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ABSTRACT 
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2015/2016 Academic Year. Thesis. English Education and Teacher Training 
Faculty, The State Islamic Institute of Surakarta 2016/2017. 
 
Advisor: Fithriyah Nurul Hidayati, M.Pd. 
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Based on the background of the research, objectives of the research were 
1) to know the appropriateness of the contents of the English textbook “Learning 
More English 2” with the core and basic competence of 2013 Curriculum, 2) to 
know the English textbook “Learning More English 2” fulfills the criteria of good 
textbook by Pusat Perbukuan (Pusbuk). 
This research used descriptive qualitative content analysis as its research 
method. The data were collected from the English textbook “Learning More 
English 2” for eight graders of Junior High School written by Titie Surtiyah K, Ai 
Siti Djamilah, and Anwar Sofyanda. The technique of analyzing data are: 
comparing the materials provided within the textbook with the core and basic 
competence of by the Curriculum 2013 suggested by Permendikbud No 68 Tahun 
2013, comparing the content of English textbook “Learning More English 2” with 
the criteria of good textbook suggested by Pusat Perbukuan (Pusbuk), evaluating 
the materials presented in the textbook “Learning More English 2”, interpreting 
the data gained from process of evaluation of the textbook “Learning More 
English 2”, and summing up the compatibility of the textbook content in 
quantitative output to show result in percentage. 
The results findings of this study concluded that 1) The English textbook 
“Learning More English 2” covers around 82.23% materials which were relevant 
with Core and Basic Competence of 2013 Curriculum for the eighth grade 
students of Junior High School, 2) The English textbook “Learning More English 
2” covers around 86.94% materials which fulfilled the categories of good 
textbook by Pusbuk (Pusat Perbukuan). 
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CHAPTER I 
INTRODUCTION 
 
 In this chapter, the researcher will explain about the background of the 
study, the identification of the problem, the problem statement, the limitations of 
the study, the benefits of the study, the definition of the key term, and the previous 
study. 
A. Background of the Study 
There are many factors influencing the successfulness of English 
learning process. One of them is learning aids. Learning aids can be classified 
in many forms. Heinich(2007: 115) state that there are many form of learning 
aids that can be easy to be used for learning activity; namely non-projected 
media (realia, model, graphical material, display), projected media (OHT, 
slide, opaque), video, computer based media (computer assisted instruction, 
computer managed instruction), and multimedia kit. Although there are many 
kinds of learning aids which support learning activity, many schools still use 
large quantities of textbook and references. According to Dana Ferris and 
John S. Hedgcock (2005: 125) textbooks are so pervasive in educational 
systems throughout the world. Indeed, textbooks provide the backbone for the 
courses many educators teach. The textbook has to fit with the current 
curriculum, school syllabus along with student’s needs and also the aims and 
goals of teaching. 
Nowadays, the government has arranged the 2013 Curriculum. It is 
an operational curriculum which is formed and practiced by each school in 
1 
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Indonesia. The 2013 Curriculum was actually a revised version of School-
based curriculum. Based on the Design Guidelines of KTSP issued by BSNP 
in2006, School-based Curriculum was implemented based on the philosophy 
that every school in Indonesia deserves to manage its own competency based 
on its teachers’ and learners’ competency and local potential sources and 
deserves to manage its own curriculum based on the content standard 
provided by BSNP.  
2013 Curriculum is arranged and developed by seeing the potential 
students, the developing of era, and the students’ needs. And the important 
thing is 2013 Curriculum offer some models of teaching. Three models are 
suggested by the 2013 Curriculum, but not only three models, the government 
also gives special approach that is called scientific approach (Permendikbud, 
2013: 814). The responsibility of the curriculum was only outlining the 
content standard and competencies that must be achieved by learners, while 
its implementation of the curriculum and the syllabus were on the hand of the 
school management. The communication practices and interaction patterns in 
the English classrooms were expected to stimulate learners to be well 
mannered, tolerant, appreciative, confident, creative, and critical individuals 
through proper communication activities both spoken and written.  
These were actualized in the purposes of communication covering 
interpersonal and transactional. Using the same philosophy, applying the 
same responsibility and implementing the same communication practices, 
2013 Curriculum added one more purpose of communication, that is 
presentational purpose in which learners use language not only to socialize 
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and to get things done, but also to inform a piece of knowledge. 2013 
Curriculum also required learners to master some text types carrying different 
functions and purposes through a series of activities either in spoken or 
written cycles such as 1) building the context, 2) modeling and deconstructing 
the text, 3) joint construction of the text, and 4) independent construction of 
the text (Feez and Joyce: 2002).The materials can be authentic materials, for 
example from newspaper, magazine, recipe or textbook. The English teacher 
should be able to decide whether the contents of the textbook are suitable 
with the current curriculum or not. Textbooks are important for students to 
prepare and fulfill experiences in a good of process. 
In the learning process, sometimes the teacher can just ask the 
students to read the suggested textbook. If there are some difficulties, the 
students can ask the teacher and the teacher will explain it. This can be a 
brain storming before starting the class. It means that before the class, the 
students have read the book focused on the lesson will be learned, they will 
have some knowledge about it, and then the teacher can start the class with 
the students that are ready to catch the materials.  
As we know, there are many factors influencing the success of the 
English teaching. One of factors that support the success of English teaching 
is the textbook. In fact, the textbook is the main source material used in 
teaching learning process. It can be great value in teaching, particularly to the 
beginner teacher. A textbook plays an important role in the teaching and 
learning process. This is the reason why most English teacher uses a textbook 
in their class. Textbook are important resources for teaching both productive 
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and receptive skills. It is not surprising that some teacher “use a textbook as 
the backbone of their courses” (Graves 2000: 174). Many beginner teachers 
lack the experience and confidence to prepare their own materials and to rely 
on the textbook to ease their burden. Some teachers, experienced and 
inexperienced, simply follow what is presented in the textbook, while others 
supplement it by using materials from other textbooks or sources. As Celce-
Murcia (2001: 381) says that for teacher, using a textbook involves, first, the 
selection of a book, and then, implementing the book in class. 
Spiegel and Wright (1988: 340) surveyed biology teachers to 
pinpoint how they used textbooks. The teachers rated highly the use of 
textbook for content input for their students, and they used selective portions 
of text, such as graphs, charts, and diagrams. As what had been touched upon 
above, since textbooks were considered as the main component of the 
curriculum in Indonesia, English teachers’ dependence in Indonesia towards 
textbooks was very dominant. They relied a lot on the textbooks available in 
bookstores. Somehow, they were lack of creativity or had some difficulties in 
creating their own learning materials. The best they could accomplish 
regarding to learning materials was adapting the textbook once they found 
some activities unsuitable to students’ needs or supplementing the textbook 
with other learning sources. With the availability of various commercial 
textbooks to choose from, teachers were responsible for selecting good 
materials and needed to be able to make judgment about the textbooks. In 
other words, English teachers must be able to evaluate textbooks in order to 
find out if they were still worth using or need replacing. 
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The content standard determined in accordance with the provisions 
of The Government Rules Number 19 year 2005, which have been modified 
to number 32 year 2013. The learning process in the education unit should be 
established by interactive, inspiring, fun, challenging, motivating, learners to 
actively participate and provide enough space for initiative, creativity, and 
independence in accordance with the talents, interests, and physical and 
psychological development of the learners. For every unit education learning 
to do the planning, the implementation process learning and assessment 
process of learning to improve efficiency and effectiveness of the 
achievement of competencies graduates. 
Standard, management standard, financing standard, and assessment 
standard in terms of curriculum development, content standard (SI) and the 
competency standard (SK) is the main reference for education in developing 
the curriculum units. Standard process is the criteria regarding the 
implementation on the educational unit to achieve graduate competency 
process standard includes planning learning which is arranging lesson plan 
for each lesson (Mulyasa, 2013: 31). 
A good textbook can be an extremely valuable ELT device, 
especially in situation where interesting and motivation authentic materials 
are difficult to compile in an organized manner (McDonough and Shaw, 
1993: 12). There are some categories of a good book. First, the contents of the 
textbook should deal with the current curriculum; it might be from the genre 
with should be available in the textbook. Besides that, the contents of the 
textbook also go with the level of study. In the textbook include lexical 
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density which is measure the proportion content words in a text. The second 
category is a textbook should have an interesting display because it can give 
motivation for readers to read the textbook. In addition, the language of the 
textbook should correct in context and situation. It means that the language 
does not enclose ambiguous, so the reader can understand easily. 
Based on those explanations, the researcher would like to try to 
analyze the Learning More English 2 textbook for 8thgrade of Junior High 
School published by Facil. There are several reasons why the researcher 
chooses the book based on the interview with the English teacher of MTs N 
Surakarta 1. First, Learn More English 2 textbook is one of books suitable 
with the 2013 Curriculum. Second, Learn More English 2 textbook is firstly 
used for teaching English to eighth year’s students in MTs N Surakarta 1 
because, it is important to know whether the content is appropriate with the 
students’ need.  
MTs N Surakarta 1 is one of popular schools in Surakarta that has 
good reputation. The teachers and students are very friendly. The students of 
MTs N Surakarta 1 have a high level of interesting English. MTs N Surakarta 
1 has three school programs, namely Program Khusus, Full Day, and Reguler. 
People are interested in studying in MTs N Surakarta 1. It showed in the 
number of interests of MTs N Surakarta gaining 535 persons. There are only 
96 persons accepted in Program Khusus, 63 persons accepted in Full Day 
Program, and 151 persons accepted in Reguler Program. Although they still 
have some problems in their skills such as in reading, speaking, writing, and 
listening. Therefore, students should have textbooks to support their learning. 
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Based on the observation when the researcher did PPL in MTs N Surakarta I 
on July 2015, the researcher found that MTs N Surakarta I only uses one 
textbook named “Learn More English 2”. They have Learning More English 2 
as their textbook for doing teaching learning activities. Therefore, the 
researcher wants to analyze whether the content of Learning More English 2 is 
appropriate or not and whether the scope of Learning More English 2 is 
appropriate or not with the Standard of Education in Indonesia. Based on the 
reasons, the researcher decides to conduct a research entitled “An Analysis of 
the English Textbook “Learning More English 2” for the Eighth Grade of 
MTs N Surakarta 1 in the 2015/2016 Academic Year” 
B. The Problem Identification 
Based on the background of the study, the researcher can identify 
many problems why the English textbook “Learning More English 2” for 
eighth grade of MTs N Surakarta 1 still has to be evaluated. They are as 
follows: 
1. The English textbook “Learning More English 2” use 2013 
Curriculum, the newest curriculum in Indonesia. 
2. Teacher usually uses English textbook “Learning More English 2” to 
teach the students. 
3. The content of English textbook “Learning More English 2” has not 
been already evaluated based on the indicators of 2013 Curriculum. 
4. The content of English textbook “Learning More English 2” has not 
been already evaluated based on the criteria of good textbook 
according to Pusat Perbukuan (Pusbuk). 
8 
 
C. Limitation of Problem 
The researcher analyzes “Learn More English 2” an English 
Textbook for Junior High School is written by Facil. The researcher 
focuses on the appropriateness between the materials of the textbook with 
the core competence and basic competence of 2013 Curriculum, and the 
appropriateness between the content of the textbook and the criteria of 
good textbook by Pusat Perbukuan (Pusbuk) in 2016. 
D. Problem Statement 
Problems that are discussed in this research are: 
1. How is the appropriateness of the materials of the English Textbook 
“Learn More English 2” with the core and basic competence of 2013 
Curriculum? 
2. How are the criteria of a good textbook by Pusat Perbukuan (Pusbuk) 
fulfilled by the English Textbook “Learn More English 2”? 
E. The Objectives of the Study 
In this research, the researcher wants to analyze “Learn More 
English 2” an English textbook for Junior High School in the 8th grade. 
The researcher uses content analysis to analyze the English textbook. The 
objectives of the study are: 
1. To know the appropriateness of the contents of the English textbook 
“Learn More English 2” with the core and basic competence of 2013 
Curriculum. 
2. To know the English textbook “Learn More English 2” fulfills the 
criteria of good textbook by Pusat Perbukuan (Pusbuk). 
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F. The Benefits of the Study 
1. Theoretically 
a. The readers can know the quality of the English textbook and the 
result of the study can give contribution to improve the quality of 
the English Textbook in the 2013 Curriculum. 
b. The teachers can choose the best English Textbook which they 
want to use for learning activity in the 2013 Curriculum. 
2. Practically 
a. The readers can get more information about English Textbook 
which is appropriate with the 2013 Curriculum and the criteria of 
good textbook by Pusat Perbukuan (Pusbuk). 
b. The researcher and the readers can get information about 2013 
curriculum. 
c. The students can get information about English Textbook which is 
appropriate with the 2013 Curriculum and the criteria of good 
textbook by Pusat Perbukuan (Pusbuk). 
d. The school can get information about English Textbook which is 
appropriate with the 2013 Curriculum and the criteria of good 
textbook by Pusat Perbukuan (Pusbuk). 
G. Definition of Key Term 
1. Textbook 
Permendikbud No 8 Th 2016, states that textbooks are a major 
source of learning for achieving the basic competencies and core 
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competencies and declared eligible by the Ministry of Education and 
Culture to be used in the educational unit. 
2. Content Analysis 
Krippendorff (1993: 15) states that content analysis is a 
research technique to make inferences which can be followed by 
understanding contexts 
3. Learning More English 2 
“Learning More English 2” for Grade VIII Junior High School. 
It is written by Titie Surtiyah K, Ai Siti Djamilah, and Anwar 
Sofyanda. The textbook consists of eight chapters and 186 pages. 
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CHAPTER II 
THEORETICAL REVIEW 
 In this chapter, the researcher explains about the theories related to this 
study. Such as review about English textbook, curriculum, 2013 curriculum, and 
content analysis. 
A. Theoretical Description 
1. English Textbook 
In this sub chapter, the researcher will discuss about definition of 
textbook, the function of textbook, the benefits and limitations of the 
textbooks, and textbook evaluation. 
a) Definition of Textbook 
Textbook is more economical compared with the other learning 
media. Therefore, textbook in learning process is still used although 
there are many learning media. Longman (1978: 1146) states that 
textbook is a standard book for the study of a particular subject, 
especially used in schools. Langenbach (1997: 563) says that in strict 
case of term, a textbook is a book that presents a body of knowledge 
in an organized and usually simplified manner for purpose of learning. 
Moreover, Dana Ferris and John S. Hedgcock (2005: 125) state that 
textbooks are so pervasive in educational systems throughout the 
world. Indeed, textbooks provide the backbone for the courses many 
educators teach. Textbook is one of materials which are most which is 
most frequently used in teaching learning process.  It is one of 
knowledge sources which is the easiest to obtain and becomes one of 
11 
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many aids to assist the students in acquiring clear concepts of subject 
matter (Lestari, 2009:6).Based on the definition above, the researcher 
concludes that textbook is standard book for the study a particular 
subject and usually simplified manner for purpose in learning. 
b) The Function of Textbook 
A textbook has many functions for teachers in order to run the 
teaching learning program well. Some functions of textbook are 
explained by Greene Petty (in Tarigan 1993:20-21) as follows: 
1) The textbook must be interesting and attractive toward the 
learners, so they will be interested in using textbooks. 
2) The textbook must be able to motivate the learners. 
3) The certain of textbooks must be illustrative. 
4) The textbook should consider the linguistic aspect. So it will be 
suitable with the learners’ ability. 
5) The certain of textbooks must be related to the other branch of 
science. 
6) The textbook must simulate the personal activity of the learners. 
7) The certain of textbooks must be clear in written to avoid the 
children being confuse in using textbook. 
8) The textbook must have the clear point of view because it will be 
the learners’ point of view. 
9) The textbook must be able to give the balance and emphasize on 
the value of the learners. 
13 
 
10) The textbook must be able to respect the differences of the 
individual. 
From the definition above, the researcher concludes that the role of 
textbook is important for teaching learning process. 
c) The Advantages and Disadvantages of Textbook 
The use of commercial textbook in teaching has both 
advantages and disadvantages. Therefore, the researcher will discuss 
about the advantages of the textbook and the disadvantages of the 
textbook. 
1) The Advantages of the Textbook 
The use of textbooks in teaching learning process has both 
advantages and disadvantages, depending on how they are used 
and the contexts for their use. Richard (2001:254) explains the 
principal advantages of using textbook: 
(a) They provide structure and syllabus for a program. 
Without textbooks a program may have no central core and 
learners may not receive a syllabus that has been 
systematically planned and developed. 
(b) They help standardize instruction. 
The use of textbooks in a program can ensure that the 
students in different classes receive similar content and 
therefore can be tested in the same way. 
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(c) They maintain quality. 
If a well developed textbook is used students are exposed to 
materials that have been tried and tested, that are based on 
sound learning principles, and that are paced appropriately. 
(d) They provide a variety of learning resources. 
Textbook are often accompanied by workbooks, CDs and 
cassettes, videos, CD ROMs, and comprehensive teaching 
guides, providing in rich and varied resource for teachers and 
learners. 
(e) They are efficient. 
They save teachers’ time, enabling teachers to devote time to 
teaching rather than material’s product. 
(f) They can provide effective language models and input. 
Textbook can provide support for teachers whose first 
language is not English and who may not be able to generate 
accurate language input on their own. 
(g) They can train teachers. 
If teachers have limited teaching experience, a textbook 
together with the teachers’ manual can serve as a medium of 
initial teacher training. 
(h) They are visually appealing. 
Commercial textbooks usually have high standards of design 
and production and hence are appealing to learners and 
teachers. 
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2) The Disadvantages of the Textbook 
However, there are also disadvantages. Richads (2001: 
255) gives some examples of the disadvantages of using textbook. 
(a) They may contain inauthentic language. 
Textbooks sometimes present inauthentic language since 
texts, dialogs, and other aspects of content tend to be 
specially written to incorporate teaching points and are often 
not representative of real language use. 
(b) They may distort content. 
Textbooks often present an idealized view of the word or fail 
to represent real issues. In order to make textbooks 
acceptable in many different context controversial topics are 
avoided and instead an idealized white middle-class view of 
the word is portrayed as the norm. 
(c) They may not reflect students’ needs. 
Since textbook are often written for global markets they often 
do not reflect the interests and needs of students and hence 
may require adaptation. 
(d) They can deskill teachers. 
If teachers use textbooks as the primary source of their 
teaching and leaving the textbook and teachers’ manual to 
make the major instructional decisions for them, the teachers’ 
role can become reduced to that of the technician whose 
primarily function is to present materials prepared by others. 
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(e) They are expensive. 
Commercial textbook may represent a financial burden for 
students in many part of the world. 
Both the advantages and disadvantages of the use of 
textbooks are needed to be considered, and if the textbooks used 
in a program are judged to have some negative consequences, 
remedial action appropriate guidance and support for teaches in 
how use them appropriately. 
d) Textbook Evaluation 
According to Permendikbud No 8 Th 2016, it is about the book 
that is used by unit of education. The book used by the Education 
Unit, either in the form of Textbooks and non-text book lesson, is a 
means of learning process for teachers and learners, so that learners 
can improve the knowledge base for higher education. Material 
knowledge informed through Textbooks and Non Textbook very 
important lesson. Therefore the presentation of the material must be 
structurally attractive, easy to understand, has a readability level is 
high, and meet the values / norms positive force in the community, 
among others, does not contain elements of pornography, the notion of 
extremism, radicalism, violence, racial, gender bias, and contains no 
values other irregularities. 
Textbooks and Non Text Book Lessons should contain 
elements of book covers, the front skin, the skin back, and spine. In 
addition, textbooks and non-text book lesson should also contain parts 
17 
 
of the book, which covers the early part of the book, part of the 
contents, and the latter part of the book. 
1) Leather book 
(a) Cover 
The elements consist of a front of the words "have 
been assessed and set by the Ministry of Education and 
Culture" (written in the box), the title of the book, subtitled 
the book (if any), and the allotment of the book. The layout 
of the design components on the front of the book follows 
the pattern layout of the contents of the book. Type the 
letters on the front of your adjusted with the typeface used 
on the content of the book. Writing the book's title should 
be dominant, contrast, and interesting. 
(1) Titles 
For Textbooks, the book's title refers to the 
name of the subjects in the curriculum structure. 
Components / elements in the title of the book is a 
unified whole. 
(2) Subtitle 
The subtitle of the book is a further explanation 
of the title of the book, which includes the identity of a 
series of books (if any) and the identity of the subjects 
(if any). Especially for textbooks, the subtitle of the 
book is put under the title of the book, in addition to the 
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type and size of letters as well as theuse of color is set 
by the designer of books with the provision that the use 
of the letters are not more striking than titles. 
(3) Designation Books 
Special Textbooks, allotment of books listed on the 
front of your skin and the copyright page (page 
Catalogue in Publication / KDT), which is located 
adapted to print fields. Writing the book covers identity 
designation followed by identity education classes. 
Where appropriate, the books can be presented in two 
semesters depending on the needs. Markers can be 
included adjacent to the half of class identity. 
(4) Identity of Publisher 
Identity of Publisher is the name that was written 
adjacent to the Publishers logo. Laying the publisher 
identity adapted to print fields. 
(5) Illustration 
Illustration front of the (if any) must have a clear 
focus and does not contain elements of provocative and 
does not conflict with aspects Indonesian. The 
illustration on the front of the book reflects the 
contents. 
(b) Leather Rear 
Leather back of the book contains the following: 
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(1) Introduction to the contents of the book (blurb) briefly 
or comments from the parties deemed to know the 
contents of the book. 
(2) A statement of an assessment of the feasibility of the 
book of the Ministry of Education and Culture. 
(3) ISBN (International Standard Book Number) issued 
by the National Library. 
(4) Identification of the Issuer in the form of the 
publisher's name is written with the full address 
clearly. 
(5) The highest retail price (HET) Special Textbooks. 
(c) Backs Books 
The book bounded using hot glue (perfect binding) 
shall include the identity of publications that includes the 
publisher logo, author names, title, subtitle, and designated 
book. The layout is adapted to cover the front and rear. 
Titles of books and the designation of a book written from 
bottom to top (American style). 
2) The beginning 
Vague title / France is in the odd pages (recto), if necessary. It 
contained only the title of the book alone. 
(a) Title page (recto) 
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It includes the book's title and subtitle of the book 
(if any), the name of the author, the publisher's name along 
with the publisher logo. 
(b) Publishing page (page Copyright) 
Weather publishing lies in the even pages (verso) 
and contains some of the following in sequence. 
(1) Description of copyright. 
(2) KDT (Cataloguing in Publication). 
Textbook contains the material classification and 
ISBN books created by the National Library of the 
Republic of Indonesia. 
(3) Specification community input channels. 
Description public input channel reads, "In order to 
improve the quality of the book, the user community 
as a book expected to provide input to the address of 
the author and / or publisher and 
http://buku.kemdikbud.go.id page or via email 
buku@kemdikbud.go.id ". 
(c) Page Foreword (recto) 
Special Textbooks, is located on the recto pages, contains 
statements regarding the intent and purpose of writing 
books, learning materials associated with the book, and 
hope for the publication of the book.This page 
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concludeswith markers of place and time and the name of 
the author of the book. 
(d) Page Table of Contents (recto) 
Special Textbooks, table of contents starting from recto, 
contains all the parts of the book starting from the 
beginning of the book (Preface and Table of Contents), part 
of the contents of the book (lesson or chapter or Chapter 
and part of the lesson or chapter or Chapter, if any) until the 
latter part of the book (index, if any; glossary, if any; and 
Bibliography) were written in full. 
(e) Page Image (if any) 
Page list of images can be started on the verso or recto. 
Image made the list include eye view image (line drawing 
or image), graphs, charts, and diagrams. An image list 
containing the number of images, captions, and the page 
where the image is displayed. 
(f) Page Tables (if any) 
Maps can be started from a list of tables or recto verso. List 
of tables containing the number of tables, information table, 
and the table where the page is displayed. 
(g) Numbering Pages 
Special textbooks, the page numbering at the beginning of 
the book using roman numerals written in small letters (not 
capitalized). The title page and page publishing (copyright 
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page) are not printed yet still be calculated. Writing start 
page numbering preface written on the page and so on.In 
terms of page numbering, part of the contents of books and 
part of the book is a single unit that serial numbering 
continues. 
3) Contents section  
The body section is a description of the subject matter in 
accordance with the book's title. Description of the material 
should be able to develop the knowledge, skills and positive 
attitudes of learners. Therefore, material aspects, aspects of 
language, presentation aspects, and chart aspects to note are as 
follows. 
(a) Material aspects 
(1) Must be able to maintain the correctness and accuracy 
of the material, current of data and concepts, as well as 
to support the achievement of national education goals. 
(2) Using the correct source material theoretically and 
empirically. 
(3) Fostering self-reliance and innovation. 
(4) Able motivated to develop students. 
(5) Being able to keep the unity of the nation by 
accommodating diversity, the nature of mutual 
cooperation, and appreciate various differences. 
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(b) Linguistic aspects 
(1) The use of language (spelling, words, sentences, and 
paragraphs) precise, straightforward, clear, and in 
accordance with the level of development of age. 
(2) Illustration of the material, both text and images in 
accordance with the level of development of the age of 
the reader and able to clarify the matter / content. 
(3) The language used communicative and informative so 
that the reader is able to understand the positive 
message, characterized educative, courteous, ethical, 
and aesthetic in accordance with the level of 
development of age. 
(4) The title of the book and the title of the parts of matter / 
content of books harmony / harmonious, attractive, able 
to attract to read, and not provocative. 
(c) Aspect Presentation Material 
(1) The material presented in an interesting book (coherent, 
coherent, straightforward, easy to understand, and 
interactive), so that the integrity of the meaning to be 
conveyed can be properly maintained. 
(2) Illustration of the material, both text and images attract 
appropriate to developmental level and age of the 
reader is able to clarify the matter / content and polite. 
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(3) The use of illustrations to clarify the material did not 
contain elements of pornography, the notion of 
extremism, radicalism, violence, racial, gender bias, 
and does not contain any other deviation values. 
(4) Presentation materials may be stimulating to think 
critically, creatively, and innovatively. 
(5) Contains contextual insight, in the sense relevant to 
daily life as well as to encourage the reader to 
experience and discover for yourself the positive things 
that can be applied in daily life. 
(6) Presentation of interesting material so enjoyable for the 
readers and can foster a deep sense of curiosity. 
(d) Chart Aspects  
(1) The size of the book in accordance with the age and 
level of development of the material / content of the 
books. 
(2) Display layout elements correspond book covers / 
harmonious and have unity (unity). 
(3) Giving color to the layout elements in harmony and can 
clarify the function. 
(4) The use of letters and letter size adjusted to the age 
level of development. 
(5) The illustrations used be able to clarify your message. 
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4) Ending Section 
The final section consists of book publishing offender 
information, glossary, bibliography, index, and appendices. This 
part numbering connect with the content of the page numbering, 
which uses Arabic numerals. 
(a) Performers Information Publishing 
Performers issuance required to provide information 
referred to in Article 5, in the form of illustration as 
follows: Illustration Biography Writer / Editor / reviewers / 
Consultant / Reviewer / Appraiser. 
(b) Glossary 
Glossary contains specific explanation of the word, 
term or phrase contained in the text. Writing glossary 
consists of entry (keywords) and description (pemerian / 
explanations).Textbooks for primary schools is not 
accompanied by a glossary. 
(c) Bibliography 
Bibliography is books that are used as a reference in 
the writing of the book. The basic principles of writing a 
bibliography is the inclusion of the name of the author and / 
or editor arranged alphabet (A-Z), the title of a book or 
article title, date of publication and / or city name and the 
name of the publisher. 
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(d) Index 
Index contains a list of words or terms, concepts, 
names, or formulas that are considered important to the 
reader in mind. Writing index along with the location of 
words or terms, concepts, names, or formulas in the book 
by stating the number of pages of the book. Writing word in 
the index should be the same as the words contained in the 
text. It must be ensured that the word is in the index 
correctly stated in the mentioned page. Writing provides 
information on the index page of a word or term was found. 
(e) Appendices 
Appendices are additional documents were added to 
the main document. Appendix typically contains additional 
data to the main data or further clarification on specific 
topics as outlined in the book material.. 
2. Curriculum 
Curriculum is the subjects that are taught by a school, college, etc, 
or the things that are studied in a particular subject; languages are an 
essential part of the school curriculum (Longman, 2004; 384). Nunan 
(1998: 14) states that curriculum is usually used to refer a particular 
program of the study. On the other hand, Richards (2001: 2) states that 
curriculum development focuses on determining what knowledge, skills, 
and values students learn in school, what experiences should be provided 
to bring about intended learning outcomes, and how teaching and learning 
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in schools or educational systems can be planed, measured, and evaluated. 
Based on the definitions above, the researcher concludes that curriculum is 
a particular program of the study which the goal is to achieve general skills 
and knowledge in the schools. 
3. 2013 Curriculum 
The formulation of 2013 is based on the objectives of national 
education outlined in UU No. 20/2003 about education national system, 
particularly in article 3 Chapter II about the basis, function, and the 
objective of national education which states that “Education functions as 
developing individuals’ dignified skills, characters, and civilization in 
order to make intellectual generations and to develop learners’ potentials 
to be healthy, intellectual, skillful, creative, independent, democratic, and 
responsible individuals who believe in God and who possess noble 
characters.” It implies that education, its process, and its outcome are 
meant to develop learners to be fully functional persons who have skills 
and good characters and who are knowledgeable, aware of their potentials, 
and are able to implement their potentials and skills for the society’s and 
their own benefit.  
Based on the Framework and Recommendation about English 
Subject Curriculum on 2013 issued by TEFLIN Association, regarding to 
the nature of language, 2013 curriculum uses functionalist’s perspective 
which sees language as a means of communication among teachers, 
learners, and diverse society by considering who communicates, in what 
situation a communication occurs, and what is communicated. According 
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to this view, the objective of communication is to build social relation 
(interpersonal) and developing discourse through information exchange 
among the individuals involved within the communication (transactional) 
delivered via oral or written media. The ability to communicate feeling, 
knowledge and views among those involved in the communication 
(interlocutors) must be based on their socio cultural values for the sake of 
making appropriate communication. 
The communication activities based on this functionalist’s view are 
the combination of three purposes of communication: interpersonal, 
transactional, and presentational. In the systemic functionalist view, the 
communication activities are organized around the integration of linguistic 
rules (cohesive and coherent choice of words, phrases, sentences, or 
utterances) and the socio-cultural rules of the language use applied in 
various types of oral and written discourse needed by the language users in 
certain communicative situations and scopes such as daily situation, 
working situation, education, and academic scope. The socio-cultural rules 
regarding to the language use covers attitudes in communication which are 
influenced by cross-cultural understanding values. 
The nature of learning language in 2013 Curriculum is based on the 
cognitive view, in which language learning will be meaningful for learners 
if the content of the lesson is related to their prior knowledge and 
experience. Learning language must involve learners’ gradual thinking 
skills, starting from knowing, comprehending, using, analyzing, 
synthesizing, and evaluating what they have learnt (cognitive aspect). In 
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this view, language learning must facilitate learners to receive and 
perceive what they are learning, to organize, to comprehend them fully, 
and to implement them in their attitudes (affective aspect). In addition, 
learning language must involve learners’ physical skills starting from 
receiving, concentrating, immitating, practicing, adapting the acquired 
skills to the real life situation that they are facing, and building the 
relatively new skill (psycomot aspect). 
There are several important elements in the 2013 Curriculum, they 
are core competence (KI), basic competence (KD), and indicators. 
a. Core Competence (KI) 
Based on PP 32/2013, the core competence is the ability to 
achieve the level of graduates competency standards (SKL) should be a 
student at any grade level or program that underline the development of 
basic competence. The core competence encompasses: spiritual 
attitudes, social attitudes, knowledge, and skills to function as a charge 
integrating learning, subjects or programs in achieving Graduates 
Competency Standards (SKL). Core Competence is a translation or 
operational SKL in the form of quality that must be possessed those 
who have completed specific training in the educational unit or level of 
education. Core competencies should describe the quality of the balance 
between the achievement of hard skills and soft skills. The core 
competence serves as an element of organizing (organizing element) 
basic competence. As an element of organizing, core competence is a 
binder for the organization of vertical and horizontal organization of 
30 
 
basic competence. Vertical organization basic competence is the link 
between the basic content of the class or education level to grade / level 
on it so that it meets the principle of learning that there is a continuous 
accumulation of content learned learners. Meanwhile, horizontal 
organization is the link between the basic competence content of the 
subjects with the content of the basic competencies of different subjects 
in the weekly meetings and the same class so that a process of mutually 
reinforcing. The core competence consists of four groups of interrelated 
ie relating to religious attitudes (core competence 1), social attitudes 
(core competence 2), knowledge (core competence 3), and application 
of knowledge (core competence 4) the reference of the basic 
competencies and should be developed in any event integrative 
learning. 
b. Basic Competence (KD) 
Based on PP 32/2013, basic competence is the competence of 
each subject for each class derived from core competencies. Basic 
competence is content or competence consists of attitudes, knowledge, 
and skills are rooted in core competencies that must be mastered by 
learners. The competencies developed by taking into account the 
characteristics of learners, early ability, as well as the characteristics of 
a subject. Subject as a source of content for the master competencies is 
opened and not always organized according to discipline highly 
oriented only on the philosophy of essentialism. Subjects can be used as 
the content organization that developed from different disciplines or 
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non disciplines that are permitted by the philosophy of social 
reconstruction, progressive or humanism. Because the philosophy 
adopted in the curriculum is an eclectic hence the name of the subject 
and content of subjects to the curriculum that will be developed is not 
necessarily tied to the philosophy of essentialism. 
c. Indicators 
Based on PP 32/2013, indicators are markers of achievement of 
basic competence that is characterized by behavioral changes that can 
be measured, includes attitudes, knowledge, and skills. Indicators 
developed in accordance with the characteristics of learners, 
educational unit, and the potential of the region. Indicators are also used 
as basis to draw up an assessment tool. Indicator uses the word 
operational work that can be measured and / observed. The principle of 
the development of the indicator is in accordance with the interests of 
(urgency), continuity (continuity), suitability (relevance), and 
contextual. Overall indicators in the KD are signs, behavior, and others 
for the achievement of competence is the ability to act, think, and act 
consistently. 
4. Content Analysis 
Cole (in Elo and Kyngas 2007: 107) states that content analysis is a 
method of analyzing written, verbal or visual communication messages. It 
is known as a method of analyzing documents. Krippendorff (2004: 13) 
defines concept of content analysis as follows: 
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Content analysis is potentially one of the most important research 
techniques in the social sciences. The content analysis views data 
as representations not of physical events but of texts, images, and 
expressions that are created to be seen, read, interpreted, and acted 
on for their meanings, and must therefore be analyzed with such 
uses in mind. Analyzing texts in the contexts of their uses 
distinguishes content analysis from other methods of inquiry. 
Canvanagh (in Elo and Kyngas 2007: 108) states that content 
analysis allows the researcher to test theoretical issues to enhance 
understanding of the data. Through content analysis, it is possible to distill 
words into fewer content related categories. It is assumed that when 
classified into the same categories, words, phrase, and the like share the 
same meaning. 
Based on the definitions above, the researcher concludes that 
content analysis is a method that can be used to analyze the documents 
which is appropriate with phenomenon. Brogh and Gall (2003: 279-280) 
says that there are five steps in planning a content analysis study: 
a. Specifying objectives 
Content analysis is usually aimed at achieving one of the following 
kinds of objectives: 
1) Producing descriptive information 
 Most content analysis in education are aimed at producing 
descriptive information. 
2) Cross-validate research finding 
Content analysis is a useful tool to check research finding 
obtained from studies using other methods, such as the interview. 
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3) Test hypothesis 
Content analysis can be used to explore relationships and to test 
theories. 
b. Locating relevant data 
Anything connected with the phenomenon that interests the 
researcher can be qualified as data for content analysis. Most content 
analysis studies in education, the relationship between the content to 
be studied and the researcher should prepare this or to provide 
information relevant to the hypotheses. 
c. Gathering contextual evidence 
The next step in content analysis study is gathering contextual 
evidence. The researcher should establish an empirical link between 
data selected and the inferences that she plans to make from these data 
in other words, the researcher should create a rationale that the content 
analysis data are really related to the objectives. 
d. Developing a data sampling plan 
The fourth step is developing a plan to obtain representative 
sample of the universe of possible data that have been identified. 
Content analysis can be misleading if the researcher does not use 
satisfactory methods for selecting the sample of the content to be 
studied. In many content analysis, all content especially pertinent 
research problem that are studied. 
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e. Developing coding procedure 
The content has been selected using appropriate techniques, a 
coding or classification system needs to be developed for analyzing 
the content. 
B. Previous Study 
There are some previous studies that the researcher uses as follows: 
First, this thesis is entitled “The Analysis of the English Textbook 
“Pathway to English” Used in the First Grade of Senior High School 
Based on Curriculum 2013”. It was made by Arif Prasojo (2014) from the 
Department of English Education Faculty of Tarbiya and Teachers’ 
Training “Syarif Hidayatullah” State Islamic University Jakarta. The main 
problem of this research is the compatibility of English Textbook 
“Pathway to English” with the Curriculum 2013. The results findings of 
this study concluded that the English Textbook of “Pathway to English” 
compatible with the curriculum 2013, as every single KI and KD 
successfully implemented in the textbook. This previous research is almost 
the same with this research will be done, that is in the term of analyzing 
the content of a textbook with 2013 Curriculum, but the difference is the 
textbook. 
Second, this thesis is entitled “An Analysis on English Textbook 
Entitled Bahasa Inggris “When English Rings A Bell” for the Eighth Year 
Student of Junior High School Based on the 2013 Curriculum”. It was 
made by Rani Arba’ati (2015) from the School of Teacher Training and 
Education Muhammadiyah University of Surakarta. The main problem of 
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this research is to identify themes of English textbook entitled Bahasa 
Inggris “When English Rings a Bell” which are appropriate with the basic 
competence of the 2013 Curriculum. The result of the research is that not 
all themes and materials in every chapter in that English textbook are 
appropriate with the basic competences of the 2013 Curriculum. That 
English textbook consists of thirteen chapters and every chapter has each 
theme and materials. Of thirteen theme of each chapter, there are twelve 
chapters or 92.3 % of chapters of which the theme are appropriate with the 
basic competences of the 2013 Curriculum. And of thirteen chapter, there 
are nine chapters or 69.2 % of chapters of which the materials conform to 
the basic competence of the 2013 Curriculum. This previous research is 
almost the same with this research, in the term of analyzing the content of 
a textbook with 2013 Curriculum, but the differences are the textbook used 
and the object of the research. 
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CHAPTER III 
RESEARCH METHODOLOGY 
 In this chapter the researcher explain the methodology of research. The 
chapter describes the research method; data and data resources; the validation; 
technique of collecting data; and the technique of analyzing data. 
A. Method of the Research 
Related to the objective of this study, the researcher uses descriptive 
method as the proper method. Arikunto (1996: 29) says that the descriptive is 
the research to clarify or explain the phenomenon. This research is non-
hypothesis research. It collects data, analyzes them, and draws a conclusion 
based on the data, without taking general conclusion. Lexy (1991: 6) defines 
descriptive qualitative as a type of research which result the descriptive data 
in the form of written or oral words from observed object. 
 The researcher chooses the descriptive qualitative design because 
the researcher wants to analyze whether language skills material in the 
English textbook “Learn More English 2” are appropriate with the indicators 
of 2013 Curriculum or not, to analyze whether the content of the English 
textbook “Learn More English 2” fulfill the criteria of good textbook 
suggested by Pusat Perbukuan (Pusbuk) or not. 
There are several kinds of descriptive studies; one of them is 
documentary analysis which often refers to content analysis (Ary, Jacobs, and 
Razavieh, 1982: 482).Content analysis is one out of different approaches to 
research. It can be done both quantitatively and qualitatively. Content 
analysis has been primarily used as quantitative research method until recent 
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decades. Berelson (2009: 241) suggests that content analysis is “objective, 
systematic, and quantitative”. Many current studies uses qualitative content 
analysis, hseieh and Shannon (2005: 1278) defined qualitative content 
analysis as “a research method for the subjective interpretation of text data 
through the systematic classification process of coding and identifying themes 
or patterns”. 
Palmquist in Al-Ghazo and Smadi (2013: 347) asserted that content 
analysis is a research tool focused on actual content and internal features of 
media. It is used to determine the presence of certain words, concepts, 
themes, phrases, characters, or sentences within the texts or sets of texts and 
to qualify this presence in an objective manner. Texts can be defined broadly 
as books, book chapters, essays, discussions, newspaper headlines and 
articles, historical documents, speeches, conversations, advertisings, theatre, 
informal conversation, or really any occurrence of communicative language. 
To conduct a content analysis on text is broken down, into manageable 
categories on a variety of levels word, word sense, phrase, sentence, or theme 
and then examined using one of content analysis’ basic methods: conceptual 
analysis or relational analysis. The results are then used to make inferences 
about the messages within the text, the writer, the audience, and even the 
culture and time of which these are a part. In this research, the researcher 
used book as the research object and did the analysis by broke down the 
materials in the textbook, then examined them by relational analysis to Core 
and Basic Competence of 2013 Curriculum and criteria of good textbook by 
Pusat Perbukuan (Pusbuk). 
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B. Data and Data Resources 
Arikunto (1996: 107) states that source of the data are the subject 
from which the data are obtained. Moreover, Sutopo (2002: 49) states that 
source of data perhaps in the form of human beings and their social behavior, 
event, document, article, and so on. 
The data in the research are the relevance of materials towards the 
curriculum, material accuracy, supporting learning materials, language 
appropriateness, presentation technique, teaching and learning technique, and 
presentation coverage that are available on the textbook entitled Learn More 
English 2. In this research, the researcher analyzes Learn More English 2, an 
English Textbook for Junior High School, as the resource data. It consists of 
eight units and 186 pages. 
C. Instrument of the Study 
To detain an accurate data collection, data analysis, and data 
interpretation, the researcher used documentation in collecting data which 
derives from curriculum 2013 for eighth grade of junior high school and 
Rubric assessment from BSNP (Badan Standar Nasional Pendidikan). The 
researcher also used books and papers about content analysis of textbook as a 
guideline in analyzing and interpreting data. 
D. Trustworthiness 
The qualitative research needs the validity of the data. Actually, the 
validation of the data analysis designates the quality of the researcher’s result. 
In this research, the researcher uses triangulation to develop the 
trustworthiness of the data. Sutopo (2002: 78) states that triangulation is the 
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most common way that is needed to develop the trustworthiness of the data in 
qualitative research. According to Patton (in Sutopo, 2002: 78) there are four 
kinds of triangulation, i.e. data triangulation of sources triangulation, 
investigator triangulation, methodological triangulation, and theoretical 
triangulation. The first is data triangulation of sources triangulation, in which 
the researcher uses some source in collecting the data to make validation. The 
second is investigator triangulation in which the validation of the data can be 
examined by some researchers. The third is methodological triangulation, in 
which the researcher can validate the data by using some technique for 
collecting the data. Then theoretical triangulation is used with more than one 
theory to discuss related to the topic discussions. 
The triangulation used in this research is the data triangulation of 
sources triangulation. In validating the data, the researcher compares the data 
that the researcher found during observation, and the data from the teacher 
and evaluator. 
E. Technique of Collecting Data 
The researcher uses a document analysis as the method of collecting 
the data. Document is an instrument in collecting the data. The document is 
taken from the English Textbook, “Learn More English 2” for Junior High 
School Grade VIII, written by Titie Surtiyah K, Ai Siti Djamilah, and Anwar 
Sofyanda which is published by Facil. The researcher used the English 
textbook as the source of the data. 
In doing this research, the researcher used procedure of collecting the 
data. Here are the procedures: 
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1. Reading 
The first step is reading the material of English textbook “Learning 
More English 2”. 
2. Identification  
The second step is identification the material from each chapter of 
the English textbook “Learning More English 2”. 
3. Observation 
The third step is the observation of materials in English textbook 
“Learning More English 2”. Nasution in Sugiono (2013: 310) said that 
observation is a foundation for all science. The scientist only can work 
according the data, that is a fact about the real life which got by 
observation. That data collected and often helped by various high 
technology tools, so the tiny things like proton and electron or very far 
things like those in the outer space can be observed clearly. 
Observation is a complex process, a process that arranged from 
various biological and psychological processes. Two of them which are the 
most important are observation and remembrance processes (Sutrisno Hadi 
in Sugiono 2013: 203). 
The data from this study was collected through several steps of 
observation. First, the researcher read and observed the content of the 
textbook thoroughly. Second, the researcher compared the content of the 
textbook with the core and basic competence of 2013 Curriculum. Third, 
the researcher compared the content of the textbook with the criteria of 
good textbook suggested by Pusat Perbukuan (Pusbuk). 
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The researcher used the tables of observation checklist as the 
observation instrument. As stated by Cunningsworth in Alavinia and 
Siyadat (2013: 154) one of the research instruments in content analysis is 
checklist. There are two kinds of observation checklist. First is observation 
checklist to observe the appropriateness between the materials in the 
textbook with core and basic competence of 2013 Curriculum. In this 
checklist, there is a table consist of four column. The first column is the 
core competence. The second column is the basic competence. The third is 
the sub-basic competence. The fourth is the materials in English textbook 
“Learning More English 2”. This column is split into two columns consist 
of the page where materials are written and checklist of the relevance 
between materials and the basic competence. The second observation 
checklist is to observe the fulfillment of criteria of good textbook 
suggested by Pusat Perbukuan (Pusbuk) by the content of English 
textbook “Learning More English 2”. In this checklist there is also table 
consisted of four columns. The first column is the element of criteria of 
good textbook suggested by Pusat Perbukuan (Pusbuk). The second 
column is the sub-element of criteria of good textbook suggested by Pusat 
Perbukuan (Pusbuk). The third column is the sub-sub-element of criteria 
of good textbook suggested by Pusat Perbukuan (Pusbuk). The fourth 
column is the score. 
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F. Technique of Analyzing Data 
The researcher uses a document analysis as the method of collecting 
the data. Analyzing the data of “Learn More English 2”, the researcher uses 
the following procedures: 
1. Comparing the materials provided within the textbook with the Core and 
Basic Competence of the Curriculum 2013 suggested by Permendikbud 
No 68 Tahun 2013. 
2. Comparing the content of the textbook with the criteria of good textbook 
suggested by Pusbuk (Pusat Perbukuan) 
3. Evaluating the materials presented in the textbook “Learn More English 
2”. 
4. Interpreting the data gained from process of evaluation of the textbook 
“Learn More English 2”. 
5. Summing up the compatibility of the textbook content in Quantitative 
output to show result in percentage and number. The writer used the 
following formula to help presenting the data in forms of numbers 
𝐏𝐏 = 𝐟𝐟
𝐍𝐍
𝐱𝐱𝐱𝐱𝐱𝐱𝐱𝐱% 
 P: Percentage 
 f: The frequency 
 N: the sum of frequency 
The researcher also uses “Criterion Referred Evaluation” as proposed 
by Nurgiyantoro (2001: 399) to count the data, as presented below: 
 
 
43 
 
Table 3.1Criterion Referred Evaluation 
NO INTERAL PRECENTAGE 
SCORE 
0-4 
SCORE 
E-A DESCRIPTION 
1. 81% - 100% 4 A Excellent 
2. 61% - 80% 3 B Very Good 
3. 41% - 60% 2 C Good 
4. 21% - 40% 1 D Fair 
5. 0% - 20% 0 E Poor 
 
The table above is the researcher’s reference in analyzing the result of the 
latest data of the research, i.e. Whether the content of the English textbook “Learn 
More English 2” appropriate with indicators of 2013 Curriculum or not, and 
whether the content of English textbook “Learn More English 2” fulfill the criteria 
of good textbook suggested by Pusat Perbukuan (Pusbuk) or not. 
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CHAPTER IV 
FINDINGS AND DISCUSSIONS 
 
In this chapter, the researcher presented the data collected from the 
textbook analysis. The data descriptions are divided into research finding and 
discussions of the data. The research findings will be presented using a score table 
of textbook evaluation summary followed by the description for each category on 
why it got its respective score. 
A. Research Findings 
1. Table of Textbook Evaluation Summary 
According to Permendikbud No. 8 Th 2016 it is about the book that 
is used by unit of education. Textbooks and Non Text Book Lessons 
should contain elements of book covers, the front skin, the skin back, and 
spine. In addition, textbooks and non-text book lesson should also contain 
parts of the book, which covers the early part of the book, part of the 
contents, and the latter part of the book.  
In order to find out the relevance between textbook materials with 
the indicator of good textbook according to Pusbuk (Pusat Perbukuan), the 
researcher used the observation checklist for the research instrument. Here 
is the result: 
a. Leather book 
1) Cover 
Based on the analysis, the researcher found the result about 
cover of the textbook, they are: 
44 
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a) Titles 
“Learning More English 2” used a clear title. The title refers 
to the name of subjects in the curriculum structure. Components of 
the title is a unified whole. According to that reason, the researcher 
gave 4 score to the title. 
b) Subtitle 
Based on the analysis, the researcher could not find the 
subtitle in the “Learning More English 2”. There was not a book 
identity under the title. Based that reason, the researcher gave 1 
score for sub-title of “Learning More English 2” 
c) Designation Books 
 Based on the analysis, the researcher could find the 
designation of book in the cover of “Learning More English 2”. In 
the cover, “Learning More English 2” was published for the eighth 
grade students of junior high school. Based on this reason, score 4 
was given from the researcher. 
d) Identity of Publisher 
 Based on the analysis, the researcher could find the identity 
of publisher. Facil are the publisher of “Learning More English 2”. 
There was a Facil logo in the cover. According to that reason, score 
4 was given from the researcher. 
e) Illustration 
Based on the analysis, the researcher could find the 
illustration in the cover of “Learning More English 2” textbook. 
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The researcher could find the photos of cat, fishes, and Monumen 
Nasional. The illustration was focus, clear, did not contain 
provocative element with aspects Indonesian. Furthermore, the 
illustration of book cover reflects the content. According to those 
reasons, the researcher gave score 4 for the illustration of the cover 
“Learning More English 2” textbook. 
2) Back Cover 
Based on the analysis, back cover of the “Learning More 
English 2” textbook contained the following: 
a) Introduction to the contents of the book (blurb) briefly or 
comments from the parties deemed to know the contents of the 
book. It was showed on page ii. So, the researcher gave score 4 
for this section. 
b) A statement of an assessment of the feasibility of the book of the 
Ministry of Education and Culture. It was showed on page ii. So, 
the researcher gave score 4 for this section. 
c) ISBN (International Standard Book Number) issued by the 
National Library. It was showed on page ii. So, the researcher 
gave score 4 for this section. 
d) Identification of the Issuer in the form of the publisher's name is 
written with the full address clearly. It was showed on page v. So, 
the researcher gave score 4 for this section. 
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e) The highest retail price (HET) Special Textbooks. Unfortunately, 
the researcher could not find the HET of this textbook. So, for this 
section the researcher gave 0 for scoring. 
3) Backs Books 
Based on the analysis, “Learning More English 2’ textbook 
bounded using hot glue (perfect binding). It included the identity of 
publications (the publisher logo, author names, title, subtitle, and 
designated book). So, the researcher gave score 4 for this section.  
b. The beginning 
1) Title page (recto) 
Based on the analysis, the researcher could find the title page 
on cover of “Learning More English 2” textbook. It included the book 
title, the name of the author, publisher name along with the publisher 
logo. So, the researcher gave score 4 for this section. 
2) Publishing page (page Copyright) 
Based on the analysis, the “Learning More English 2” textbook 
had publishing page, it was showed on page ii. This page contained 
some of the following in sequence: 
a) Description of copyright. It was showed on page ii. So, the 
researcher gave score 4 for this section. 
b) KDT (Cataloguing in Publication). It was showed in page ii. In this 
page contained the material classification and ISBN books created 
by the National Library of the Republic of Indonesia. So, the 
researcher gave score 4 for this section. 
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c) Specification community input channels. Unfortunately, the 
researcher could not find in this textbook. So, the researcher gave 0 
score for this section. 
3) Page Foreword (recto) 
Based on the analysis, the “Learning More English 2” textbook 
had foreword page, it was showed on page iii. This page contained 
statements regarding the intent and purpose of writing books, learning 
materials associated with the book, and hope for the publication of the 
book. This page concluded with markers of place and time and the 
name of the author of the book. Based on the reason, the researcher 
gave score 4 for its section. 
4) Table of Contents page (recto) 
Based on the analysis, the researcher could find the table of 
content page on page xii. This page was started from recto, contains 
all the parts of the book starting from the beginning of the book 
(Preface and Table of Contents), part of the contents of the book 
(Chapter and part of chapter) until the latter part of the book (index, 
glossary, and references) were written in full. So, the researcher gave 
score 4 for this section. 
5) Images page 
Based on the analysis, the researcher could find the images page 
184. This page showed the list of images used in “Learning More 
English 2’ textbook and included the sources of each image. So, the 
researcher gave score 4 for this section. 
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6) Page Tables 
Based on the analysis, the researcher could not find the table 
page. The researcher suggested that this textbook would be better if 
the writer made a table page on this textbook. It would make the 
reader search the table easily. Based on those reasons, the researcher 
gave score 0 for this section. 
7) Numbering of Pages 
Based on the analysis, the researcher could find the page 
number. The beginning of “Learning More English 2” used roman 
numerals written in small letters. The title page and publishing page 
were not printed, but it was calculated. Furthermore, the content page 
used arabic numbering. Content book and ending section of the book 
were a unity, so that the numbering was continuously. Unfortunately, 
some of page numbers were not printed, it would make the reader 
slightly confused to search the page. Based on those reasons, the 
researcher gave score 4 for this section. 
c. Contents section  
Here is the process of the data collected from each sample chapter 
presented in the textbook “Learn More English 2” that has been 
evaluated. Feasibility of content evaluates the exercise and text develops 
within the textbook based on the criteria from BSNP rubric assessment. 
This evaluation is used to make sure that every category of a standard 
textbook fulfilled within this textbook. Those categories in feasibility of 
content are: 
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(a) Feasibility of Content 
Below are the detailed analyses from chapter 1 to chapter 8 
using the scoring guidance from BSNP about feasibility of content. 
a) Chapter 1 “The More We Pay Attention” 
The chapter 1 in general describes and provides students 
with various exercises about interpersonal communication among 
students with most of the exercises developed in this chapter. They 
are used to expose the expressions of asking and paying attention 
from others. Apart from that, this chapter provided clear and 
effective theory in how to arrange self introduction with other 
students and procedure on how to create an effective self 
introduction.  
(1) The compatibility of materials with Core Competence and 
Basic Competence. 
(a) The Completeness 
This chapter developed interpersonal, transactional 
and functional text. This could be seen in page 3 task 2 of 
listening exercise. This part of text was developed to help 
students study the words usually used for asking and paying 
attention with others. This chapter successfully developed a 
daily interpersonal and transactional conversation between 
people. Besides, in page 4 tasks 4 and 5 could be founded 
exercises to fill the blank, and in page 7 tasks 10 and 11 
develop exercises for making a dialog using expressions of 
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asking and paying attention from others. As for tasks 10 
and 11, it was the speaking practices of asking and paying 
attention from others. Reading skill was also trained in page 
9 task 14 in intensive reading text to derive information 
from it. This was very good because all texts and exercises 
were developed in all skill based on exercise. Therefore the 
completeness in chapter 1 was scored 3. 
(b) In-Depth 
This chapter has been successfully developed all of 
the criteria of In-Depth. It could be seen from completeness 
criteria of chapter 1 that this textbook has already been 
developed more than 2 texts and an exercise that expose 
students to produce a dialogue of expressions asking and 
paying attention. In term of procedure on how to create a 
dialogue of expressions asking and paying attention, page 4 
did not only develop the procedure on how to make asking 
and paying attention dialogue, but also teach students about 
what words usually use in asking and paying attentions 
dialogue. So score 3 was given for this criterion. 
(2) The Accuracy of the Materials 
(a) Social Functions 
This chapter has been analyzed and found out to be 
successful in implementing the social functions of each 
exercise. Most of the exercises described in completeness 
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and in depth criteria have been designed to have social 
functions in daily life. The interpersonal listening exercise 
in page 3 and page 4 where students exposed to hear words 
usually use in expression of asking and paying attention. 
The task 10 in page 7 was also quite handy to be learned. It 
taught students to love writing and interacting with other 
through dialogues. With this consideration, social function 
of this chapter was scored 4. 
(b) Generic Structure 
A systematic way of thinking for students in this 
chapter has been successfully developed by embedding the 
generic structures and the procedure on how to ask and pay 
attention on page 3. The task 4 in page 4 also required 
students’ filling the blank with true word. The same thing 
goes to task 5 in page 4.  That makes 4 score was given for 
generic structure. 
(c) Linguistic Feature 
The language used in this chapter was acceptable 
and polite. The pen pal exercise in page 3 showed a great 
example of how the language used in chapter 1. The story 
about Bunaken in task 14 page 9 was also delivered in an 
acceptable and polite language. Most of them used a less 
formal of daily conversational language that commonly 
used. The topic used in every exercise was also light and 
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commonly found in student’s daily conversation. Therefore, 
linguistic feature was scored 4 in this chapter. 
(3) Supporting Materials 
(a) Relevance 
This chapter provided great illustrations. All of the 
exercises and texts developed in the chapter used 
illustrations and most of them worked well. The picture in 
page 13 task 22 could motivate students in doing the 
exercise. Based on this consideration, this criterion was 
scored 4. 
(b) Development of Life Skills 
Most of exercises used polite words and have 
social and cultural topic. It could be seen in page 4 task 5 
that this exercise expected students to understand and 
aware of surrounding where students have social needs to 
interact with others. In task 10 and 11, in page 7 were 
made to help students gaining their confidence in having a 
public speaking. Therefore, based on this consideration, 4 
was the score for this chapter’s development of life skills. 
(c) Development of Diversity Insight 
In this chapter, the texts were well packed with 
diversity insight texts as they were seen in the texts in 
page 9 and page 11. These texts described an attention 
from specific of ethnic where students would be exposed 
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with the knowledge of several ethnical backgrounds in 
Indonesia. Therefore, 4 was the score for this chapter’s 
development of diversity insight. 
 
This is the result of feasibility of content chapter 1: 
Table 4.2.1 Feasibility of Content Chapter I 
“The More We Pay Attention” 
Component Sub-Component Score 
Compatibility of 
materials with Core 
and Basic Competence 
Completeness 3 
In-depth 3 
The accuracy of the 
materials 
Social Function 4 
Generic Structure 4 
Linguistic Feature 4 
Supporting materials Relevance 4 
Development of life skills 4 
Diversity Insight 4 
 
b) Chapter 2 “The More We Get Together” 
The chapter 2 describes and provides students with 
various exercises about interpersonal communication among 
students with most of the exercises developed in this chapter were 
used to expose the expressions of asking and giving opinion or 
expression of giving compliment to others. Apart from that, this 
chapter provided clear and effective theory in how to arrange 
asking and giving opinion dialogue. Therefore, it also provided 
clear and effective theory in how to arrange the compliment to 
others.  
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(a) The compatibility of materials with Core Competence and 
Basic Competence. 
(1) The Completeness 
This chapter developed interpersonal, 
transactional and functional text. This could be seen in 
page 24 tasks 2 of listening exercise. This part of text 
was developed to help students identify the expression 
of asking and giving opinion. This chapter successfully 
developed a daily interpersonal and transactional 
conversation between people. Besides, in page 26tasks 
3 and 4 could be found exercises to fill the blank space 
of dialogue of asking and giving opinion, and in page 
29 tasks 9 developed exercises for making a dialog 
using expressions of giving complement to others. As 
for tasks 9, it was the speaking practices of giving 
complement to others. Reading skill was also trained in 
page 31 tasks 13 in intensive reading text to derive 
information from it. This is very good because all texts 
and exercises were developed in all skill based 
exercise. Therefore the completeness in chapter 2 was 
scored 3. 
(2)  In-Depth 
This chapter had been successfully developed 
all of the criteria of In-Depth. It could be seen from 
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completeness criteria of chapter 2 that this textbook had 
already developed more than 2 texts and an exercise 
that exposed students to produce a dialogue of 
expressions asking and giving opinion. In this chapter 
also developed exercise that expose student to produce 
a dialogue of expressing complement to others. In term 
of procedure on how to create a dialogue of expressions 
asking and giving opinion, page 29 did not only 
develop the procedure on how to make asking and 
giving opinion dialogue, but also teach students about 
what words usually use in asking and giving opinion 
dialogue. So score 3 was given for this criterion. 
(b) The Accuracy of the Materials 
(1) Social Functions 
This chapter had been analyzed and found out to be 
successful in implementing the social functions of each 
exercise. Most of the exercises described in completeness 
and in depth criteria have already designed to have social 
functions in daily life. The interpersonal listening exercise 
in page 24 and page 25 where students exposed to hear 
words usually use in expression of asking and giving 
opinion. The task 9 in page 29 was also quite handy to be 
learned. It taught students to love writing and interacting 
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with other through dialogues. With this consideration, 
social functions for this chapter scored 4. 
(2) Generic Structure 
A systematic way of thinking for students in this 
chapter had been successfully developed by embedding 
the generic structures and procedure on how to ask and 
give opinion on page 25. The task 3 in page 26 also 
required students’ filling the blank with true word. That 
made 4 score was given for generic structure. 
(3) LinguisticFeature 
The language used in this chapter was acceptable 
and polite. The pen pal exercise in page 26 showed a 
great example of how the language used in chapter 1. 
The story about Jakarta in task 13  page 31 was also 
delivered in an acceptable and polite language. Most of 
them used a less formal of daily conversational language 
that commonly used. The topic used in every exercise is 
also light and commonly found in student’s daily 
conversation. Therefore, linguistic feature scored 4 in 
this chapter. 
(c) Supporting Materials 
(1) Relevance 
This chapter provides great illustrations. All of 
the exercise and text developed in the chapter used 
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illustrations, and most of them worked well. The picture 
in page 39 was really motivated students in doing the 
exercise.. Based on this consideration, this criterion 
scored 4. 
(2) Development of Life Skills 
Most of exercises use a polite and have social and 
cultural topic. It can be seen in page 26 task 4 that this 
exercise expects students to understand and aware of 
surrounding where students have social needs to interact 
with each others. And in task 9 and 10 in page 29 that 
were made to help students gaining their confidence in 
having a public speaking. Therefore, based on this 
consideration, 4 is the score for this chapter’s 
development of life skills. 
(3) Development of Diversity Insight 
As for this criterion, this textbook provided a less 
national diversity insight, yet, in page 29 about cultural 
awareness provides a global diversity insight about how 
compliment is used in several countries and how it is 
seen different with compliments used in Indonesia. So 1 
is given as score for development of diversity insight of 
this chapter. 
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This is the result of feasibility of content chapter 2: 
 
Table 4.2.2 Feasibility of Content Chapter 2 
“The More We Pay Attention” 
Component Sub-Component Score 
Compatibility of 
materials with Core and 
Basic Competence 
Completeness 3 
In-depth 3 
The accuracy of the 
materials 
Social Function 4 
Generic Structure 4 
Linguistic Feature 4 
Supporting materials Relevance 1 
Development of 
life skills 4 
Diversity Insight 4 
 
c) Chapter 3 “The More We Care Each Other” 
The chapter 3 in general describes and provides students 
with various exercises about interpersonal communication among 
students with most of the exercises developed in this chapter are 
used to expose the expressions of asking for someone’s ability 
and willingness. Apart from that, this chapter provided clear and 
effective theory in how to arrange asking for someone’s ability 
and willingness dialogue. Therefore, it also provided clear and 
effective theory in how to arrange the compliment to others.  
(a) The compatibility of materials with Core Competence and 
Basic Competence. 
(1) The Completeness 
This chapter developed interpersonal, 
transactional and functional text. This could be seen 
in page 45 tasks 2 of listening exercise. This part of 
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text was developed to help students identify the 
expression of asking for someone’s ability and 
willingness. This chapter successfully developed a 
daily interpersonal and transactional conversation 
between people. Besides, in page 46 tasks 4 could be 
found exercises to fill the blank space of dialogue of 
asking for someone’s ability and willingness, and in 
page 49 tasks 11 developed exercises for making a 
dialog using expressions of asking for someone’s 
ability and willingness. As for tasks 11, it was the 
speaking practices of asking for someone’s ability and 
willingness. Reading skill was also trained in page 52 
tasks 15 in intensive reading text to derive 
information from it. Writing skill trained in page 59 
task 27 developed to help students identify the 
structure of greeting card. And then students should 
make the own greeting card. This was very good 
because all texts and exercises were developed in all 
skill based exercise. Therefore the completeness in 
chapter 3 scored 2. 
(2) In-Depth 
This chapter had been successfully developed 
all of the criteria of In-Depth. It could be seen from 
completeness criteria of chapter 3 that this textbook 
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had already developed more than 2 texts and an 
exercise that expose students to produce a dialogue of 
expressions asking for someone’s ability and 
willingness. In term of procedure on how to create a 
dialogue of expressions asking for someone’s ability 
and willingness, page 46 did not only develop the 
procedure on how to make asking for someone’s 
ability and willingness dialogue, but also teach 
students about what words usually use in asking for 
someone’s ability and willingness dialogue. So score 
3 was given for this criterion. 
(b) The Accuracy of the Materials 
(1) Social Functions 
This chapter had been analyzed and found out to 
be successful in implementing the social functions of 
each exercise. Most of the exercises described in 
completeness and in depth criteria had already designed 
to have social functions in daily life. The interpersonal 
listening exercise in page 43 and page 45 where 
students exposed to hear words usually use in 
expression of asking for someone’s ability and 
willingness. The task 11 in page 49 was also quite 
handy to be learned. It taught students to love writing 
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and interacting with other through dialogues. From this  
consideration, social functions for this chapter scored 4. 
(2) Generic Structure 
A systematic way of thinking for students in 
this chapter has been successfully developed by 
embedding the generic structures and procedure on how 
to ask for someone’s ability and willingness on page 
45. The task 4 in page 46 also required students’ filling 
the blank with true word. The task 5 in page 46 
required students listen the dialog and then answer the 
following questions.  That makes 4 score was given for 
generic structure. 
(3) Linguistic Feature 
As caring attitudes expressions were commonly 
used in daily conversation, a consideration of linguistic 
feature of acceptable and polite language uses should 
be prioritized. This chapter successfully implemented it 
within this chapter’s exercise. The example could be 
seen in tasks 8 page 48 about reading exercises. The 
language used was acceptable and effective in the text 
on how to ask for someone’s ability and willingness. 
Exercise 2 in page 45 also used acceptable and polite 
language of a simple dialogue between two friends. The 
text even implemented some richness of Indonesia 
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animals. Therefore, this chapter scored 4 in term of 
linguistic feature. 
(c) Supporting Materials 
(1) Relevance 
This chapter provides great illustrations. All of 
the exercise and text developed in the chapter used 
illustrations, and most of them worked well. The 
picture in page 50 was really motivated students in 
doing the exercise. Based on this consideration, this 
criterion scored 4. 
(2) Developmentof Life Skills 
Most of exercises use a polite and have social 
and cultural topic. It could be seen in page 45 task 2 
that this exercise expects students to understand and 
aware of surrounding where students have social needs 
to interact with each others. And in task 11 in page 49 
that were made to help students gaining their 
confidence in having a public speaking. Therefore, 
based on this consideration, 4 was the score for this 
chapter’s development of life skills. 
(3) Development of Diversity Insight 
As for the development of diversity insight, a 
good example about diversity insight provided in page 
48 and 49. This chapter provided a cross cultural study 
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about the different between Indonesia with English 
speaking countries when it was related to ask or 
respond to someone’s ability and willingness. 
Therefore, development of diversity insight of this 
chapter scored 4. 
 
This is the result of feasibility of content chapter 3: 
Table 4.3.3 Feasibility of Content Chapter 3 
“The More We Care Each Other” 
Component Sub-Component Score 
Compatibility of 
materials with Core and 
Basic Competence 
Completeness 2 
In-depth 3 
The accuracy of the 
materials 
Social Function 4 
Generic Structure 4 
Linguistic Feature 4 
Supporting materials Relevance 4 
Development of 
life skills 4 
Diversity Insight 4 
 
d) Chapter 4 “The More We Experience Thing” 
The chapter 4 in general described and provides students 
with various exercises about interpersonal communication among 
students with most of the exercises developed in this chapter are 
used to expose the expressions of giving instruction to someone. 
Apart from that, this chapter provided clear and effective theory 
in how to arrange asking for someone’s ability and willingness 
dialogue. 
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(a) The compatibility of materials with Core Competence and 
Basic Competence. 
(1) The Completeness 
This chapter develops interpersonal, transactional 
and functional text. This could be seen in page 66 tasks 2 
of listening exercise. This part of text was developed to 
help students identify the expression of giving instruction 
to someone. This chapter successfully developed a daily 
interpersonal and transactional conversation between 
people. Besides, in page 67 tasks 3 could be found 
exercises to fill the blank space of dialogue of giving 
instruction to someone, and in page 70tasks 8 developed 
exercises for making a dialog using expressions of giving 
instruction to someone. As for tasks 8, it was the 
speaking practices of giving instruction to someone. 
Reading skill was also trained in page 73 tasks 14 in 
intensive reading text to derive information from it. 
Writing skill trained in page 80 task 24 developed to help 
students identify the structure of recount text. And then 
students should make the own experience text. This was 
very good because all texts and exercises were developed 
in all skill based exercise. Therefore the completeness in 
chapter 4 scored 4. 
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(2)  In-Depth 
This chapter has been successfully developed all 
of the criteria of In-Depth. It can be seen from 
completeness criteria of chapter 4 that this textbook has 
already developed more than 2 texts and an exercise that 
expose students to produce a dialogue of expressions 
giving instruction to someone. In term of procedure on 
how to create a dialogue of expressions giving 
instruction to someone, page 67 did not only develop the 
procedure on how to make asking for someone’s ability 
and willingness dialogue, but also teach students about 
what words usually use in asking for someone’s ability 
and willingness dialogue. So score 4 was given for this 
criterion. 
(b) The Accuracy of the Materials 
(1) Social Functions 
This chapter had been analyzed and found out to 
be successful in implementing the social functions of each 
exercise. Most of the exercises described in completeness 
and in depth criteria have already designed to have social 
functions in daily life. The interpersonal listening exercise 
in page 66 and page 67 where students exposed to hear 
words usually use in expression of giving instruction to 
someone. The task 8 in page 70 was also quite handy to be 
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learned. It taught students to love writing and interacting 
with other through dialogues. With this consideration, 
social functions for this chapter scored 4. 
(2) Generic Structure 
Generic structure in chapter 4 related with the 
effective way of thinking and systematic procedure in 
creating or producing a real life giving instruction to 
someone expressions. A complete list of expressions 
commonly used in expressing giving instruction and 
responding to it are available in page 69. Therefore, this 
chapter scored 4 for developing generic structure. 
(3) Linguistic Feature 
As caring attitudes expressions were commonly 
used in daily conversation, a consideration of linguistic 
feature of acceptable and polite language uses should be 
prioritized. This chapter successfully implemented it 
within this chapter’s exercise. The example could be seen 
in tasks 5 page 69 about reading exercises. The language 
used was acceptable and effective in the text on how to 
give instruction to someone. Exercise 2 in page 67 also 
used acceptable and polite language of a simple dialogue 
between two friends. The text even implemented some 
special experiences. Therefore, this chapter scored 4 in 
term of linguistic feature. 
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(c) Supporting Materials 
(1) Relevance 
This chapter provides great illustrations. All of the 
exercise and text developed in the chapter used 
illustrations, and most of them worked well. The picture in 
page 79 was really motivated students in doing the exercise. 
Based on this consideration, this criterion scored 4. 
(2) Development of Life Skills 
Most of exercises used a polite and have social and 
cultural topic. It could be seen in page 69 task 5 that this 
exercise expects students to understand and aware of 
surrounding where students have social needs to interact 
with each others. And in task 8 in page 70 that were made 
to help students gaining their confidence in having a public 
speaking. Therefore, based on this consideration, 4 was the 
score for this chapter’s development of life skills. 
(3) Development of Diversity Insight 
As for the development of diversity insight, a good 
example about diversity insight provided in page 69 and 
70. This chapter provided a cross cultural study about the 
different between Indonesia with English speaking 
countries when it was related to give instruction to 
someone or respond someone instruction. Therefore, 
development of diversity insight of this chapter scored 4. 
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This is the result of feasibility of content chapter 4: 
Table 4.2.4 Feasibility of Content Chapter 4 
“The More We Experience Thing” 
Component Sub-Component Score 
Compatibility of 
materials with Core and 
Basic Competence 
Completeness 4 
In-depth 4 
The accuracy of the 
materials 
Social Function 4 
Generic Structure 4 
Linguistic Feature 4 
Supporting materials Relevance 4 
Development of 
life skills 4 
Diversity Insight 4 
 
e) Chapter 5 “The More We Persuade People” 
The chapter 4 in general describes and provides students 
with various exercises about interpersonal communication among 
students with most of the exercises developed in this chapter are 
used to expose the expressions of persuading someone to do 
something. Apart from that, this chapter provided clear and 
effective theory in how to arrange a dialogue of persuading 
someone to do something.  
(a) The compatibility of materials with Core Competence and 
Basic Competence. 
(1) The Completeness 
This chapter developed interpersonal, 
transactional and functional text. This could be seen in 
page 90 tasks 1 and task 2 of listening exercise. This 
part of text was developed to help students identify the 
expression of persuading someone to do something. 
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This chapter successfully developed a daily 
interpersonal and transactional conversation between 
people. Besides, in page 92 tasks 4 could be found 
exercises to fill the blank space of dialogue of 
persuading someone to do something, and in page 95 
tasks 11 developed exercises for making a dialog using 
expressions of giving instruction to someone. In the 
task 12 page 95 there were the speaking practices of 
persuading someone to do something. Reading skill 
was also trained in page 97 tasks 14 in intensive 
reading text to derive information from it. Writing skill 
trained in page 99 task 21 developed to help students 
identify the structure of recount text. And then students 
should make the own experience text about their past 
holiday. In the task 29 page 105 developed to help 
students identifying structure of invitation card. And in 
the task 30 students should make own invitation cards 
based on situation. This was very good because all texts 
and exercises were developed in all skill based 
exercise. Therefore the completeness in chapter 4 
scored 4. 
(2)  In-Depth 
This chapter had been successfully developed 
all of the criteria of In-Depth. It could be seen from 
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completeness criteria of chapter 5 that this textbook had 
already developed more than 2 texts and an exercise 
that expose students to produce a dialogue of 
expressions persuading someone to do something. In 
term of procedure on how to create a dialogue of 
expressions persuading someone to do something, page 
92 does not only develop the procedure on how to make 
persuading someone to do something dialogue, but also 
teach students about what words usually use in 
persuading someone to do something dialogue. So 
score 4 was given for this criterion. 
(b) The Accuracy of the Materials 
(1) Social Functions 
This chapter had been analyzed and found out to 
be successful in implementing the social functions of 
each exercise. Most of the exercises described in 
completeness and in depth criteria have already 
designed to have social functions in daily life. The 
interpersonal listening exercise in page 90 and page 91 
where students exposed to hear words usually use in 
expression of persuading someone to do something. 
The task 11 in page 95 was also quite handy to be 
learned. It taught students to love writing and 
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interacting with other through dialogues. With this 
consideration, social functions for this chapter scored 4. 
(2) Generic Structure 
Generic structure in chapter 5 related with the 
effective way of thinking and systematic procedure in 
creating or producing a real life persuading someone to 
do something expressions. A complete list of 
expressions commonly used in expressing persuading 
someone to do something and responding to it are 
available in page 94. Therefore, this chapter scored 4 
for developing generic structure. 
(3) Linguistic Feature 
As caring attitudes expressions were commonly 
used in daily conversation, a consideration of linguistic 
feature of acceptable and polite language uses should 
be prioritized. This chapter successfully implemented it 
within this chapter’s exercise. The example could be 
seen in tasks 8 page 94 about reading exercises. The 
language used was acceptable and effective in the text 
on how to persuade someone to do something. Exercise 
11 in page 95 also used acceptable and polite language 
of a simple dialogue between two friends. The text even 
implemented some special experiences. Therefore, this 
chapter scored 4 in term of linguistic feature. 
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(c) Supporting Materials 
(1) Relevance 
This chapter provided great illustrations. All of 
the exercise and text developed in the chapter used 
illustrations, and most of them worked well. The picture 
in page 103 was really motivated students in doing the 
exercise. Based on this consideration, this criterion 
scored 4. 
(2) Development of Life Skills 
Most of exercises used a polite and have social 
and cultural topic. It could be seen in page 90 tasks 1 that 
this exercise expects students to understand and aware of 
surrounding where students have social needs to interact 
with each others. And in task 12 in page 95 that were 
made to help students gaining their confidence in having 
a public speaking. Therefore, based on this 
consideration, 4 was the score for this chapter’s 
development of life skills. 
(3) Development of Diversity Insight 
As for the development of diversity insight, a 
good example about diversity insight provided in page 
94 and 95. This chapter provided a cross cultural study 
about the different between Indonesia with English 
speaking countries when it was related to persuade 
74 
 
someone to do something or respond to the expressions 
of persuading someone. Therefore, development of 
diversity insight of this chapter scored 4. 
 
This is the result of feasibility of content chapter 5: 
Table 4.2.5 Feasibility of Content Chapter 5 
“The More We Persuade People” 
Component Sub-Component Score 
Compatibility of 
materials with Core and 
Basic Competence 
Completeness 4 
In-depth 4 
The accuracy of the 
materials 
Social Function 4 
Generic Structure 4 
Linguistic Feature 4 
Supporting materials Relevance 4 
Development of 
life skills 4 
Diversity Insight 4 
 
f) Chapter 6 “The More We Obey the Rule” 
The chapter 6 in general described and provides students 
with various exercises about interpersonal communication among 
students with most of the exercises developed in this chapter are 
used to expose the expressions of giving prohibition to someone 
to do something. Apart from that, this chapter provided clear and 
effective theory in how to arrange a dialogue of giving prohibition 
to someone to do something.  
(a) The compatibility of materials with Core Competence and 
Basic Competence. 
(1) The Completeness 
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This chapter developed interpersonal, 
transactional and functional text. This could be seen in 
page 112 tasks 1 and task 2 of listening exercise. This 
part of text was developed to help students identify the 
expression of giving prohibition to someone to do 
something. This chapter successfully develops a daily 
interpersonal and transactional conversation between 
people. Besides, in page 115 tasks 4 could be found 
exercises to fill the blank space of dialogue of giving 
prohibition to someone to do something, and in page 117 
tasks 10 developed exercises for making a dialog using 
expressions of giving prohibition to someone to do 
something. In the task 11 page 117 there were the 
speaking practices of giving prohibition to someone to 
do something. Reading skill was also trained in page 119 
tasks 14 in intensive reading text to derive information 
from it. Writing skill trained in page 127 developed to 
help students identify the structure of recount text. And 
then students should make the own recount text about the 
remarkable experience. In the task 23 page 125 
developed to help students identifying structure of short 
message. And in the task 24 and 25 students should make 
own short message. This was very good because all texts 
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and exercises were developed in all skill based exercise. 
Therefore the completeness in chapter 4 scored 4. 
(2)  In-Depth 
This chapter had been successfully developed all 
of the criteria of In-Depth. It could be seen from 
completeness criteria of chapter 6 that this textbook had 
already developed more than 2 texts and an exercise that 
expose students to produce a dialogue of expressions 
giving prohibition to someone to do something. In term 
of procedure on how to create a dialogue of expressions 
giving prohibition to someone to do something, page 113 
did not only develop the procedure on how to make 
dialogue of giving prohibition to someone to do 
something, but also teach students about what words 
usually use in giving prohibition to someone to do 
something dialogue. So score 4 was given for this 
criterion. 
(b) The Accuracy of the Materials 
(1) Social Functions 
This chapter had been analyzed and found out to 
be successful in implementing the social functions of 
each exercise. Most of the exercises described in 
completeness and in depth criteria have already 
designed to have social functions in daily life. The 
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interpersonal listening exercise in page 112 and page 
113 where students exposed to hear words usually use 
in expression of giving prohibition to someone to do 
something. The task 10 in page 117 was also quite 
handy to be learned. It taught students to love writing 
and interacting with other through dialogues. With this 
consideration, social functions for this chapter scored 4. 
(2) Generic Structure 
Generic structure in chapter 6 related with the 
effective way of thinking and systematic procedure in 
creating or producing a real life giving prohibition to 
someone to do something expressions. A complete list 
of expressions commonly used in expressing giving 
prohibition to someone to do something and responding 
to it are available in page 116. Therefore, this chapter 
scored 4 for developing generic structure. 
(3) Linguistic Feature 
As caring attitudes expressions are commonly 
used in daily conversation, a consideration of linguistic 
feature of acceptable and polite language uses should 
be prioritized. This chapter successfully implemented it 
within this chapter’s exercise. The example can be seen 
in tasks 18 page 121 about reading exercises. The 
language used is acceptable and effective in the text on 
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how to give prohibition to someone to do something. 
Exercise 2 in page 113 also uses acceptable and polite 
language of a simple dialogue between two friends. The 
text even implements some special experiences. 
Therefore, this chapter scored 4 in term of linguistic 
feature. 
(c) Supporting Materials 
(1) Relevance 
This chapter provides great illustrations. All of 
the exercise and text developed in the chapter used 
illustrations, and most of them worked well. The picture 
in page 118 was really motivated students in doing the 
exercise. Based on this consideration, this criterion 
scored 4. 
(2) Development of Life Skills 
Most of exercises used a polite and have social 
and cultural topic. It could be seen in page 113 tasks 2 
that this exercise expects students to understand and 
aware of surrounding where students have social needs 
to interact with each others. And in task 11 in page 117 
that were made to help students gaining their confidence 
in having a public speaking. Therefore, based on this 
consideration, 4 was the score for this chapter’s 
development of life skills. 
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(3) Development of Diversity Insight 
As for this criterion, this textbook provides a less 
national diversity insight, yet, in page 125 about cultural 
awareness provides a global diversity insight about how 
short message is used in several countries and how it is 
seen different with short message used in Indonesia. So 1 
is given as score for development of diversity insight of 
this chapter. 
 
This is the result of feasibility of content chapter 6: 
Table 4.2.6 Feasibility of Content Chapter 6 
“The More We Obey the Rule” 
Component Sub-Component Score 
Compatibility of 
materials with Core and 
Basic Competence 
Completeness 4 
In-depth 4 
The accuracy of the 
materials 
Social Function 4 
Generic Structure 4 
Linguistic Feature 4 
Supporting materials Relevance 1 
Development of 
life skills 4 
Diversity Insight 4 
 
g) Chapter 7 “The More We Are Being Polite” 
The chapter 7 in general describes and provides students 
with various exercises about interpersonal communication among 
students with most of the exercises developed in this chapter are 
used to expose the expressions of asking for permission. Apart 
from that, this chapter provided clear and effective theory in how 
to arrange a dialogue of asking for permission.  
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(a) The compatibility of materials with Core Competence and 
Basic Competence. 
(1) The Completeness 
This chapter develops interpersonal, transactional 
and functional text. This can be seen in page 132 tasks 1 
and task 2 of listening exercise. This part of text is 
developed to help students identify the expression of 
asking for permission. This chapter successfully 
develops a daily interpersonal and transactional 
conversation between people. Besides, in page 133 tasks 
3 can be found exercises to fill the blank space of 
dialogue of asking for permission, and in page 137tasks 
10 develop exercises for making a dialog using 
expressions of asking for permission. In the task 11 page 
137 there are the speaking practices of asking for 
permission. Reading skill is also trained in page 139 
tasks 14 in intensive reading text to derive information 
from it. Writing skill trained in page 139 developed to 
help students identify the structure of narrative text. And 
then students should make the own narrative text about 
other stories of mouse deer. In the task 22 pages 143 
developed to help students identifying structure of 
announcement. And in the task 24 students should make 
own announcement. This is very good because all texts 
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and exercises were developed in all skill based exercise. 
Therefore the completeness in chapter 7 scored 4. 
(2) In-Depth 
This chapter has been successfully developed all 
of the criteria of In-Depth. It can be seen from 
completeness criteria of chapter 7 that this textbook has 
already developed more than 2 texts and an exercise that 
expose students to produce a dialogue of expressions 
asking for permission.In term of procedure on how to 
create a dialogue of expressions asking for permission, 
page 133 does not only develop the procedure on how to 
make dialogue of asking for permission, but also teach 
students about what words usually use in asking for 
permission dialogue. So score 4 is given for this 
criterion. 
(b) The Accuracy of the Materials 
(1) Social Functions 
This chapter has been analyzed and found out to 
be successful in implementing the social functions of 
each exercise. Most of the exercises described in 
completeness and in depth criteria have already designed 
to have social functions in daily life. The interpersonal 
listening exercise in page 132 and page 133 where 
students exposed to hear words usually use in expression 
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of asking for permission. The task 10 in page 137 was 
also quite handy to be learned. It taught students to love 
writing and interacting with other through dialogues. 
With this consideration, social functions for this chapter 
scored 4. 
(2) Generic Structure 
Generic structure in chapter 6 related with the 
effective way of thinking and systematic procedure in 
creating or producing a real life asking for permission 
expressions. A complete list of expressions commonly 
used in expressing asking for permission and responding 
to it are available in page 136. Therefore, this chapter 
scored 4 for developing generic structure. 
(3) Linguistic Feature 
As caring attitudes expressions are commonly 
used in daily conversation, a consideration of linguistic 
feature of acceptable and polite language uses should be 
prioritized. This chapter successfully implemented it 
within this chapter’s exercise. The example can be seen 
in tasks 7 page 136 about reading exercises. The 
language used is acceptable and effective in the text on 
how to asking for permission. Exercise 3 in page 133 
also uses acceptable and polite language of a simple 
dialogue between two friends. The text even implements 
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some special experiences. Therefore, this chapter scored 
4 in term of linguistic feature. 
(c) Supporting Materials 
(1) Relevance 
This chapter provides great illustrations. All of 
the exercise and text developed in the chapter used 
illustrations, and most of them worked well. The picture 
in page 142 was really motivated students in doing the 
exercise. Based on this consideration, this criterion 
scored 4. 
(2) Development of Life Skills 
Most of exercises use a polite and have social and 
cultural topic. It can be seen in page 133 tasks 2  that this 
exercise expects students to understand and aware of 
surrounding where students have social needs to interact 
with each others. And in task 11 in page 136 that were 
made to help students gaining their confidence in having 
a public speaking. Therefore, based on this 
consideration, 4 is the score for this chapter’s 
development of life skills. 
(3) Development of Diversity Insight 
As for the development of diversity insight, a 
good example about diversity insight provided in page 
139 and 140. This chapter provides a cross cultural study 
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about the different between Indonesia with English 
speaking countries when it is related to the stories of 
mouse deer. Therefore, development of diversity insight 
of this chapter scored 4. 
This is the result of feasibility of content chapter 7: 
Table 4.2.7 Feasibility of Content Chapter 7 
“The More We Are Being Polite” 
Component Sub-Component Score 
Compatibility of 
materials with Core and 
Basic Competence 
Completeness 4 
In-depth 4 
The accuracy of the 
materials 
Social Function 4 
Generic Structure 4 
Linguistic Feature 4 
Supporting materials Relevance 4 
Development of 
life skills 4 
Diversity Insight 4 
 
h) Chapter 8 “The More We Protect Each Other” 
The chapter 8 in general describes and provides students 
with various exercises about interpersonal communication among 
students with most of the exercises developed in this chapter are 
used to expose the expressions of giving warn to someone. Apart 
from that, this chapter provided clear and effective theory in how 
to arrange a dialogue of giving warn to someone.  
(a) The compatibility of materials with Core Competence and 
Basic Competence. 
(1) The Completeness 
This chapter develops interpersonal, transactional 
and functional text. This can be seen in page 152 tasks 1 
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of listening exercise. This part of text is developed to 
help students identify the expression of giving warn to 
someone. This chapter successfully develops a daily 
interpersonal and transactional conversation between 
people. Therefore, in page 157tasks 9 develop exercises 
for making a dialog using expressions of giving warn to 
someone. As for tasks 9, it’s the speaking practices of 
giving warn to someone. Reading skill is also trained in 
page 159tasks 12 in intensive reading text to derive 
information from it. This is very good because all texts 
and exercises were developed in all skill based exercise. 
Therefore the completeness in chapter 2 scored 3. 
(2)  In-Depth 
This chapter has been successfully developed all 
of the criteria of In-Depth. It can be seen from 
completeness criteria of chapter 2 that this textbook has 
already developed more than 2 texts and an exercise that 
expose students to produce a dialogue of expressions 
giving warn to someone. In this chapter also developed 
exercise that expose student to produce a dialogue of 
expressing giving warn to someone. In term of procedure 
on how to create a dialogue of expressions giving warn 
to someone, page 155 does not only develop the 
procedure on how to make giving warn to someone 
86 
 
dialogue, but also teach students about what words 
usually use in giving warn to someone dialogue. So score 
3 is given for this criterion. 
(b) The Accuracy of the Materials 
(1) Social Functions 
This chapter has been analyzed and found out to 
be successful in implementing the social functions of 
each exercise. Most of the exercises described in 
completeness and in depth criteria have already 
designed to have social functions in daily life. The 
interpersonal listening exercise in page 153 and page 
154 exposed to hear words usually use in expression of 
giving warn to someone. The task 9 in page 157 was 
also quite handy to be learned. It taught students to love 
writing and interacting with other through dialogues. 
With this consideration, social functions for this chapter 
scored 4. 
(2) Generic Structure 
A systematic way of thinking for students in 
this chapter has been successfully developed by 
embedding the generic structures and procedure on how 
to give warn to someone on page 153. The task 4 in 
page 154 also required students’ identify the dialogue 
87 
 
of giving warn to someone.  That makes 4 score is 
given for generic structure. 
(3) Linguistic Feature 
The language used in this chapter is acceptable 
and polite. The pen pal exercise in page 153 shows a 
great example of how the language used in chapter 1. 
The story about King Solomon in task 16  page 161 is 
also delivered in an acceptable and polite language. 
Most of them used a less formal of daily conversational 
language that commonly used. The topic used in every 
exercise is also light and commonly found in student’s 
daily conversation. Therefore, linguistic feature scored 
4 in this chapter. 
(c) Supporting Materials 
(1) Relevance 
This chapter provides great illustrations. All of 
the exercise and text developed in the chapter used 
illustrations, and most of them worked well. The picture 
in page 157 was really motivated students in doing the 
exercise.. Based on this consideration, this criterion 
scored 4. 
(2) Development of Life Skills 
Most of exercises use a polite and have social and 
cultural topic. It can be seen in page 154 task 4 that this 
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exercise expects students to understand and aware of 
surrounding where students have social needs to interact 
with each others. And in task 10 in page 157 that were 
made to help students gaining their confidence in having 
a public speaking. Therefore, based on this 
consideration, 4 is the score for this chapter’s 
development of life skills. 
(3) Development of Diversity Insight 
As for this criterion, this textbook provides a less 
national diversity insight, yet, in page 157 about cultural 
awareness provides a global diversity insight about how 
warning signs is used in several countries and how it is 
seen different with warning signs used in Indonesia. So 1 
is given as score for development of diversity insight of 
this chapter. 
This is the result of feasibility of content chapter 8: 
Table 4.2.8 Feasibility of Content Chapter 8 
“The More We Protect Each Other” 
Component Sub-Component Score 
Compatibility of 
materials with Core and 
Basic Competence 
Completeness 3 
In-depth 3 
The accuracy of the 
materials 
Social Function 4 
Generic Structure 4 
Linguistic Feature 4 
Supporting materials Relevance 1 
Development of 
life skills 4 
Diversity Insight 4 
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After the researcher analyzed the data, the researcher make the 
table of feasibility of content of “Learning More English 2’ textbook. 
The data was showed in this table: 
 
Table 4.2 Feasibility of Content of “Learning More English 2’ 
Component Sub-
Component 
Score Percen-
tages C.1 C.2 C.3 C.4 C.5 C.6 C.7 C.8 
Compatibility 
of materials 
with Core 
and Basic 
Competence 
Completeness 3 3 2 4 4 4 4 3 
85.93% In-depth 
3 3 3 4 4 4 4 3 
The accuracy 
of the 
materials 
Social Function 4 4 4 4 4 4 4 4 
100% 
Generic 
Structure 4 4 4 4 4 4 4 4 
Linguistic 
Feature 4 4 4 4 4 4 4 4 
Supporting 
materials 
Relevance 4 4 4 4 4 4 4 4 
71% 
Development of 
life skills 4 4 4 4 4 4 4 4 
Diversity 
Insight 4 1 4 4 4 1 4 1 
Percentage of feasibility of content 85,64% 
 
(b) Feasibility of Language 
(1) The compatibility with students’ development 
a)) Based on the analysis, the “Learning More English 2’ 
textbook used a language that compatible with student 
intellectual level.  
b)) Based on the analysis, the “Learning More English 2’ 
textbook used a language that compatible with student 
emotional level. 
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(2) Communicative 
a)) The readability of message in this “Learning More English 2” 
was good. It made the reader know the sense or the meaning 
of the message. 
b)) The accuracy of language use message in this “Learning 
More English 2” was good. It made the reader understood the 
meaning, message, or sense of the subject. 
(3) The coherency and the integrity of idea 
a)) The coherency of paragraph was good. They were related to 
each other. 
b)) The coherency of chapter was good. They were related to 
each other. 
After the researcher analyzed the textbook, the researcher made a 
table that showed a feasibility of language. This is the result: 
Table 4.3 Feasibility of Language 
“Learning More English 2” 
Component Sub-
Component 
Score Percentages 
The compatibility with 
students’ development 
Compatibility 
of student 
intellectual 
level 
3 
75% 
Compatibility 
of student 
emotional level 
3 
Communicative Readability of 
message 4 87.5% Accuracy of 
language use 3 
The coherency and the 
integrity of idea 
Coherency of 
paragraph 3 87.5% Coherency of 
chapter 4 
Percentage of feasibility of language 83.33% 
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(c) Feasibility of Presentation 
1) The Technique of Presentation 
The analysis of textbook “Learning More English 2” was 
now moved to the feasibility of Presentation. This feasibility 
assessed the presentation of the whole book. Every detail component 
of the book from introductions, body, closing, technique of 
presentation and learning presentation were also assessed. The 
feasibility of presentation was as follows: 
a) Systematical 
In systematical, the whole textbook was assessed on how 
the materials presented in the textbook were well arranged in 
systematical order providing students with a clear coherent from 
whole process of each chapter presented from all the six sample 
chapters. The materials presented in six samples chapter were 
varied and presented with picture illustrations, discussions, and 
monologue, dialogue and classroom exercises. Most of the 
materials in six chapters developed in communicative and 
illustrative text and exercises. Therefore, this chapter’s 
systematical was scored 3. The complete examples of 
systematical exercise can be seen in feasibility of content 
sections). 
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b) Chapter Equilibrium 
Chapter Equilibrium talk about the balanced number of 
pages use in each chapter which becomes the main consideration. 
From the analysis, number of pages of each sample chapters were 
balanced in around 20-22 pages each chapter. Based on this 
consideration, chapter equilibrium was scored 4. 
2) Learning Presentation 
a) Learner center 
The interactions between students to students and students 
to teacher become the consideration in learner center. As for this 
criterion, the materials are mostly developed in students centered 
learning. It could be seen from most of the exercises which 
focused on discovering and analyzing a task and discussing it 
with friends or teacher before attempting to produce the learning 
outcome. Therefore in learner center, this criterion was scored 4. 
The complete examples of learner center exercise could be seen in 
feasibility of content sections. 
b) Development of Initiative, Creative of learners' and critical 
thinking 
In development of initiative, creative of learner’s critical 
thinking, the textbook develop the exercise that makes students 
learn autonomously and as creative and critical as possible. For 
this criterion, most of listening and speaking exercises even need 
teacher’s involvement. Some exercises even ask students to do it 
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in a group works or free interaction with other students in the 
classroom. The exercises also developed in open ended classroom 
exercises which exposed students to be active during the lesson, 
sharing their ideas and discussing it with their friends then 
analyzing it. Based on these considerations, this criterion scored 
4. (Complete examples of developing of initiative, creative of 
learner’s critical thinking can be seen in feasibility of content 
sections) 
c) The Development of self -Reliance students 
In the Development of self-Reliance Students, the 
development of exercises that motivate students to be independent 
and reliable are expected in the textbook. From the analysis in 
feasibility of content, some of materials develop the exercise 
where students expected to be able to handle certain 
communicative interaction either individual or in group. Based on 
this consideration, development of self reliance students scored 3. 
(Complete examples of development of self reliance students can 
be seen in feasibility of content sections) 
d) The Development of Learners' ability to evaluate themselves 
In development of learners’ ability to evaluate themselves, 
textbook should provide students with a systematical 
measurement to help them in reflecting what they have learned. 
For this criterion, the exercises are also developed in many 
themes or discourse so that students exposed to develop their own 
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evaluation about how much progress they have before and after 
the class. It makes them more independent in learning English. 
Apart from that, by the end of every chapter, reflection sections 
are provided to help students reflect what they have already 
learned from certain chapter. Based on this consideration, score 3 
is given for development of learner ability to evaluate. 
3) Completeness of Presentation 
a) Introduction part 
In introduction part, textbook preface and complete list of 
content of this book should be available. Based on the analysis, 
the textbook are developed systematically. The preface and 
introductory parts of textbook provide complete explanation 
about what this textbook has to offer. Based on this consideration 
this introduction part scored 4. 
b) Content Part 
In this Part, textbook has to explain a systematic of what 
students will learn in the beginning of chapter, a complete list of 
learning materials, self reflection and references. For this 
criterion, textbook are developed systematically. The preface and 
introductory parts of textbook provide complete explanation 
about what this textbook has to offer. The book content is 
complete, yet, the book does not provide complete reference of 
the sources of their learning materials. Only a few parts cited their 
references. The conclusion part is also removed. It is perhaps 
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removed due to the book itself that has already had a self 
reflection issues by the end of every chapters. However, a 
conclusion is still needed because it could conclude what the 
learning outcome, learning morale, and many others are. Based on 
this consideration, content part scored 3. 
c) Closing Part 
In this part of textbook analysis, textbook has to provide a 
glossary, references and indexes. Surprisingly, this book does not 
provide glossarial pages or indexes and only references are 
provided. Therefore this closing part scored 4. 
After the researcher analyzed the “Learning More English 2” 
textbook, the researcher made a table that showed a feasibility of 
presentation. This is the result: 
Table 4.4 Feasibility of Presentation 
Component Sub-Component Score Percentages 
Technique of 
presentation 
Systematic 3 87.5% Chapter Equilibrium 4 
Learning 
Presentation 
Learner center 4 
87.5% 
Developing of initiative, 
creativity, and learners’ 
critical thinking 
4 
The development of Self-
Reliance student 3 
The Development of 
Learners’ ability evaluate 
themselves 
3 
Completeness of 
presentation 
Introduction Part 4 
91.7% Content part 3 
Closing part 4 
Percentage of feasibility of presentation 88.9% 
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(d) Feasibility of Chart 
(1) Size of the book 
After the researcher analyzed the “Learning More English 
2” textbook, this textbook used size B5 (176x250mm). The size 
was compatible with ISO standard. The size of this book was 
compatible with content of this book. Based on this consideration, 
this part scored 4. This score was 100% fulfilled the requirements 
of compatibility textbook size according to Pusbuk (Pusat 
Perbukuan) 
(2) Cover design 
After the researcher analyzed the “Learning More English 
2”, the researcher found the percentages of cover book 
arrangement, cover book typography, and cover book illustration. 
 First, the cover book arrangement of “Learning More 
English 2” scored 4 for all part. This textbook had a unity of 
arrangement of front cover, back cover, and rare cover. It was also 
harmonious in arrangement. The cover book showed the clear point 
center. The composition of title, writer, illustration, and logo 
arrangement looks balance with content arrangement. The size of 
elements of arrangement was proportional with the book size. The 
font colors were harmonious and clarify the function of content. 
The contrast was good. 
Second, the book cover typography of “Learning More 
English 2” scored 4 for almost all part. The font size of book title 
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was more dominant than the writer name, publisher, and logo. The 
colors of book cover were contrast with the background color of 
textbook. The size of book title fonts were proportional. This 
textbook was not use much of font type and font decoration. 
Unfortunately, the font type was not compatible with the font type 
used in content book. Based on this consideration, this part scored 
3. 
(3) Content design 
Based on the analysis, the researcher found that the size of 
the book in accordance with the age and level of development of 
the material / content of the books was good. The display layout 
elements correspond book covers / harmonious and have unity. The 
textbook gave color to the layout elements in harmony and can 
clarify the function. The use of letters and letter size adjusted to the 
age level of development. And then, the illustrations used be able 
to clarify the message. Based on this consideration, this section 
scored 4. 
After the researcher analyzed the “Learning More English 2” 
textbook, the researcher made a table that showed a feasibility of chart. 
This is the result: 
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Table 4.5 Feasibility of Chart 
Component Sub-Component Percentage 
Size of the book Size 100% 
Cover design Book Cover Arrangement 100% 
Book Cover Typography 95.83% 
Book Cover Illustration 83.33% 
Content Design Book Content Arrangement 95.87% 
Book Content Typography 97.22% 
Book Content Illustration 100% 
Percentage of feasibility of chart 96.04% 
4) Ending Section 
Based on the analysis, the researcher could find the information of 
publisher, it was showed on page v. The researcher also found the glossary 
on page 185, references on page183, and index on page 186. 
Unfortunately, the researcher could not find the appendices on this 
textbook.  
After the researcher find the result of evaluating the English textbook 
“Learning More English 2” the researcher make a table to show the result of the 
evaluation. Here is the table: 
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Table 4.1 Textbook Evaluation Summary 
Element Sub-Element Sub-Sub-Element Score 
Leather of 
book 
Cover Title 4 
Subtitle 1 
Designation of Books 4 
Identity of Publisher 4 
Illustration 4 
Back Cover Introduction to the contents of the book 
(blurb) briefly or comments from the 
parties deemed to know the contents of 
the book. 
4 
A statement of an assessment of the 
feasibility of the book of the Ministry of 
Education and Culture. 
4 
ISBN (International Standard Book 
Number) issued by the National Library 
4 
Identification of the Issuer in the form 
of the publisher's name is written with 
the full address clearly 
4 
The highest retail price (HET) Special 
Textbooks. 
0 
Back of book  4 
The 
beginning 
Title page  4 
Publishing page Description of copyright 4 
KDT (Cataloguing in Publication) 4 
Specification community input 
channels. 
0 
Page Foreword  4 
Page table of 
content 
 4 
Page image  4 
Page tables  0 
Numbering 
page 
 4 
Content 
section 
Feasibility of 
content 
Compatibility of materials with Core 
and Basic Competence 
4 
The accuracy of the materials 4 
Supporting materials 3 
Feasibility of 
language 
The compatibility with students’ 
development 
3 
Communicative 4 
The coherency and the integrity of idea 4 
Feasibility of 
Presentation 
Technique of presentation 4 
Learning Presentation 4 
Completeness of Presentation 4 
Feasibility of Size of the book 4 
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chart Cover design 4 
Content Design 4 
Ending 
section 
Information of 
Publisher 
 4 
Glossary  4 
Bibliography  4 
Index  4 
Appendices  0 
Percentage 85.81% 
 
2. The Appropriateness of Textbook Content with Core and Basic 
Competence of 2013 Curriculum 
Before the researcher described the description about the findings, 
the researcher made a table about conformity of Textbook Materials to the 
Core and Basic Competence. Here was the table: 
Table 4.6.2 The Conformity of Textbook Materials to the Core and Basic 
Competence 
The relevance The Core and Basic Competence 
Relevant Sub-Basic Competence 1.1, 2.1, 2.2, 2.3, 3.1.1, 3.1.2, 3.1.3, 
3.1.4, 3.2.1, 3.2.2, 3.3.1, 3.3.2, 3.3.3, 3.3.4, 3.4.1, 3.4.2, 
3.5.1, 3.5.2, 3.5.3, 3.7.1, 3.7.2, 3.8.1, 3.8.2, 3.9.1, 3.9.3, 
3.10.2, 3.11.1, 3.11.2, 3.12.1, 3.12.2, 3.13.1, 3.13.2, 3.14.1, 
3.14.2, 3.15.1, 4.1.1, 4.1.2, 4.1.3, 4.2.1, 4.2.2, 4.3.1, 4.3.2, 
4.3.3, 4.3.4, 4.4.1, 4.5.1, 4.5.2, 4.6.1, 4.6.2, 4.9.1, 4.9.2, 
4.10.1, 4.10.3, 4.11.1, 4.12.2, 4.12.3, 4.13.1, 4.13.2, 4.14.1, 
4.15.1, 4.15.2, 4.15.3 
Irrelevant Sub-Basic Competence 3.6.1, 3.6.2, 3.9.2, 3.10.1, 3.10.3, 
4.6.3, 4.7.1, 4.7.2, 4.8.1, 4.10.2, 4.12.1 
Here were the descriptions about the table above: 
According to the table above, it can be seen that there are some materials 
which are relevant and irrelevant with the sub-basic competence. The materials 
which are relevant with the sub-basic competence are be able to fulfill the 
purposes of the topic, language features, and social functions that are intended to 
be achieve by the students. While the materials which are not relevant the sub-
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basic competence are not be able to fulfill all of the purposes of the topic, 
language features, and social functions that are stated in the sub-basic 
competence. 
There are 62 materials which are relevant with the sub-basic competence, 
they are: sub-basic competence 1.1, 2.1, 2.2, 2.3, 3.1.1, 3.1.2, 3.1.3, 3.1.4, 3.2.1, 
3.2.2, 3.3.1, 3.3.2, 3.3.3, 3.3.4, 3.4.1, 3.4.2, 3.5.1, 3.5.2, 3.5.3, 3.7.1, 3.7.2, 3.8.1, 
3.8.2, 3.9.1, 3.9.3, 3.10.2, 3.11.1, 3.11.2, 3.12.1, 3.12.2, 3.13.1, 3.13.2, 3.14.1, 
3.14.2, 3.15.1, 4.1.1, 4.1.2, 4.1.3, 4.2.1, 4.2.2, 4.3.1, 4.3.2, 4.3.3, 4.3.4, 4.4.1, 
4.5.1, 4.5.2, 4.6.1, 4.6.2, 4.9.1, 4.9.2, 4.10.1, 4.10.3, 4.11.1, 4.12.2, 4.12.3, 4.13.1, 
4.13.2, 4.14.1, 4.15.1, 4.15.2, 4.15.3. 
The 3.1.1 sub-basic competence is comprehend text structures and 
language features in gaining attention expressions and responses according to 
context. According to the syllabus of English lesson for eight graders of Junior 
High School as stated in Peraturan Menteri Pendidikan dan Kebudayaan 
Republik Indonesia Nomor 68 Tahun 2013 tentang Kerangka Dasar dan Struktur 
Kurikulum Sekolah Menengah Pertama/Madrasah Tsanawiyah, the materials 
which should be stated in the book are in forms of spoken texts with topic 
everything that is related to the interaction between teacher and students during 
the teaching and learning process, both inside and outside the class. The materials 
stated in the book page 2 to 7 are clearly complete those requirements. So, the 
researcher concluded that those materials are relevant with the 3.1.1 sub-basic 
competence. 
According to the English syllabus of Eight Graders of Juniors High School 
as stated in Peraturan Menteri Pendidikan dan Kebudayaan Republik Indonesia 
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Nomor 68 Tahun 2013 tentang Kerangka Dasar dan Struktur Kurikulum Sekolah 
Menengah Pertama/Madrasah Tsanawiyah, the 3.1.2 sub-basic competence is 
about spoken text with text structures and language features of checking 
understanding expressions and responses according to context. The topic in this 
text is same with the 3.1.1 sub-basic competence, everything that is related to the 
interaction between teacher and students during the teaching and learning process, 
both inside and outside the class. After I analyzed the materials, those which are 
stated in the book page 6 is matched with materials stated in the 3.1.2 sub-basic 
competence. According to those reasons stated, the researcher concluded that the 
materials written in the book are relevant with the 3.1.2 sub-basic competence. 
The 3.1.3 sub-basic competence is also still in the form of spoken text. 
According to the English lesson syllabus for eight graders of junior high school as 
stated in Peraturan Menteri Pendidikan dan Kebudayaan Republik Indonesia 
Nomor 68 Tahun 2013 tentang Kerangka Dasar dan Struktur Kurikulum Sekolah 
Menengah Pertama/Madrasah Tsanawiyah, the 3.1.3 sub-basic competence 
materials are about text structure and language features of giving compliment 
expressions and responses with topic everything that is related to the interaction 
between teacher and students during the teaching and learning process, both inside 
and outside the class. The materials written in the book page 28 are fulfilled those 
requirements. Based on those facts, the researcher concluded that those materials 
are relevant with the 3.1.3 sub-basic competence. 
The 3.1.4 sub-basic competence is in the form of spoken text which 
contains structures and language features of asking and giving opinion 
expressions and responses according to context, as stated in the English lesson 
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syllabus for eight graders of junior high school as stated in Peraturan Menteri 
Pendidikan dan Kebudayaan Republik Indonesia Nomor 68 Tahun 2013 tentang 
Kerangka Dasar dan Struktur Kurikulum Sekolah Menengah Pertama/Madrasah 
Tsanawiyah. The topic in this material is everything that is related to the 
interaction between teacher and students during the teaching and learning process, 
both inside and outside the class. The materials written in page 25 and 26 are 
spoken texts which fulfilled all of the requirements above. Based on those 
reasons, the researcher concluded that those materials are relevant with the 3.1.4 
sub-basic competence. 
The 3.2.1 sub-basic competence is comprehending text structures and 
language features to implement the social function of stating and asking ability 
use modal can according to context. As stated in the English lesson syllabus for 
eight graders of junior high school as stated in Peraturan Menteri Pendidikan dan 
Kebudayaan Republik Indonesia Nomor 68 Tahun 2013 tentang Kerangka Dasar 
dan Struktur Kurikulum Sekolah Menengah Pertama/Madrasah Tsanawiyah, the 
materials which should be stated in the book are in forms of spoken and written 
texts with topic everything that is related to the interaction between teacher and 
students during the teaching and learning process, inside and outside the class. 
The materials written in the book page 44, 45, and 48 are in the form of spoken 
and written text for stating and asking for ability use modal can with same 
language features and topic with the 3.2.1 sub-basic competence. So, the 
researcher concluded that those materials are relevant with the 3.2.1 sub-basic 
competence. 
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According to the English lesson syllabuses for eight graders of junior high 
school as stated in Peraturan Menteri Pendidikan dan Kebudayaan Republik 
Indonesia Nomor 68 Tahun 2013 tentang Kerangka Dasar dan Struktur 
Kurikulum Sekolah Menengah Pertama/Madrasah Tsanawiyah, the 3.2.2 sub-
basic competence is about text structures and language features to implement the 
social function of stating and asking for willingness use modal will according to 
context. The materials which should be stated in the book are in forms of spoken 
and written texts with topic everything that is related to the interaction between 
teacher and students during the teaching and learning process, both inside and 
outside the class. The materials written in the book page 48 and 49 are the form of 
spoken and written texts which fulfilled those requirements. According to those 
reasons, the researcher concluded that those materials are relevant with the 3.2.2 
sub-basic competence. 
The 3.3.1 sub-basic competence is about the text structures and language 
features to implement the social function of giving instruction expressions and 
responses according to context. As stated in the English lesson syllabus for eight 
graders of junior high school as stated in Peraturan Menteri Pendidikan dan 
Kebudayaan Republik Indonesia Nomor 68 Tahun 2013 tentang Kerangka Dasar 
dan Struktur Kurikulum Sekolah Menengah Pertama/Madrasah Tsanawiyah, the 
materials which should be stated in the book are in forms of spoken and written 
texts with topic everything that is related to the interaction between teacher and 
students during the teaching and learning process, both inside and outside the 
class. The  materials written in the book page 66, 67, 68, 69, and 70 are in the 
form of spoken and written text which matched with the materials stated in 3.3.1 
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sub-basic competence. So, the researcher concluded that those materials are 
relevant with the 3.3.1 sub-basic competence. 
According to the English lesson syllabus for eight graders of junior high 
school as stated in Peraturan Menteri Pendidikan dan Kebudayaan Republik 
Indonesia Nomor 68 Tahun 2013 tentang Kerangka Dasar dan Struktur 
Kurikulum Sekolah Menengah Pertama/Madrasah Tsanawiyah, the 3.3.2 sub-
basic competence is about text structures and language features to implement the 
social function of giving invitation expressions and responses according to 
context. The materials which should be stated in the book are in forms of spoken 
and written texts with topic everything that is related to the interaction between 
teacher and students during the teaching and learning process, both inside and 
outside the class. The materials written in the textbook page 37 is in the form of 
spoken and written texts which fulfilled the requirements stated in the syllabus.  
Because of those reasons, the researcher concluded that those materials are 
relevant with the 3.3.2 sub-basic competence. 
The 3.3.3 sub-basic competence is about text structures and language 
features to implement the social function of giving prohibition expressions and 
responses according to context. According to the English lesson syllabus for eight 
graders of junior high school as stated in Peraturan Menteri Pendidikan dan 
Kebudayaan Republik Indonesia Nomor 68 Tahun 2013 tentang Kerangka Dasar 
dan Struktur Kurikulum Sekolah Menengah Pertama/Madrasah Tsanawiyah, the 
materials which should be stated in the book are in forms of spoken and written 
texts with topic everything that is related to the interaction between teacher and 
students  during the teaching and learning process, both inside and outside the 
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class. The materials written in the book page 112, 113, 116, and 117 are in from 
of spoken and written texts which are suitable with the materials stated in the 
3.3.3 sub-basic competence. According to those reasons stated, the researcher 
concluded that those materials are relevant with the 3.3.3 sub-basic competence. 
According to the English lesson syllabus for eight graders of junior high 
school as stated in Peraturan Menteri Pendidikan dan Kebudayaan Republik 
Indonesia Nomor 68 Tahun 2013 tentang Kerangka Dasar dan Struktur 
Kurikulum Sekolah Menengah Pertama/Madrasah Tsanawiyah, the 3.5.1 sub-
basic competence is comprehending text structures and language features to 
implement the social function of stating and asking the presence of people in 
uncountable amount according to context. The materials which should be stated in 
the book are in forms of spoken texts with topic the name of people, things, and 
animal exist in the students’ environment, by giving example of friendly attitude 
toward the environment, confidence, and responsibility. The materials written in 
the book page 152 is in the form of spoken text which is suitable with the 
materials stated in 3.5.1 sub-basic competence. Because of those reasons, the 
researcher concluded that the materials written in the book are relevant with 3.5.1 
sub-basic competence. 
The 3.5.2 sub-basic competence is in the form of spoken text. As stated in 
the English lesson syllabus for eight graders of junior high school as stated in 
Peraturan Menteri Pendidikan dan Kebudayaan Republik Indonesia Nomor 68 
Tahun 2013 tentang Kerangka Dasar dan Struktur Kurikulum Sekolah Menengah 
Pertama/Madrasah Tsanawiyah, the 3.5.2 sub-basic competence is about text 
structures and language features to implement the social function of stating and 
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asking the presence of things in uncountable amount according to context. The 
topic of this sub-basic competence is the name of people, things, and animal exist 
in the students’ environment, by giving example of friendly attitude toward the 
environment, confidence, and responsibility. The materials written in the book 
page 163 is in the form of spoken text and suitable with those stated in the 3.5.2 
sub-basic competence. So, the researcher concluded that the materials written in 
the book are relevant with 3.5.2 sub-basic competence. 
The 3.6.2 sub-basic competence is in the form of written text. According 
to the English lesson syllabus for eight graders of junior high school as stated in 
Peraturan Menteri Pendidikan dan Kebudayaan Republik Indonesia Nomor 68 
Tahun 2013 tentang Kerangka Dasar dan Struktur Kurikulum Sekolah Menengah 
Pertama/Madrasah Tsanawiyah, the 3.6.2 sub-basic competence is 
comprehending text structures and language features to implement the social 
function for stating and asking routine activity or general truth events according to 
context. The topic of the materials is routine activities which do every day by 
students, friends, teacher, and family and also general truth events. The materials 
written in the book page 163 is in the form of written text which is matched with 
the require materials in the 3.6.2 sub-basic competence. From those reasons, the 
researcher concluded that the materials written in the book are relevant with 3.6.2 
sub-basic competence. 
As stated in the English lesson syllabus for eight graders of junior high 
school as stated in Peraturan Menteri Pendidikan dan Kebudayaan Republik 
Indonesia Nomor 68 Tahun 2013 tentang Kerangka Dasar dan Struktur 
Kurikulum Sekolah Menengah Pertama/Madrasah Tsanawiyah, the 3.7.1 sub-
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basic competence is about text structures and language features to implement the 
social function to state and ask something that happens right now. The materials 
which should be stated in the book are in forms of spoken texts with topic activity 
that is doing by students, friends, parents, brother, sister, younger brother, 
younger sister, and teacher. The materials written in the book page 136 is in the 
form of spoken texts which are suitable with the materials required in 3.7.1 sub-
basic competence. So, the researcher concluded that the materials written in the 
book are relevant with 3.7.1 sub-basic competence. 
The 3.7.2 sub-basic competence is about text structures and language 
features to implement the social function to state and ask something that happens 
right now. As stated in the English lesson syllabus for eight graders of junior high 
school as stated in Peraturan Menteri Pendidikan dan Kebudayaan Republik 
Indonesia Nomor 68 Tahun 2013 tentang Kerangka Dasar dan Struktur 
Kurikulum Sekolah Menengah Pertama/Madrasah Tsanawiyah, the materials 
which should be stated in the book are in forms of written texts with topic activity 
that is doing by students, friends, parents, brother, sister, younger brother, 
younger sister, and teacher. The materials written in the book page 137 is in the 
form of written text which contains the same materials as stated in the 3.7.2 sub-
basic competence. Because of those reasons stated, the researcher concluded that 
the materials written in the book are relevant with 3.7.2 sub-basic competence. 
The materials in 3.8.1 sub-basic competence are in the form of spoken and 
written texts. According to the English lesson syllabus for eight graders of junior 
high school as stated in Peraturan Menteri Pendidikan dan Kebudayaan Republik 
Indonesia Nomor 68 Tahun 2013 tentang Kerangka Dasar dan Struktur 
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Kurikulum Sekolah Menengah Pertama/Madrasah Tsanawiyah, this sub-basic 
competence is about text structures and language features to implement the social 
function for stating and asking cause and effect relation with topic activities which 
show cause and effect relation and contrary relation did by students, friends, 
family, and teacher. The materials written in the book page 145 is in the form of 
spoken and written texts which are suitable with the materials include in the 3.8.1 
sub-basic competence. Because of these reasons, the researcher concluded that the 
materials written in the book is relevant with 3.8.1 sub-basic competence. 
As stated in the English lesson syllabus for eight graders of junior high 
school written in Peraturan Menteri Pendidikan dan Kebudayaan Republik 
Indonesia Nomor 68 Tahun 2013 tentang Kerangka Dasar dan Struktur 
Kurikulum Sekolah Menengah Pertama/Madrasah Tsanawiyah, the 3.9.1 sub-
basic competence is comprehending text structures and language features to 
implement the social function for stating and asking the amount and character 
comparison of people. The materials which should be stated in the book are in 
forms of spoken and written texts with topic people, things, and animal exist in 
the students’ environment, by giving example of friendly attitude toward the 
environment, confidence, and responsibility. The materials written in the book 
page 34, 36, and 37 are in the form of spoken and written texts which matched 
with the materials stated in the sub-basic competence. According to those reasons, 
the researcher concluded that the materials written in the book is relevant with 
3.9.1 sub-basic competence. 
As stated in English lesson syllabus for eight graders of junior high school 
Peraturan Menteri Pendidikan dan Kebudayaan Republik Indonesia Nomor 68 
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Tahun 2013 tentang Kerangka Dasar dan Struktur Kurikulum Sekolah Menengah 
Pertama/Madrasah Tsanawiyah, the 3.10.2 sub-basic competence is about text 
structures and language features to implement the social function of short and 
simple written text to state and ask about animal description. The topic in this 
material is description of people, things, and animal exist in the students’ 
environment, by giving example of friendly attitude toward the environment, 
confidence, and responsibility. The material written in the book page 52, 54, and 
55 are in the form of short and simple written text which has same content with 
the materials in the 3.10.1 sub-basic competence. So, the researcher concluded 
that the materials written in the book are relevant with the 3.10.2 sub-basic 
competence. 
The 3.11.1 sub-basic competence is in the form of spoken text. As stated 
in the English lesson syllabus for eight graders of junior high school Peraturan 
Menteri Pendidikan dan Kebudayaan Republik Indonesia Nomor 68 Tahun 2013 
tentang Kerangka Dasar dan Struktur Kurikulum Sekolah Menengah 
Pertama/Madrasah Tsanawiyah, this sub-basic competence is about text 
structures and language features to implement the social function to state and ask 
past events. The topic of the material is past events which relevance with students’ 
life, by giving example of discipline, honesty, care, health lifestyle, and friendly 
attitude toward the environment. The materials written in the book page 77 is in 
the form of spoken text which is suitable with the materials stated in the 3.11.1 
sub-basic competence. From these reasons stated, the researcher concluded that 
the materials written in the book is relevant with the 3.11.1 sub-basic competence. 
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According to the English lesson syllabus for eight graders of junior high 
school Peraturan Menteri Pendidikan dan Kebudayaan Republik Indonesia 
Nomor 68 Tahun 2013 tentang Kerangka Dasar dan Struktur Kurikulum Sekolah 
Menengah Pertama/Madrasah Tsanawiyah, the 3.11.2 sub-basic competence is 
about text structures and language features to implement the social function of 
written text to state and ask past events. The topic of the material is past events 
which relevance with students’ life, by giving example of discipline, honesty, 
care, health life style, and friendly attitude toward the environment. The materials 
written in the book page 79 is in the form of written text which is suitable with the 
materials stated in the 3.11.2 sub-basic competence. Because of those reasons, the 
researcher concluded that the materials written in the book is relevant with the 
3.11.2 sub-basic competence. 
The materials in 3.12.1 sub-basic competence are in the form of short and 
simple spoken recount text. As stated in the English lesson syllabus for eight 
graders of junior high school Peraturan Menteri Pendidikan dan Kebudayaan 
Republik Indonesia Nomor 68 Tahun 2013 tentang Kerangka Dasar dan Struktur 
Kurikulum Sekolah Menengah Pertama/Madrasah Tsanawiyah, this sub-basic 
competence is comprehending text structures and language features to implement 
the social function of short and simple spoken recount text. The topic of the 
material is past events which relevance with students’ life, by giving example of 
discipline, honesty, care, health lifestyle, and friendly attitude toward the 
environment. The materials written in the book page 99 is in the form of short and 
simple spoken recount text which matched with the materials include in the 3.12.1 
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sub-basic competence. So, the researcher concluded that the materials written in 
the book are relevant with the 3.12.1 sub-basic competence. 
The 3.12.2 sub-basic competence is about text structures and language 
features to implement the social function of short and simple written recount text, 
as stated in the English lesson syllabus for eight graders of junior high school 
Peraturan Menteri Pendidikan dan Kebudayaan Republik Indonesia Nomor 68 
Tahun 2013 tentang Kerangka Dasar dan Struktur Kurikulum Sekolah Menengah 
Pertama/Madrasah Tsanawiyah. The topic of the material is past events which 
relevance with students’ life, by giving example of discipline, honesty, care, 
health lifestyle, and friendly attitude toward the environment. The materials 
written in the book page 72 and 73 are in the form of short and simple written 
recount texts which are suitable with the materials include in the 3.12.2 sub-basic 
competence. So, the researcher concluded that the materials written in the book 
are relevant with the 3.12.2 sub-basic competence. 
As stated in the English lesson syllabus for eight graders of junior high 
school Peraturan Menteri Pendidikan dan Kebudayaan Republik Indonesia 
Nomor 68 Tahun 2013 tentang Kerangka Dasar dan Struktur Kurikulum Sekolah 
Menengah Pertama/Madrasah Tsanawiyah, the 3.13.1 sub-basic competence is 
about text structures and language features to implement the social function of 
written text in the form of short message according to context. The topic of the 
material is rundown of event, memo /short message text, warning, caution, 
advertisement, brochure, pamphlet, and traffic sign in the students’ environment. 
The materials written in the book page 125 is in the form of short messages which 
have the same content with the materials written in the 3.13.1 sub-basic 
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competence. According to those findings, the researcher concluded that the 
materials written in the book are relevant with the 3.13.1 sub-basic competence. 
The materials in 3.13.2 sub-basic competence are in the form of written 
notice. According to the English lesson syllabus for eight graders of junior high 
school Peraturan Menteri Pendidikan dan Kebudayaan Republik Indonesia 
Nomor 68 Tahun 2013 tentang Kerangka Dasar dan Struktur Kurikulum Sekolah 
Menengah Pertama/Madrasah Tsanawiyah, this sub-basic competence is about 
text structures and language features to implement the social function of written 
text in the form of notice according to context. The topic of the material is 
rundown of event, memo /short message text, warning, caution, advertisement, 
brochure, pamphlet, and traffic sign in the students’ environment. The materials 
written in the book page 143 is in the form of written notice which is suitable with 
the materials written in the 3.13.2 sub-basic competence. Because of those 
reasons, the researcher concluded that the materials written in the book are 
relevant with the 3.13.2 sub-basic competence. 
As stated in the English lesson syllabus for eight graders of junior high 
school Peraturan Menteri Pendidikan dan Kebudayaan Republik Indonesia 
Nomor 68 Tahun 2013 tentang Kerangka Dasar dan Struktur Kurikulum Sekolah 
Menengah Pertama/Madrasah Tsanawiyah, the 3.14.1 sub-basic competence is 
comprehending text structures and language features to implement the social 
function of written narrative text in the form of fable according to context. The 
topic in the material is fairy tale, folklore, and legends in the form of fable around 
the students’ environment. . The materials written in the book page 139 is in the 
form of written notice which is suitable with the materials written in the 3.14.1 
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sub-basic competence. Because of those reasons, the researcher concluded that the 
materials written in the book are relevant with the 3.14.1 sub-basic competence. 
According to English lesson syllabus for eight graders of junior high 
school Peraturan Menteri Pendidikan dan Kebudayaan Republik Indonesia 
Nomor 68 Tahun 2013 tentang Kerangka Dasar dan Struktur Kurikulum Sekolah 
Menengah Pertama/Madrasah Tsanawiyah, the 3.14.2 sub-basic competence is 
comprehending text structures and language features to implement the social 
function of spoken narrative text in the form of fable according to context. The 
topic in the material is fairy tale, folklore, and legends in the form of fable around 
the students’ environment. The materials written in the book page 7 is in the form 
of spoken narrative text which is matched with the materials included in the 3.14.2 
sub-basic competence. So, the researcher concluded that the materials written in 
the book are relevant with the 3.14.2 sub-basic competence.  
The 3.15.1 sub-basic competence is about text structure and language 
feature to implement the social function of song with topic everything gives 
inspiring behavior, as stated in the English lesson syllabus for eight graders of 
junior high school Peraturan Menteri Pendidikan dan Kebudayaan Republik 
Indonesia Nomor 68 Tahun 2013 tentang Kerangka Dasar dan Struktur 
Kurikulum Sekolah Menengah Pertama/Madrasah Tsanawiyah. The materials 
written in the book page 167 is in the form of spoken narrative text which is 
matched with the materials included in the 3.15.1 sub-basic competence. So, the 
researcher concluded that the materials written in the book are relevant with the 
3.15.1 sub-basic competence. 
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According to English lesson syllabus for eight graders of junior high 
school Peraturan Menteri Pendidikan dan Kebudayaan Republik Indonesia 
Nomor 68 Tahun 2013 tentang Kerangka Dasar dan Struktur Kurikulum Sekolah 
Menengah Pertama/Madrasah Tsanawiyah, the 4.1.1 sub-basic competence 
contains material in the form of the instruction to compose simple spoken text to 
express and respond gaining attention expression by notice on the right social 
function, text structure, and language feature according to context. The topic of 
this material is everything that is related to the interaction between teacher and 
students during the teaching and learning process, both inside and outside the 
class. The material written in the book page 4 and 5 are suitable with the material 
stated in the 4.1.1 sub-basic competence. According to those reasons, the 
researcher concluded that the materials written in the book are relevant with the 
4.1.1 sub-basic competence. 
The 4.1.2 sub-basic competence contains material in the form of the 
instruction to compose simple spoken text to express and respond checking 
understanding expression by notice on the right social function, text structure, and 
language feature according to context with topic everything that is related to the 
interaction between teacher and students during the teaching and learning process 
both inside and outside the class, as stated in the English lesson syllabus for eight 
graders of junior high school Peraturan Menteri Pendidikan dan Kebudayaan 
Republik Indonesia Nomor 68 Tahun 2013 tentang Kerangka Dasar dan Struktur 
Kurikulum Sekolah Menengah Pertama/Madrasah Tsanawiyah. The material 
written in the book page 7 is suitable with the material contained in the 4.1.2 
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subbasic competence. According to those findings, the researcher concluded that 
those materials are relevant with the 4.1.2 sub-basic competence. 
The 4.1.3 sub-basic competence contains material in the form of the 
instruction to compose simple spoken text to express and respond giving 
compliment expression by notice on the right social function, text structure, and 
language feature according to context. According to the English lesson syllabus 
for eight graders of junior high school Peraturan Menteri Pendidikan dan 
Kebudayaan Republik Indonesia Nomor 68 Tahun 2013 tentang Kerangka Dasar 
dan Struktur Kurikulum Sekolah Menengah Pertama/Madrasah Tsanawiyah, the 
topic of this material is everything that is related to the interaction between 
teacher and students during the teaching and learning process, both inside and 
outside the class. The materials written in the book page 29 is suitable with the 
material contained in the 4.1.3 sub-basic competence. Because of those reasons 
stated, the researcher concluded that the materials written in the book are relevant 
with the 4.1.3 sub-basic competence. 
According to English lesson syllabus for eight graders of junior high 
school Peraturan Menteri Pendidikan dan Kebudayaan Republik Indonesia 
Nomor 68 Tahun 2013 tentang Kerangka Dasar dan Struktur Kurikulum Sekolah 
Menengah Pertama/Madrasah Tsanawiyah, the 4.2.1 sub-basic competence 
contains materials in the form of the instruction to compose written and spoken 
text for stating and asking someone’s ability by notice on the right social function, 
text structure, and language feature according to context. The topic of this 
material is everything that is related to the interaction between teacher and 
students during the teaching and learning process, both inside and outside the 
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class. The materials written in the book page 46 is suitable with the material 
contained in the 4.2.1 sub-basic competence. Because of those reasons stated, the 
researcher concluded that the materials written in the book are relevant with the 
4.2.1 sub-basic competence. 
The 4.2.2 sub-basic competence contains materials in the form of the 
instruction to compose written and spoken text to stating and asking someone’s 
willingness to do something by notice on the right social function, text structure, 
and language feature according to context with topic everything that is related to 
the interaction between teacher and students during the teaching and learning 
process, both inside and outside the class, as stated in the English lesson syllabus 
for eight graders of junior high school Peraturan Menteri Pendidikan dan 
Kebudayaan Republik Indonesia Nomor 68 Tahun 2013 tentang Kerangka Dasar 
dan Struktur Kurikulum Sekolah Menengah Pertama/Madrasah Tsanawiyah. The 
materials written in the book page 50 is suitable with the material contained in the 
4.2.2 sub-basic competence. Because of those reasons stated, the researcher 
concluded that the materials written in the book are relevant with the 4.2.2 sub-
basic competence. 
The 4.3.1 sub-basic competence contains materials in the form of the 
instruction compose simple written and spoken text to state, ask, and respond 
giving instruction expression by notice on the right social function, text structure, 
and language feature according to context. According to the English lesson 
syllabus for eight graders of junior high school Peraturan Menteri Pendidikan 
dan Kebudayaan Republik Indonesia Nomor 68 Tahun 2013 tentang Kerangka 
Dasar dan Struktur Kurikulum Sekolah Menengah Pertama/Madrasah 
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Tsanawiyah, the topic of this material is everything that is related to the 
interaction between teacher and students during the teaching and learning process, 
both inside and outside the class. The materials written in the book page 67 is 
suitable with the material contained in the 4.3.1 sub-basic competence. Because of 
those reasons stated, the researcher concluded that the materials written in the 
book are relevant with the 4.3.1 sub-basic competence. 
According to English lesson syllabus for eight graders of junior high 
school as stated in Peraturan Menteri Pendidikan dan Kebudayaan Republik 
Indonesia Nomor 68 Tahun 2013 tentang Kerangka Dasar dan Struktur 
Kurikulum Sekolah Menengah Pertama/Madrasah Tsanawiyah, the 4.3.2 sub-
basic competence contains materials in the form of the instruction compose simple 
written and spoken text to state, ask, and respond giving invitation expression by 
notice on the right social function, text structure, and language feature according 
to context. The topic of this material is everything that is related to the interaction 
between teacher and students during the teaching and learning process, both inside 
and outside the class. The materials written in the book page 37 is suitable with 
the material contained in the 4.3.2 sub-basic competence. Because of those 
reasons stated, the researcher concluded that the materials written in the book are 
relevant with the 4.3.2 sub-basic competence. 
As stated in English lesson syllabus for eight graders of junior high school 
as stated in Peraturan Menteri Pendidikan dan Kebudayaan Republik Indonesia 
Nomor 68 Tahun 2013 tentang Kerangka Dasar dan Struktur Kurikulum Sekolah 
Menengah Pertama/Madrasah Tsanawiyah, the 4.3.3 sub-basic competence 
contains materials in the form of the instruction compose simple written and 
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spoken text to state, ask, and respond giving prohibition expression by notice on 
the right social function, text structure, and language feature according to context. 
The topic of this material is everything that is related to the interaction between 
teacher and students during the teaching and learning process, both inside and 
outside the class. The materials written in the book page 144 is suitable with the 
material contained in the 4.3.3 sub-basic competence. Because of those reasons 
stated, the researcher concluded that the materials written in the book are relevant 
with the 4.3.3 sub-basic competence. 
The 4.3.4 sub-basic competence contains materials in the form of the 
instruction compose simple written and spoken text to state, ask, and respond 
asking for permission expression by notice on the right social function, text 
structure, and language feature according to context with topic everything that is 
related to the interaction between teacher and students during the teaching and 
learning process, both inside and outside the class, as mentioned in the English 
lesson syllabus for eight graders of junior high school. The materials written in the 
book page 133 is suitable with the material contained in the 4.3.4 sub-basic 
competence. Because of those reasons stated, the researcher concluded that the 
materials written in the book are relevant with the 4.3.4 sub-basic competence. 
The 4.4.1 sub-basic competence contains materials in the form of the 
exercise about personal invitation letter and greeting card in order to catch the 
meaning of personal invitation letter and greeting card with topic everything that 
is related to the interaction between teacher and students during the teaching and 
learning process, both inside and outside the class, as stated in the English lesson 
syllabus for eight graders of junior high school as stated in Peraturan Menteri 
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Pendidikan dan Kebudayaan Republik Indonesia Nomor 68 Tahun 2013 tentang 
Kerangka Dasar dan Struktur Kurikulum Sekolah Menengah Pertama/Madrasah 
Tsanawiyah. The materials written in the book page 59 and 105 are suitable with 
the material contained in the 4.4.1 sub-basic competence. Because of those 
reasons stated, the researcher concluded that the materials written in the book are 
relevant with the 4.4.1 sub-basic competence. 
According to English lesson syllabus for eight graders of junior high 
school as stated in Peraturan Menteri Pendidikan dan Kebudayaan Republik 
Indonesia Nomor 68 Tahun 2013 tentang Kerangka Dasar dan Struktur 
Kurikulum Sekolah Menengah Pertama/Madrasah Tsanawiyah, the 4.5.1 sub-
basic competence contains material in the form of the instruction to compose 
written text in forms of very short and simple personal invitation letter by notice 
on the right social function, text structure, and language feature according to 
context. The topic of this material is everything that is related to the interaction 
between teacher and students during the teaching and learning process, both inside 
and outside the class. The material written in the book page 105 is suitable with 
the one stated in the 4.5.1 sub-basic competence. Based on that reason, the 
researcher concluded that the material written in the book is relevant with the one 
stated in the 4.5.1 sub-basic competence. 
The 4.5.2 sub-basic competence contains material in the form of the 
instruction to compose written text in forms of very short and simple greeting card 
by notice on the right social function, text structure, and language feature 
according to context. As mentioned in the English lesson syllabus for eight 
graders of junior high school as stated in Peraturan Menteri Pendidikan dan 
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Kebudayaan Republik Indonesia Nomor 68 Tahun 2013 tentang Kerangka Dasar 
dan Struktur Kurikulum Sekolah Menengah Pertama/Madrasah Tsanawiyah, the 
topic of this material is everything that is related to the interaction between 
teacher and students during the teaching and learning process, both inside and 
outside the class. The material written in the book page 59 is relevant with the one 
stated in the 4.5.2 sub-basic competence. Here, the writer used verb “create”. So, 
the researcher concluded that the material written in the book is relevant with the 
one stated in the 4.5.2 sub-basic competence. 
As stated in English lesson syllabus for eight graders of junior high school 
as stated in Peraturan Menteri Pendidikan dan Kebudayaan Republik Indonesia 
Nomor 68 Tahun 2013 tentang Kerangka Dasar dan Struktur Kurikulum Sekolah 
Menengah Pertama/Madrasah Tsanawiyah, The 4.6.1 sub-basic competence 
contains materials in the form of the instruction compose spoken and written text 
to state and ask about the presence of people in uncountable amount by notice on 
the right social function, text structure, and language feature according to context. 
The topic of this material is the name of people, things, and animal exist in the 
students’ environment, by giving example of friendly attitude toward the 
environment, confidence, and responsibility. The material written in the book 
page 164 is relevant with the one stated in the 4.6.1 sub-basic competence. So, the 
researcher concluded that the material written in the book is relevant with the one 
stated in the 4.6.1 sub-basic competence. 
The 4.6.2 sub-basic competence contains materials which similar to the 
previous sub-basic competence. According to the English lesson syllabus for eight 
graders of junior high school as stated in Peraturan Menteri Pendidikan dan 
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Kebudayaan Republik Indonesia Nomor 68 Tahun 2013 tentang Kerangka Dasar 
dan Struktur Kurikulum Sekolah Menengah Pertama/Madrasah Tsanawiyah, the 
materials in the 4.6.2 sub-basic competence are in the form of the instruction 
compose spoken and written text to state and ask about the presence of things in 
uncountable amount by notice on the right social function, text structure, and 
language feature according to context with topic name of people, things, and 
animal exist in the students’ environment, by giving example of friendly attitude 
toward the environment, confidence, and responsibility. The material written in 
the book page 164 is relevant with the one stated in the 4.6.2 sub-basic 
competence. So, the researcher concluded that the material written in the book is 
relevant with the one stated in the 4.6.2 sub-basic competence. 
The 4.9.1 sub-basic competence contains different materials from the 
previous sub-basic competence. According to the English lesson syllabus for eight 
graders of junior high school as stated in Peraturan Menteri Pendidikan dan 
Kebudayaan Republik Indonesia Nomor 68 Tahun 2013 tentang Kerangka Dasar 
dan Struktur Kurikulum Sekolah Menengah Pertama/Madrasah Tsanawiyah, the 
materials of this sub-basic competence are in the form of the instruction to 
compose spoken and written text to state and ask about cause and defect relation 
by notice on the right social function, text structure, and language feature 
according to context. The topic of those materials are activities which show cause 
and effect relation and contrary relation did by students, friends, family, and 
teacher. The material written in the book page 145 is relevant with the one stated 
in the 4.9.1 sub-basic competence. So, the researcher concluded that the material 
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written in the book is relevant with the one stated in the 4.9.1 sub-basic 
competence. 
The 4.9.2 sub-basic competence contains materials in the form of the 
instruction to compose spoken and written text to state and ask about contrary 
relation by notice on the right social function, text structure, and language feature 
according to context with topic activities which show cause and effect relation and 
contrary relation did by students, friends, family, and teacher, as mentioned in the 
English lesson syllabus for eight graders of junior high school as stated in 
Peraturan Menteri Pendidikan dan Kebudayaan Republik Indonesia Nomor 68 
Tahun 2013 tentang Kerangka Dasar dan Struktur Kurikulum Sekolah Menengah 
Pertama/Madrasah Tsanawiyah. The material written in the book page 98 is 
relevant with the one stated in the 4.9.2 sub-basic competence. So, the researcher 
concluded that the material written in the book is relevant with the one stated in 
the 4.9.2 sub-basic competence. 
According to the English lesson syllabus for eight graders of junior high 
school as stated in Peraturan Menteri Pendidikan dan Kebudayaan Republik 
Indonesia Nomor 68 Tahun 2013 tentang Kerangka Dasar dan Struktur 
Kurikulum Sekolah Menengah Pertama/Madrasah Tsanawiyah, the 4.10.1 sub-
basic competence contains materials in the form of the instruction to compose 
spoken and written text to state and ask for amount and character comparison of 
people by notice on the right social function, text structure, and language feature 
according to context. The topic of the materials is people, things, and animal exist 
in the students’ environment, by giving example of friendly attitude toward the 
environment, confidence, and responsibility. The material written in the book 
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page 36 is relevant with the one stated in the 4.10.1 sub-basic competence. So, the 
researcher concluded that the material written in the book is relevant with the one 
stated in the 4.10.1 sub-basic competence. 
Similar with the previous sub-basic competence, as stated in the English 
lesson syllabus for eight graders of junior high school as stated in Peraturan 
Menteri Pendidikan dan Kebudayaan Republik Indonesia Nomor 68 Tahun 2013 
tentang Kerangka Dasar dan Struktur Kurikulum Sekolah Menengah 
Pertama/Madrasah Tsanawiyah, the 4.10.3 sub-basic competence contains 
materials in the form of the instruction compose spoken and written text to state 
and ask for amount and character comparison of things by notice on the right 
social function, text structure, and language feature according to context. The 
topic of those materials is people, things, and animal exist in the students’ 
environment, by giving example of friendly attitude toward the environment, 
confidence, and responsibility. The material written in the book page 37 is 
relevant with the one stated in the 4.10.3 sub-basic competence. So, the researcher 
concluded that the material written in the book is relevant with the one stated in 
the 4.10.3 sub-basic competence. 
The 4.11.1 sub-basic competence contains materials in the form of the 
exercise about short and simple spoken and written descriptive text in order to 
catch the meaning of short and simple spoken and written descriptive text with 
topic description of people, things, and animal exist in the students’ environment, 
by giving example of friendly attitude toward the environment, confidence, and 
responsibility, as mentioned in the English lesson syllabus for eight graders of 
junior high school as stated in Peraturan Menteri Pendidikan dan Kebudayaan 
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Republik Indonesia Nomor 68 Tahun 2013 tentang Kerangka Dasar dan Struktur 
Kurikulum Sekolah Menengah Pertama/Madrasah Tsanawiyah. The materials 
written in the book page 39 is suitable with the materials stated in the sub-basic 
competence. Because of those reasons, the researcher concluded that the materials 
written in the book are relevant with the materials stated in the 4.11.1 sub-basic 
competence. 
The 4.12.2 sub-basic competence has materials which similar to the 
previous sub-basic competence. As stated in the English lesson syllabus for eight 
graders of junior high school as stated in Peraturan Menteri Pendidikan dan 
Kebudayaan Republik Indonesia Nomor 68 Tahun 2013 tentang Kerangka Dasar 
dan Struktur Kurikulum Sekolah Menengah Pertama/Madrasah Tsanawiyah, the 
4.12.2 sub-basic competence contains materials in the form of the instruction to 
compose short and simple spoken and written descriptive text about animal by 
notice on the right social function, text structure, and language feature according 
to context. The topic of the materials is description of people, things, and animal 
exist in the students’ environment, by giving example of friendly attitude toward 
the environment, confidence, and responsibility. The materials written in the book 
page 52 is suitable with the materials stated in the sub-basic competence. Because 
of those reasons, the researcher concluded that the materials written in the book 
are relevant with the materials stated in the 4.12.2 sub-basic competence. 
The 4.12.3 sub-basic competence contains materials in the form of the 
instruction to compose short and simple spoken and written descriptive text about 
things by notice on the right social function, text structure, and language feature 
according to context with topic description of people, things, and animal exist in 
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the students’ environment, by giving example of friendly attitude toward the 
environment, confidence, and responsibility, as mentioned in the English lesson 
syllabus for eight graders of junior high school.The materials written in the book 
page 19 is suitable with the materials stated in the sub-basic competence. Because 
of those reasons, the researcher concluded that the materials written in the book 
are relevant with the materials stated in the 4.12.3 sub-basic competence. 
According to the English lesson syllabus for eight graders of junior high 
school, the 4.13.1 sub-basic competence contains materials in the form of the 
instruction to compose spoken text to state and ask past events by notice on the 
right social function, text structure, and language feature according to context. 
The topic of the material is past events which relevance with students’ life, by 
giving example of discipline, honesty, care, health lifestyle, and friendly attitude 
toward the environment. The materials written in the book page 79 is suitable with 
the materials stated in the sub-basic competence. Because of those reasons, the 
researcher concluded that the materials written in the book are relevant with the 
materials stated in the 4.13.1 sub-basic competence. 
As mentioned in the English lesson syllabus for eight graders of junior 
high school, the 4.13.2 sub-basic competence contains materials in the form of the 
instruction to compose written text to state and ask past events by notice on the 
right social function, text structure, and language feature according to context. 
The topic of the material is past events which relevance with students’ life, by 
giving example of discipline, honesty, care, health lifestyle, and friendly attitude 
toward the environment. The materials written in the book page 80 is suitable with 
the materials stated in the sub-basic competence. Because of those reasons, the 
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researcher concluded that the materials written in the book are relevant with the 
materials stated in the 4.13.2 sub-basic competence. 
According to English lesson syllabus for eight graders of junior high 
school, the 4.14.1 sub-basic competence contains materials in the form of the 
exercise about short and simple spoken and written recount text in order to catch 
the meaning of short and simple spoken and written recount text about activity, 
event, and phenomenon. The topic of the materials is past events which relevance 
with students’ life, by giving example of discipline, honesty, care, health lifestyle, 
and friendly attitude toward the environment. The materials written in the book 
page 126 is suitable with the materials stated in the sub-basic competence. 
Because of those reasons, the researcher concluded that the materials written in 
the book are relevant with the materials stated in the 4.14.1 sub-basic competence. 
The 4.15.1 sub-basic competence contains different materials from the 
previous sub-basic competence. As stated in the English lesson syllabus for eight 
graders of junior high school, the materials in the 4.15.1 sub-basic competence are 
in the form of the instruction to compose short and simple spoken recount text 
about activity, event, and phenomenon by notice on the right social function, text 
structure, and language feature according to context. The topic of the materials is 
past events which relevance with students’ life, by giving example of discipline, 
honesty, care, health lifestyle, and friendly attitude toward the environment. The 
materials written in the book page 127 is suitable with the materials stated in the 
sub-basic competence. Because of those reasons, the researcher concluded that the 
materials written in the book are relevant with the materials stated in the 4.15.1 
sub-basic competence. 
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The 4.15.2 sub-basic competence contains materials in the form of the 
instruction to compose short and simple written recount text about activity, event, 
and phenomenon by notice on the right social function, text structure, and 
language feature according to context. According to the English lesson syllabus 
for eight graders of junior high school, the topic of the materials is past events 
which relevance with students’ life, by giving example of discipline, honesty, 
care, health lifestyle, and friendly attitude toward the environment. The material 
written in the book page 127 is suitable with the materials stated in the 4.15.2 sub-
basic competence. Based on those findings, the researcher concluded that the 
materials written in the book are relevant with those stated in the 4.15.2 sub-basic 
competence. 
There are 11 materials which are irrelevant with the sub-basic competence, 
they are: sub-basic competence 3.6.1, 3.6.2, 3.9.2, 3.10.1, 3.10.3, 4.6.3, 4.7.1, 
4.7.2, 4.8.1, 4.10.2, 4.12.1. 
The materials in the 3.6.1 sub-basic competence are in the form of spoken 
text. As stated in the English lesson syllabus for eight graders of junior high 
school, this sub-basic competence is about text structures and language features to 
implement the social function text for stating and asking routine activity or 
general truth events according to context. The topic of the materials is routine 
activities which do every day by students, friends, teacher, and family and also 
general truth events. Unfortunately, there is no material written in the book which 
is suitable with the 3.6.1 sub-basic competence materials and topic. Because of 
those reasons, the researcher concluded that the materials written in the book are 
irrelevant with the 3.6.1 sub-basic competence 
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The 3.6.2 sub-basic competence is in the form of written text. According 
to the English lesson syllabus for eight graders of junior high school, the 3.6.2 
sub-basic competence is comprehending text structures and language features to 
implement the social function for stating and asking routine activity or general 
truth events according to context. The topic of the materials is routine activities 
which do every day by students, friends, teacher, and family and also general truth 
events. Unfortunately, there is no material written in the book which is suitable 
with the 3.6.2 sub-basic competence materials and topic. Because of those 
reasons, the researcher concluded that the materials written in the book are 
irrelevant with the 3.6.2 sub-basic competence. 
The 3.9.2 sub-basic competence is about text structures and language 
features to implement the social function for stating and asking the amount and 
character comparison of animal. According to the English lesson syllabus for 
eight graders of junior high school, the materials which should be stated in the 
book are in forms of spoken and written texts with topic people, things, and 
animal exist in the students’ environment, by giving example of friendly attitude 
toward the environment, confidence, and responsibility. Unfortunately, there is no 
material written in the book which is suitable with the 3.9.2 sub-basic competence 
materials and topic. Because of those reasons, the researcher concluded that the 
materials written in the book are irrelevant with the 3.9.2 sub-basic competence. 
The materials in the 3.10.1 sub-basic competence are in the form of short 
and simple written texts. As stated in the English lesson syllabus for eight graders 
of junior high school, the materials in this sub-basic competence should contain 
text structures and language features to implement the social function of stating 
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and asking about people description with topic description of people, things, and 
animal exist in the students’ environment, by giving example of friendly attitude 
toward the environment, confidence, and responsibility. Unfortunately, there is no 
material written in the book which is suitable with the 3.10.1 sub-basic 
competence materials and topic. Because of those reasons, the researcher 
concluded that the materials written in the book are irrelevant with the 3.10.1 sub-
basic competence. 
The 3.10.3 sub-basic competence is about text structures and language 
features to implement the social function of short and simple written text to state 
and ask about things description, as stated in the English lesson syllabus for eight 
graders of junior high school. The topic in this material is description of people, 
things, and animal exist in the students’ environment, by giving example of 
friendly attitude toward the environment, confidence, and responsibility. 
Unfortunately, there is no material written in the book which is suitable with the 
3.10.3 sub-basic competence materials and topic. Because of those reasons, the 
researcher concluded that the materials written in the book are irrelevant with the 
3.10.3 sub-basic competence. 
As mentioned in English lesson syllabus for eight graders of junior high 
school, The 4.6.3 sub-basic competence contains materials in the form of the 
instruction compose spoken and written text to state and ask about the presence of 
animal in uncountable amount by notice on the right social function, text 
structure, and language feature according to context. The topic of this material is 
the name of people, things, and animal exist in the students’ environment, by 
giving example of friendly attitude toward the environment, confidence, and 
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responsibility. Unfortunately, there is no material written in the book which is 
suitable with the 4.6.3 sub-basic competence materials and topic. Because of those 
reasons, the researcher concluded that the materials written in the book are 
irrelevant with the 4.6.3 sub-basic competence. 
The materials in the 4.7.1 sub-basic competence are in the form of 
instruction to compose spoken text. According to the English lesson syllabus for 
eight graders of junior high school, this subbasic competence contains the 
instruction to compose spoken text to state and ask for routine activity or general 
truth by notice on the right social function, text structure, and language feature 
according to context. The topic of this material is routine activities which do every 
day by students, friends, teacher, and family and also events that are general truth. 
However, there is no material in the book which is related to the topic and 
materials stated in the 4.7.1 sub-basic competence. According to those reason 
stated, the researcher concluded that the materials written in the book are 
irrelevant with those stated in the 4.7.1 sub-basic competence.  
As stated in English lesson syllabus for eight graders of junior high school, 
the 4.7.2 sub-basic competence contains materials in form the instruction to 
compose written text to state and ask for routine activity or general truth by notice 
on the right social function, text structure, and language feature according to 
context. The topic of this material is routine activities which do every day by 
students, friends, teacher, and family and also events that are general truth. 
However, there is no material in the book which is related to the topic and 
materials stated in the 4.7.2 sub-basic competence. According to those reason 
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stated, the researcher concluded that the materials written in the book are 
irrelevant with those stated in the 4.7.2 sub-basic competence. 
The materials stated in the 4.8.1 sub-basic competence are in the form of 
the instruction to compose spoken and written text. As stated in the English lesson 
syllabus for eight graders of junior high school, this sub-basic competence 
contains materials in form the instruction to compose spoken and written text to 
state and ask for event that happens right now by notice on the right social 
function, text structure, and language feature according to context. The topic of 
the material is activity that is doing by students, friends, parents, brother, sister, 
younger brother, younger sister, and teacher. However, there is no material in the 
book which is related to the topic and materials stated in the 4.8.1 sub-basic 
competence. According to those reason stated, the researcher concluded that the 
materials written in the book are irrelevant with those stated in the 4.8.1 sub-basic 
competence. 
The 4.10.2 sub-basic competence contains similar materials with the 
4.10.1 sub-basic competence. As stated in the English lesson syllabus for eight 
graders of junior high school, the materials in the 4.10.2 sub-basic competence are 
in the form of the instruction to compose spoken and written text to state and ask 
for amount and character comparison of animal by notice on the right social 
function, text structure, and language feature according to context. The topic of 
those materials is people, things, and animal exist in the students’ environment, by 
giving example of friendly attitude toward the environment, confidence, and 
responsibility. However, there is no material in the book which is related to the 
topic and materials stated in the 4.10.2 sub-basic competence. According to those 
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reason stated, the researcher concluded that the materials written in the book are 
irrelevant with those stated in the 4.10.2 sub-basic competence. 
As mentioned in the English lesson syllabus for eight graders of junior 
high school, the 4.12.1 sub-basic competence contains materials in the form of the 
instruction to compose short and simple spoken and written descriptive text about 
people by notice on the right social function, text structure, and language feature 
according to context. The topic of the materials is description of people, things, 
and animal exist in the students’ environment, by giving example of friendly 
attitude toward the environment, confidence, and responsibility. Unfortunately, 
there is no material in the book which is related to the topic and materials stated in 
the 4.12.1 sub-basic competence. Because of those findings, the researcher 
concluded that the materials written in the book are irrelevant with those stated in 
the 4.12.1 sub-basic competence.  
After the researcher analyzing the appropriateness of the materials of English 
textbook “Learning More English 2” with the Core and Basic Competence of 
2013 Curriculum suggested by Permendiknas No 68 Tahun 2013 the researcher 
made a table to show the result. Here is the table: 
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Table 4.6 Appropriateness of Textbook Content with Core and Basic 
Competence of 2013 Curriculum 
CORE 
COMPETENCE BASIC COMPETENCE 
PERCEN-
TAGES 
1. Appreciate and 
comprehend fully 
the followed 
religion doctrine. 
1.1. Be grateful for the chance of studying 
English as international 
communication language which is 
proved by study seriously. 
100% 
2. Appreciate and 
comprehend the 
honesty, 
discipline, 
responsibility, 
care (tolerance, 
cooperative), and 
confidence 
behavior in 
effective 
interaction with 
the social and 
natural 
environment. 
2.1. Show the well-mannered in doing 
interpersonal communication with 
teacher and friends. 
100% 
2.2. Show the honesty, discipline, 
confidence, and responsibility behavior 
in doing transactional conversation 
with teacher and friends. 
100% 
2.3. Show the responsibility, care, 
cooperative, and peaceful behavior in 
doing functional communication.. 100% 
3. Appreciate and 
Comprehend 
knowledge 
(factual, 
conceptual, and 
procedural) 
according to the 
learner‟s 
curiosity of 
science, 
technology, arts, 
and culture 
related to the 
visible 
phenomena. 
3.1. Apply text structure and language 
feature to implement the social 
function of gaining attention, checking 
understanding, giving compliment, and 
asking and giving opinion expressions 
and responses according to context. 
100% 
3.2. Apply text structure and language 
feature to implement the social 
function of stating and asking ability 
and willingness according to context. 
100% 
3.3. Apply text structure and language 
feature to implement the social 
function of giving instruction, giving 
invitation, giving prohibition, asking 
for permission expressions and 
responses according to context. 
100% 
3.4. Apply text structure and language 
feature to implement the social 
function of personal invitation letter 
and greeting card according to context. 
100% 
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3.5. Apply text structure and language 
feature to implement the social 
function of stating and asking the 
presence of people, things, and animal 
in uncountable amount according to 
context. 
100% 
3.6. Apply text structure and language 
feature to implement the social 
function of stating and asking routine 
activity or general truth according to 
context. 
0% 
3.7. Apply text structure and language 
feature to implement the social 
function of stating and asking event 
that happens right now according to 
context. 
100% 
3.8. Apply text structure and language 
feature to implement the social 
function of stating and asking cause 
and effect relation and contrary relation 
according to context. 
100% 
3.9. Apply text structure and language 
feature to implement the social 
function of stating and asking the 
amount and character comparison of 
people, animal, things, according to 
context. 
66.67% 
3.10. Apply the text structure and language 
feature to implement the social 
function of short descriptive text by 
stating and asking about the description 
of people, animal, and things according 
to context. 
33.33% 
3.11. Apply text structure and language 
feature to implement the social 
function of stating and asking past 
events according to context. 
100% 
3.12. Apply text structure and language 
feature to implement the social 
function of short recount text by stating 
and asking about activity, event, and 
phenomena according to context. 
100% 
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3.13. Apply text structure and language 
feature to implement the social 
function of short message and notice 
according to context.  
100% 
3.14. Understand the social function, text 
structure, and language feature of 
narrative text in form of fable 
according to context. 
100% 
3.15. Apply text structure and language 
feature to implement the social 
function of song. 
100% 
4. Process, present, 
and reason in 
concrete domain 
(use, break, 
arrange, modify, 
and make) and 
abstract domain 
(write, read, 
count, draw, and 
compose) 
according to the 
materials taken 
from the school 
or other sources 
which have 
similar point of 
view/theory.. 
4.1. Compose simple spoken text to express 
and respond gaining attention, 
checking understanding, and giving 
compliment expression by notice on 
the right social function, text structure, 
and language feature according to 
context.  
100% 
4.2. Compose spoken and written text to 
state and ask for ability and willingness 
to do something by notice on the right 
social function, text structure, and 
language feature according to context. 
100% 
4.3. Compose simple spoken and written 
text to state, ask, and respond giving 
instruction, giving invitation, giving 
prohibition, asking for permission 
expressions by notice on the right 
social function, text structure, and 
language feature according to context. 
100% 
4.4. Understand the meaning of personal 
invitation letter and greeting card. 100% 
4.5. Compose written text in form of very 
short and simple personal invitation 
letter and greeting card by notice on 
the right social function, text structure, 
and language feature according to 
context. 
100% 
4.6. Compose spoken and written text to 
state and ask about the presence of 
people, things, and animal in 
uncountable amount by notice on the 
right social function, text structure, and 
language feature according to context. 
66.67% 
4.7. Compose spoken and written text to 
state and ask for routine events or 
general truth by notice on the right 
social function, text structure, and 
0% 
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language feature according to context. 
4.8. Compose spoken and written text to 
state and ask about events that happen 
right now by notice on the right social 
function, text structure, and language 
feature according to context. 
0% 
4.9. Compose spoken and written text to 
state and ask about cause and effect 
relation and contrary relation by notice 
on the right social function, text 
structure, and language feature 
according to context. 
100% 
4.10. Compose spoken and written text to 
state and ask for amount and character 
comparison of people, animal, and 
things by notice on the right social 
function, text structure, and language 
feature according to context. 
66.67% 
4.11. Understood the meaning of short and 
simple spoken and written descriptive 
text. 
100% 
4.12. Compose short and simple spoken and 
written descriptive text about people, 
animal, and things by notice on the 
right social function, text structure, and 
language feature according to context. 
66.67% 
4.13. Compose spoken and written text to 
state and ask past events by notice on 
the right social function, text structure, 
and language feature according to 
context. 
100% 
4.14. Catch the meaning of short and simple 
spoken and written recount text about 
activity, event, and phenomenon. 
100% 
4.15. Compose short and simple spoken and 
written recount text about activity, 
event, and phenomenon by notice on 
the right social function, text structure, 
and language feature according to 
context. 
100% 
The percentages of appropriateness of textbook content with 
core and basic competence 
84.93% 
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The table above was the simple table of finding the appropriateness of 
content of textbook with the core and basic competence of 2013 Curriculum. For 
the detail checklist/table, the researcher showed on 4.6 Table Detailed of 
appropriateness of content of textbook with the core and basic competence of 
2013 Curriculum (inserted on appendices). 
B. Discussions 
1. The Appropriateness of content of textbook with the core and basic 
competence of 2013 Curriculum 
a. Discussions of findings from researcher 
After the researcher analyzed the data, the researcher made a 
percentage form of the data analysis. At first, the researcher made a 
percentage of the book relevancy with core and basic competence. There 
are 73 materials which include in the sub-basic competence according to 
the 2013 curriculum standard of contents. Here is the result of the 
percentage: 
1) Relevant Materials 
There are 62 materials which are relevant with the core and basic 
competence of 2013 Curriculum. So, the percentage is:  
P =6273x 100% 
P = 84.93% 
The percentage of the relevant materials is 84.93%. 
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2) Irrelevant Materials 
There are 11 materials which are irrelevant with the core and basic 
competence of 2013 Curriculum. So, the percentage is:  
P =1173x 100% 
P = 15.07% 
According to those percentages, the researcher found that the 
textbook “Learning More English 2” covers around 84.93% materials 
which are relevant with the sub-basic competence and able to fulfill the 
purposes of the topic, language features, and social functions of the ideal 
materials which are intended to be achieving by the students. 
b. Discussions of findings from English teacher checklist 
Based on calculating of the checklist by English teacher, the 
researcher found that the English textbook “Learning More English 2” 
covers around 79.41% materials which are relevant with the core and 
basic competence. 
c. Discussions of findings from English teacher checklist 
Based on calculating of the checklist by evaluator, the researcher 
found that the English textbook “Learning More English 2” covers around 
82.35% materials which are relevant with the core and basic competence. 
Based on those findings, the researcher can conclude that the average of 
percentage is 82.23%. So, it can be concluded that the English textbook 
“Learning More English 2” covers around 82.23% materials which are relevant 
with the core and basic competence. 
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2. Textbook evaluation according to Pusbuk (Pusat Perbukuan) 
a. Discussions of findings from researcher 
Based on calculating of the checklist by researcher, the researcher 
found that the English textbook “Learning More English 2” covers around 
85.81% materials fulfilled the categories of good textbook by Pusbuk 
(Pusat Perbukuan). 
b. Discussions of findings from English teacher checklist 
Based on calculating of the checklist by English teacher, the 
researcher found that the English textbook “Learning More English 2” 
covers around 85.81% materials fulfilled the categories of good textbook 
by Pusbuk (Pusat Perbukuan). 
c. Discussions of findings from English teacher checklist 
Based on calculating of the checklist by evaluator, the researcher 
found that the textbook covers around 89.19% materials fulfilled the 
categories of good textbook by Pusbuk (Pusat Perbukuan). 
Based on those findings, the researcher can conclude that the 
average of percentage is 86.94%. So, it can be concluded that the textbook 
covers around 86.94% materials which fulfilled the categories of good 
textbook by Pusbuk (Pusat Perbukuan). 
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CHAPTER V 
CONCLUSION AND SUGGESTIONS 
In this chapter, the researcher will explain about the conclusions and suggestions 
A. Conclusion 
The finding of the analysis in the previous chapter enabled the 
researcher to draw some conclusions as follows: 
1. In terms of the relevance of the materials in the English student book 
“Learning More English 2” with the core and basic competence of 2013 
Curriculum for the eighth grade students of Junior High School, the 
researcher concluded that the textbook covers around 82.23% materials 
are relevant with core and basic competence of 2013 Curriculum for the 
eighth grade students of Junior High School. Based on this 
consideration, the researcher concluded that the materials of English 
textbook “Learning More English 2” was appropriate with the Core 
Competence and Basic Competence of 2013 Curriculum for eighth 
grade students of Junior High School. 
2. In terms of the fulfillment of content in the English textbook “Learning 
More English 2” with the indicators of good textbook according to 
Pusbuk (Pusat Perbukuan), the researcher concluded that the textbook 
covers around 86.94% materials which fulfilled the categories of good 
textbook by Pusbuk (Pusat Perbukuan). Based on this consideration, 
the researcher can conclude that English textbook “Learning More 
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English 2” meet standard of a good English textbook in Indonesia 
suggested by Pusbuk (Pusat Perbukuan) rubric assessment. 
B. Suggestions 
Based on the study of the textbook “Learning More English 2”, the 
writer would like to give several suggestions to help in improving the 
quality of textbook and teaching quality. The suggestions for English 
teacher and Publisher are as follows: 
1. For teacher 
In order to improve the quality of teaching results for the 
teacher, it is built based on experiences and knowledge on many 
aspects in teaching. The matched textbook with curriculum, the 
appropriateness of textbook, and the materials in the textbook 
implemented in the classroom and many other ways to 61 improve the 
quality of teaching and learning process are in teacher hands. 
Therefore, teacher needs to seek out the compatibility of the textbook 
they about to use. As the book “Learning More English 2” is the 
English textbook that is available in the market to fulfill the needs of 
curriculum 2013 materials, this book met all the requirements and 
standard of a textbook in implementing curriculum 2013. By using 
this book in teaching and learning process, hopefully a good result is 
compromised. 
2. For Publisher 
As for publisher, in creating and developing English textbook 
years of study are needed in order to create what their students need 
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and their dynamic ways of learning. Therefore, they have to keep 
regenerating their ideas and move with the curriculums to evaluate the 
textbooks frameworks which are very crucial. 
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Mata Pelajaran : Bahasa Inggris 
Kelas     : VIII 
Kompetensi Inti :  
KI 1: Menghargai dan menghayati  ajaran agama yang dianutnya. 
KI 2: Menghargai dan menghayati perilaku jujur, disiplin, tanggungjawab, peduli (toleransi, gotong royong), santun, percaya diri,  dalam berinteraksi secara 
efektif dengan lingkungan sosial dan alam dalam jangkauan pergaulan dan keberadaannya 
KI 3: Memahami dan menerapkan pengetahuan (faktual, konseptual, dan prosedural) berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, teknologi, seni, 
budaya terkait fenomena dan kejadian tampak mata. 
KI 4: Mengolah,  menyaji, dan menalar dalam ranah konkret (menggunakan, mengurai, merangkai, memodifikasi, dan membuat) dan ranah abstrak (menulis, 
membaca, menghitung, menggambar, dan mengarang) sesuai dengan yang dipelajari di sekolah dan sumber lain yang sama dalam sudut pandang/teori.  
 
KOMPETENSI 
DASAR 
MATERI POKOK PEMBELAJARAN PENILAIAN 
ALOKASI 
WAKTU 
SUMBER 
BELAJAR 
1.1. Mensyukuri 
kesempatan dapat 
mempelajari bahasa 
Inggris sebagai 
bahasa pengantar 
komunikasi 
Internasional yang 
diwujudkan dalam 
semangat belajar 
   
 
 
2.1. Menunjukkan 
perilaku santun dan 
peduli dalam 
melaksanakan 
komunikasi 
interpersonal dengan 
guru dan teman. 
2.2. Menunjukkan jujur, 
disiplin, percaya 
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KOMPETENSI 
DASAR 
MATERI POKOK PEMBELAJARAN PENILAIAN 
ALOKASI 
WAKTU 
SUMBER 
BELAJAR 
diri, dan 
bertanggung jawab 
dalam melaksanakan 
komunikasi 
transaksional 
dengan guru dan 
teman. 
2.3 Menunjukkan 
perilaku tanggung 
jawab, peduli, 
kerjasama, dan cinta 
damai, dalam 
melaksanakan 
komunikasi 
fungsional 
3.1 Menerapkan 
struktur teks dan 
unsur kebahasaan 
untuk melaksanakan 
fungsi sosial dari 
ungkapan meminta 
perhatian, 
mengecek 
pemahaman, 
menghargai kinerja 
yang baik, dan 
meminta dan 
mengungkapkan 
pendapat, serta 
responsnya, sesuai 
Teks lisan dan tulis untuk 
meminta perhatian, 
mengecek pemahaman, 
menghargai kinerja yang 
baik, dan meminta / 
mengungkapkan pendapat 
serta responsnya 
 Fungsi sosial 
Menjaga hubungan 
interpersonal dengan guru 
dan teman 
Struktur  teks  
(ungkapan hafalan, tidak 
perlu dijelaskan tata 
Mengamati 
 Siswa mendengarkan/menonton 
interaksi meminta perhatian, 
mengecek pemahaman, menghargai 
kinerja yang baik, dan meminta/ 
mengungkapkan pendapat serta 
responsnya. 
 Siswa mengikuti interaksi meminta 
perhatian, mengecek pemahaman,  
menghargai kinerja yang baik, dan 
meminta/ mengungkapkan pendapat, 
serta responsnya. 
 Siswa menirukan model interaksi 
meminta perhatian, mengecek 
KRITERIA PENILAIAN: 
 Tingkat 
ketercapaian fungsi 
sosial meminta 
perhatian, 
mengecek 
pemahaman,  
menghargai kinerja 
yang baik, dan 
meminta/ 
mengungkapkan 
pendapat,  
 Tingkat 
kelengkapan dan 
 8 JP   Buku Teks 
wajib 
 Keteladanan 
ucapan dan 
tindakan guru 
menggunakan 
setiap tindakan 
komunikasi 
interpersonal 
dengan benar 
dan akurat 
 Contoh 
peragaan 
dalam bentuk  
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KOMPETENSI 
DASAR 
MATERI POKOK PEMBELAJARAN PENILAIAN 
ALOKASI 
WAKTU 
SUMBER 
BELAJAR 
dengan konteks 
penggunaannya. 
4.1 Menyusun teks lisan 
sederhana untuk 
mengucapkan dan 
merespon ungkapan 
meminta perhatian, 
mengecek 
pemahaman, dan 
menghargai kinerja 
yang baik, serta 
meminta dan 
mengungkapkan 
pendapat dengan 
memperhatikan 
fungsi sosial, struktur 
teks, dan unsur 
kebahasaan yang 
benar dan sesuai 
konteks 
bahasanya) 
 
a. Ungkapan Meminta 
Perhatian: 
 Excuse me. 
Yes, please                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                  
 Attention, please! 
All right. 
 
b. Mengecek Pemahaman: 
 It’s good, isnt’it? 
Yes, it is. 
 Is it clear? 
It.is. 
 Do you understand? 
Yes, I do. 
 
c. Menghargai kinerja yang 
baik 
 That’s great. 
Thank you. 
 It’s beautiful. 
Thanks. 
 Excelent! 
Thanks a lot. 
 
d. Meminta/mengungkapka
n pendapat 
 Do you think it is good? 
Yes, I think so 
I don’t think so 
pemahaman,  menghargai kinerja 
yang baik, dan meminta/ 
mengungkapkan pendapat, serta 
responsnya. 
 Dengan bimbingan dan arahan guru, 
siswa mengidentifikasi ciri-ciri
interaksi meminta perhatian, 
mengecek pemahaman, menghargai 
kinerja yang baik, dan meminta/ 
mengungkapkan pendapat serta 
responsnya. (fungsi sosial, struktur 
teks, dan unsur bahasa) 
Menanya 
Dengan bimbingan dan arahan guru, 
siswa mempertanyakan perbedaan 
antar berbagai ungkapan meminta 
perhatian, mengecek pemahaman,  
menghargai kinerja yang baik, dan 
meminta/ mengungkapkan pendapat  
serta responsnya dalam berbagai 
konteks 
Mengeksplorasi 
Siswa meminta perhatian, mengecek 
pemahaman, dan menghargai kinerja 
yang baik, meminta /mengungkapkan 
pendapat serta responsnya 
menggunakan  Bahasa Inggris  dalam 
konteks simulasi, role-play, dan 
kegiatan lain yang terstruktur  
keruntutan struktur 
teks meminta 
perhatian, 
mengecek 
pemahaman,  
menghargai kinerja 
yang baik, dan 
meminta/ 
mengungkapkan 
pendapat  
 Tingkat ketepatan 
unsur kebahasaan: 
tata bahasa, kosa 
kata, ucapan, 
tekanan kata, 
intonasi 
CARA PENILAIAN: 
Kinerja (praktik)  
 Bermain peran (role 
play) dalam bentuk 
interaksi meminta 
perhatian, mengecek 
pemahaman,  
menghargai kinerja 
yang baik, dan 
meminta/ 
mengungkapkan 
pendapat  
 Ketepatan dan 
rekaman 
CD/VCD/ 
DVD/kaset 
 Contoh 
interaksi 
tertulis 
 Contoh teks 
tertulis 
 Sumber dari 
internet: 
 www.dailyeng
lish.com 
 http://america
nenglish.state.
gov/files/ae/re
source_files 
 http://learneng
lish.britishcou
ncil.org/en/ 
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KOMPETENSI 
DASAR 
MATERI POKOK PEMBELAJARAN PENILAIAN 
ALOKASI 
WAKTU 
SUMBER 
BELAJAR 
 What do you think of it? 
I think it’s too …. 
Unsur kebahasaan 
Ucapan, tekanan kata, 
intonasi, kosakata dan tata 
bahasa. 
Topik 
Berbagai hal terkait 
dengan interaksi antara 
guru dan siswa selama 
proses pembelajaran, di 
dalam maupun di luar 
kelas  
Mengasosiasi  
 Dalam kerja kelompok terbimbing 
siswa menganalisis fungsi sosial, 
makna dan fungsi ungkapan 
meminta perhatian, mengecek 
pemahaman, menghargai kinerja 
yang baik, dan meminta / 
mengungkapkan pendapat serta 
responsnya, struktur teks, dan  unsur 
kebahasaan, serta format 
penulisannya. 
 Siswa memperoleh balikan 
(feedback) dari guru dan teman 
tentang setiap yang dia sampaikan 
dalam kerja kelompok.  
Mengomunikasikan 
 Siswa meminta perhatian, mengecek 
pemahaman, menghargai kinerja 
yang baik,dan 
meminta/mengungkapkan pendapat 
dengan bahasa Inggris, di dalam dan 
di luar kelas.  
 Siswa menulis jurnal untuk  
mengungkapkan pengalaman  yang  
mereka peroleh selama 
pembelajaran, hal-hal yang sulit dan 
mudah dipelajari dan strategi yang 
sudah atau akan dilakukan untuk 
mengatasinya 
kesesuaian 
menggunakan 
struktur teks dan 
unsur kebahasaan 
dalam ungkapan 
meminta perhatian, 
mengecek 
pemahaman,  
menghargai kinerja 
yang baik, dan 
meminta/ 
mengungkapkan 
pendapat  
Observasi:   
Penilaian untuk tujuan 
memberi balikan. 
Sasaran penilaian: 
 Upaya 
menggunakan 
bahasa Inggris untuk 
meminta perhatian, 
mengecek 
pemahaman,  
menghargai kinerja 
yang baik, dan 
meminta/ 
mengungkapkan 
pendapat ketika 
muncul kesempatan. 
 Kesungguhan siswa 
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dalam proses 
pembelajaran di 
setiap tahapan. 
 Kesantunan dan 
kepedulian dalam 
melaksanakan 
komunikasi 
Penilaian Diri dan 
Penilaian Sejawat 
Bentuk: jurnal, format 
khusus,  komentar, atau 
bentuk penilaian lain 
 
3.2 Menerapkan struktur 
teks dan unsur 
kebahasaan untuk 
melaksana kan fungsi 
sosial menyatakan 
dan menanyakan 
tentang kemam puan 
dan kemauan 
melakukan suatu 
tindakan, sesuai 
dengan konteks 
penggunaannya 
4.2 Menyusun teks lisan 
dan tulis untuk 
menyatakan dan 
menanyakan tentang 
Teks lisan dan tulis untuk 
menyatakan dan 
menanyakan tentang 
kemampuan dan  
kemauan melakukan 
suatu tindakan  
Fungsi sosial 
 menyatakan dan 
menanyakan tentang 
kemampuan dan kemauan 
melakukan suatu tindakan  
 Untuk menjaga hubungan 
interpersonal dengan guru 
dan teman 
Struktur teks  
Mengamati 
 Siswa mendengarkan/ menonton 
interaksi menyatakan dan 
menanyakan tentang kemampuan dan  
kemauan melakukan suatu tindakan 
serta responsnya. 
 Siswa mengikuti interaksi menyatakan 
dan menanyakan tentang kemampuan 
dan  kemauan melakukan suatu 
tindakan serta responsnya  
 Siswa menirukan model interaksi 
menyatakan dan menanyakan tentang 
kemampuan dan  kemauan melakukan 
suatu tindakan serta responsnya  
 Dengan bimbingan dan arahan guru, 
KRITERIA PENILAIAN: 
 Tingkat ketercapaian 
fungsi sosial 
menyatakan dan 
menanyakan tentang 
kemampuan dan  
kemauan melakukan 
suatu tindakan  
 Tingkat 
kelengkapan dan 
keruntutan struktur 
teks menyatakan dan 
menanyakan tentang 
kemampuan dan  
kemauan melakukan 
 
    8 JP  
 
 
 Buku Teks 
wajib 
 Keteladanan 
ucapan dan 
tindakan guru 
menggunakan 
setiap tindakan 
komunikasi 
interpersonal 
dengan benar 
dan akurat 
 Contoh 
peragaan 
dalam bentuk  
rekaman 
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kemampuan dan  
kemauan melakukan 
suatu tindakan, 
dengan 
memperhatikan 
fungsi sosial, struktur 
teks, dan unsur 
kebahasaan yang 
benar dan sesuai 
konteks 
a. menyatakan dan 
menanyakan tentang 
kemampuan 
 Can you play guitar? 
Yes, I can 
Sorry, I can”t 
 Can you do it now? 
I’m not sure. 
I’ll try. 
b. menyatakan dan 
menanyakan kemauan 
melakukan suatu tindakan  
 Will you go to the 
meeting? 
Yes, I will. 
No, I won’t 
 Will you listen to me? 
All right. 
Unsur kebahasaan 
 Kosa kata, 
 Tata bahasa (can, will) 
 Ucapan,  
 Tekanan kata,  
 dan intonasi. 
 
Topik 
Berbagai hal terkait 
siswa mengidentifikasi ciri-ciri 
ungkapan  menyatakan dan 
menanyakan tentang kemampuan dan  
kemauan melakukan suatu tindakan  
(fungsi sosial, struktur teks, dan unsur 
bahasa) 
Menanya  
Dengan bimbingan dan arahan guru, 
siswa mempertanyakan antara lain 
perbedaan antar berbagai ungkapan 
menyatakan dan menanyakan tentang 
kemampuan dan  kemauan melakukan 
suatu tindakan dalam berbagai 
konteks 
Mengeksplorasi 
Siswa menyatakan dan menanyakan 
tentang kemampuan dan  kemauan 
melakukan suatu tindakan 
menggunakan  Bahasa Inggris  dalam 
konteks simulasi, role-play, dan 
kegiatan lain yang terstruktur  
Mengasosiasi  
 Dalam kerja kelompok terbimbing 
siswa menganalisis fungsi sosial, 
makna dan fungsi ungkapan 
menyatakan dan menanyakan 
tentang kemampuan dan  kemauan 
melakukan suatu tindakan, struktur 
teks, dan unsur kebahasaan, serta 
suatu tindakan  
 Tingkat ketepatan 
unsur kebahasaan: 
tata bahasa, kosa 
kata, ucapan, 
tekanan kata, 
intonasi 
CARA PENILAIAN: 
Kinerja (praktik) 
 Bermain peran (role 
play) menyatakan 
dan menanyakan 
tentang kemampuan 
dan  kemauan 
melakukan suatu 
tindakan  
 Ketepatan dan 
kesesuaian 
menggunakan 
struktur teks dan 
unsur kebahasaan 
dalam menyatakan 
dan menanyakan 
tentang kemampuan 
dan  kemauan 
melakukan suatu 
tindakan  
Observasi:   
CD/VCD/ 
DVD/kaset 
 Contoh 
interaksi 
tertulis 
 Contoh teks 
tertulis 
 Sumber dari 
internet: 
 www.daily
english.co
m 
 http://amer
icanenglis
h.state.gov
/files/ae/re
source_file
s 
 http://learn
english.brit
ishcouncil.
org/en/ 
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dengan interaksi antara 
guru dan siswa selama 
proses pembelajaran, di 
dalam maupun di luar 
kelas  
 
format penulisannya. 
 Siswa meminta balikan (feedback) 
dari guru dan teman tentang setiap 
yang dia sampaikan dalam kerja 
kelompok. 
Mengomunikasikan 
 Siswa menyatakan dan menanyakan 
tentang kemampuan dan  kemauan 
melakukan suatu tindakan, dengan 
bahasa Inggris, di dalam dan di luar 
kelas.  
 Siswa menulis jurnal untuk  
mengungkapkan pengalaman  yang  
mereka peroleh selama 
pembelajaran, hal-hal yang sulit dan 
mudah dipelajari dan strategi yang 
sudah atau akan dilakukan untuk 
mengatasinya 
 
Penilaian untuk tujuan 
memberi balikan. 
Sasaran penilaian: 
 Upaya 
menggunakan 
bahasa Inggris untuk 
menyatakan dan 
menanyakan tentang 
kemampuan dan  
kemauan melakukan 
suatu tindakan di 
setiap kesempatan 
yang ada di kelas. 
 Kesungguhan siswa 
dalam proses 
pembelajaran di 
setiap tahapan. 
 Perilaku santun,  
peduli, jujur, 
disiplin, percaya 
diri, dan 
bertanggung jawab 
dalam melaksanakan 
komunikasi 
 
Penilaian Diri dan 
Penilaian Sejawat 
Bentuk: jurnal  atau 
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bentuk penilaian lain 
3.3 Menerapkan struktur 
teks dan unsur 
kebahasaan untuk 
melaksanakan fungsi 
sosial dari ungkapan 
memberi instruksi, 
mengajak, melarang, 
minta ijin, serta cara 
responsnya, sesuai 
dengan konteks 
penggunaannya 
4.3 Menyusun teks lisan 
dan tulis sederhana 
untuk menyatakan, 
menanyakan, dan 
merespon ungkapan 
memberi instruksi, 
mengajak, melarang, 
dan minta ijin, 
dengan 
memperhatikan 
fungsi sosial, struktur 
teks, dan unsur 
kebahasaan yang 
benar dan sesuai 
konteks.  
 
Teks lisan dan tulis untuk 
memberi instruksi, 
mengajak, melarang, 
minta ijin, serta cara 
responsnya 
Fungsi sosial 
Untuk menjaga hubungan 
interpersonal dengan guru 
dan teman 
Struktur teks  
a. Memberi instruksi,  
 Come in, please! 
Thank you. 
 Put the book on the 
table! 
Allright. 
b. Mengajak,  
 Let’s go! 
Okay. 
 Come with me!  
Sorry, I’m busy. 
c. Melarang,  
 Don’t be late! 
I won’t. 
 Don’t open it! 
Mengamati 
 Siswa mendengarkan/ menonton 
interaksi memberi instruksi, 
mengajak, melarang, minta ijin, serta 
cara responsnya,  
 Siswa mengikuti interaksi memberi 
instruksi, mengajak, melarang, minta 
ijin, serta cara responsnya  
 Siswa menirukan model interaksi 
memberi instruksi, mengajak, 
melarang, dan  minta ijin, . 
 Dengan bimbingan dan arahan guru, 
siswa mengidentifikasi ciri-ciri 
ungkapan  memberi instruksi, 
mengajak, melarang, dan  minta ijin, 
(fungsi sosial, struktur teks, dan unsur 
bahasa) 
Menanya 
Dengan bimbingan dan arahan guru, 
siswa mempertanyakan antara lain 
perbedaan antar berbagai ungkapan 
memberi instruksi, mengajak, 
melarang, minta ijin, serta cara 
responnya dalam berbagai konteks 
Mengeksplorasi 
 Siswa memberi instruksi, mengajak, 
KRITERIA PENILAIAN: 
 Tingkat 
ketercapaian fungsi 
sosial memberi 
instruksi, mengajak, 
melarang, dan 
minta ijin, serta 
cara resposnnya 
 Tingkat 
kelengkapan dan 
keruntutan struktur 
teks memberi 
instruksi, mengajak, 
melarang, dan 
minta ijin, serta 
cara responsnya  
 Tingkat ketepatan 
unsur kebahasaan: 
tata bahasa, kosa 
kata, ucapan, 
tekanan kata, 
intonasi 
CARA PENILAIAN: 
Kinerja (praktik) 
 Bermain peran (role 
play) memberi 
instruksi, mengajak, 
 
  8 JP 
 
 Buku Teks 
wajib 
 Keteladanan 
ucapan dan 
tindakan guru 
menggunakan 
setiap tindakan 
komunikasi 
interpersonal 
dengan benar 
dan akurat 
 Contoh 
peragaan 
dalam bentuk  
rekaman 
CD/VCD/ 
DVD/kaset 
 Contoh 
interaksi 
tertulis 
 Contoh teks 
tertulis 
 Sumber dari 
internet: 
 www.dailyeng
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OK. 
d. Meminta ijin,  
 May I use your pen, 
please? 
Sure, here you are 
 May I wash my hands? 
Certainly. 
Unsur kebahasaan 
(1) Kata ganti kepunyaan 
 My, your, our, their, 
her. his, its 
 Mine, yours, ours, 
theirs, hers, his, its. 
(2)  kata ganti subjek 
 I, you, we, they, he, she, 
it 
(3) Ucapan, tekanan kata, 
intonasi, ejaan, tulisan 
tangan yang rapi 
Topik 
Berbagai hal terkait 
dengan interaksi antara 
guru dan siswa selama 
proses pembelajaran, di 
dalam maupun di luar 
kelas  
melarang, dan minta ijin, serta 
meresponsnya menggunakan  Bahasa 
Inggris  dalam konteks simulasi, role-
play, dan kegiatan lain yang 
terstruktur  
Mengasosiasi  
 Dalam kerja kelompok terbimbing 
siswa menganalisis fungsi sosial, 
makna dan fungsi ungkapan, struktur 
teks, dan  unsur kebahasaan,  serta 
format penulisan dari ungkapan: 
memberi instruksi, mengajak, 
melarang, dan minta ijin, serta cara 
responsnya,. 
 Siswa meminta balikan (feedback) 
dari guru dan teman tentang setiap 
yang dia sampaikan dalam kerja 
kelompok. 
Mengomunikasikan 
 Siswa memberi instruksi, mengajak, 
melarang,dan  minta ijin, serta cara 
responsnya ,dengan bahasa Inggris, 
dalam berbagai kegiatan di dalam 
dan di luar kelas.  
 Siswa menulis jurnal untuk  
mengungkapkan pengalaman  yang  
mereka peroleh selama 
pembelajaran, hal-hal yang sulit dan 
mudah dipelajari dan strategi yang 
melarang, dan minta 
ijin, serta cara 
resposnnya 
 Ketepatan dan 
kesesuaian 
menggunakan 
struktur teks dan 
unsur kebahasaan 
dalam memberi 
instruksi, mengajak, 
melarang, dan minta 
ijin, serta cara 
responsnya  
Observasi:   
Penilaian untuk tujuan 
memberi balikan. 
Sasaran penilaian: 
 Upaya 
menggunakan 
bahasa Inggris untuk 
memberi instruksi, 
mengajak, 
melarang, minta 
ijin, serta cara 
responsnya di setiap 
kesempatan yang 
ada di kelas. 
 Kesungguhan siswa 
dalam proses 
lish.com 
 http://america
nenglish.state.
gov/files/ae/re
source_files 
 http://learneng
lish.britishcou
ncil.org/en/ 
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sudah atau akan dilakukan untuk 
mengatasinya 
pembelajaran di 
setiap tahapan. 
 Perilaku santun,  
peduli, jujur, 
disiplin, percaya 
diri, dan 
bertanggung jawab 
dalam melaksanakan 
komunikasi 
 
Penilaian Diri dan 
Penilaian Sejawat 
 
Bentuk: jurnal, format 
khusus,  komentar, atau 
bentuk penilaian lain 
3.4 Menerapkan struktur 
teks dan unsur 
kebahasaan untuk 
melaksanakan fungsi 
sosial dari teks 
undangan pribadi dan 
ucapan selamat 
(greeting card), 
sesuai dengan 
konteks 
penggunaannya  
4.4 Menangkap makna 
undangan pribadi dan 
Teks tulis undangan 
pribadi dan ucapan 
selamat (greeting card) 
sangat pendek dan 
sederhana 
Fungsi sosial 
Menjaga hubungan 
interpersonal dengan guru 
dan teman 
Struktur teks  
Ungkapan baku dari 
sumber-sumber otentik: 
Mengamati 
 Siswa membaca beberapa teks  
undangan pribadi dan ucapan selamat 
(greeting card),  
 Siswa mengidentifikasi berbagai 
informasi yang terdapat dalam teks  
undangan pribadi dan ucapan selamat 
(greeting card), dengan cara 
menjawab pertanyaan pemahaman  
 Dengan bimbingan dan arahan guru, 
siswa mengidentifikasi ciri-ciri teks  
undangan pribadi dan ucapan selamat 
KRITERIA PENILAIAN: 
 Tingkat ketercapaian 
fungsi sosial teks  
undangan pribadi 
dan ucapan selamat 
(greeting card), 
 Tingkat 
kelengkapan dan 
keruntutan struktur 
teks pada   undangan 
pribadi dan ucapan 
selamat (greeting 
card), serta 
 
  8 JP  
 
 
 Buku Teks 
wajib 
 Keteladanan 
ucapan dan 
tindakan guru 
menggunakan 
setiap tindakan 
komunikasi 
interpersonal 
dengan benar 
dan akurat 
 Contoh 
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ucapan selamat 
(greeting card), 
sangat pendek dan 
sederhana. 
4.5 Menyusun teks tulis 
undangan pribadi dan 
ucapan selamat 
(greeting card), 
sangat pendek dan 
sederhana, dengan 
memperhatikan 
fungsi sosial, struktur 
teks, dan unsur 
kebahasaan yang 
benar dan sesuai 
konteks. 
 
a. Undangan pribadi: I 
want you to come to  
my birthday party. Will 
you come to our 
farewel party tonight? 
Yes, I will. Thanks. 
Sorry, I can’t. 
b. Kartu ucapan selamat 
(greeting card): I wish 
you all the bes in your 
national exam.You won 
the first prize of the 
speech contest. 
Congratulations! 
Thanks. 
Unsur kebahasaan 
(1) Kata dan tata bahasa 
yang lazim digunakan 
(2) Ejaan dan tulisan 
tangan dan cetak yang 
jelas dan rapi. 
(3) Ucapan, tekanan kata, 
intonasi, ketika 
mempresentasikan 
secara lisan 
 
Topik 
Berbagai hal terkait 
dengan interaksi antara 
(greeting card) (fungsi sosial, struktur 
teks, dan unsur bahasa) 
Menanya  
Dengan bimbingan dan arahan guru, 
siswa mempertanyakan perbedaan 
antar berbagai ungkapan yang 
terdapat dalam teks undangan pribadi 
dan ucapan selamat (greeting card ) 
dalam berbagai konteks 
Mengeksplorasi 
 Siswa membaca contoh-contoh lain 
dari teks undangan pribadi, dan 
ucapan selamat dari sumber lain . 
 Siswa menyalin beberapa undangan 
pribadi dan kartu ucapan selamat 
dengan tulisan tangan yang rapi. 
 Siswa membuat kartu undangan 
pribadi dan ucapan selamat.  
Mengasosiasi  
 Dalam kerja kelompok terbimbing 
siswa menganalisis fungsi sosial, 
makna dan fungsi ungkapan,  
struktur teks, dan  unsur kebahasaan,  
serta format penulisan teks  
undangan pribadi dan ucapan 
selamat (greeting card )  
 Siswa menyimpulkan hasil 
responsnya  
 Tingkat ketepatan 
unsur kebahasaan: 
tata bahasa, kosa 
kata, ucapan, 
tekanan kata, 
intonasi yang 
digunakan dalam 
mengundang dan 
mengucakan selamat 
CARA PENILAIAN: 
Proyek 
Menulis kartu undangan 
dan kartu ucapan 
selamat berdasarkan 
konteks yang diberikan. 
Observasi:   
Penilaian untuk tujuan 
memberi balikan. 
Sasaran penilaian: 
 Upaya 
menggunakan 
bahasa Inggris untuk 
mengundang dan 
mengucapkan 
selamat (greeting 
card),di setiap 
kesempatan yang 
peragaan 
dalam bentuk  
rekaman 
CD/VCD/ 
DVD/kaset 
 Contoh teks 
tertulis 
 Contoh 
authentic teks 
undangan dan 
kartu ucapan. 
 Sumber dari 
internet: 
 www.dailyeng
lish.com 
 http://america
nenglish.state.
gov/files/ae/re
source_files 
 http://learneng
lish.britishcou
ncil.org/en/ 
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guru dan siswa selama 
proses pembelajaran, di 
dalam kelas maupun 
kegiatan di luar kelas  
 
analisisnya tentang fungsi sosial, 
struktur teks dan unsur kebahasaan 
teks undangan pribadi dan ucapan 
selamat (greeting card) yang telah 
dipelajarinya. 
 Siswa melakukan perbaikan 
terhadap kartu undangan dan ucapan 
selamat berdasarkan hasil analisis 
 Siswa meminta balikan (feedback) 
dari guru dan teman tentang setiap 
yang dia sampaikan dalam kerja 
kelompok. 
Mengomunikasikan 
 Siswa mempresentasikan/ 
menempelkan kartu undangan dan 
ucapan selamat yang mereka buat di 
majalah dinding (mading) kelas 
 Siswa menulis jurnal untuk  
mengungkapkan pengalaman  yang  
mereka peroleh selama 
pembelajaran, hal-hal yang sulit dan 
mudah dipelajari dan strategi yang 
sudah atau akan dilakukan untuk 
mengatasinya 
ada di kelas. 
 Kesungguhan siswa 
dalam proses 
pembelajaran di 
setiap tahapan. 
Penilaian Diri dan 
Penilaian Sejawat 
Bentuk: jurnal, format 
khusus,  komentar, atau 
bentuk penilaian lain 
3.5  Menerapkan struktur 
teks dan unsur 
kebahasaan untuk 
melaksanakan fungsi 
Teks lisan dan tulis untuk  
menyatakan dan 
menanyakan keberadaan 
orang, benda, binatang 
Mengamati 
 Siswa mendengarkan/dan menirukan 
beberapa kalimat yang menyatakan 
dan menanyakan keberadaan orang, 
KRITERIA PENILAIAN: 
 Tingkat 
ketercapaian fungsi 
sosial  kalimat yang 
 
   8  JP  
 
 
 Buku Teks 
wajib 
 Keteladanan 
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sosial menyatakan 
dan menanyakan 
keberadaan orang, 
benda, binatang 
dalam jumlah yang 
tidak tertentu, sesuai 
dengan konteks 
penggunaannya 
4.6 Menyusun teks lisan 
dan tulis untuk 
menyatakan dan 
menanyakan tentang 
keberadaan orang, 
benda, binatang 
dalam jumlah yang 
tidak tertentu, 
dengan 
memperhatikan 
fungsi sosial, struktur 
teks, dan unsur 
kebahasaan yang 
benar dan sesuai 
konteks 
dalam jumlah yang tidak 
tertentu  
Fungsi sosial 
Menyatakan jumlah yang 
tidak tertentu. 
Struktur teks  
a. Keberadaan Orang 
 There are only a few 
students left in school. 
 Where are the others? 
 There are some over 
there. 
 
b. Keberadaan Benda 
 How many chairs are 
there in your class? 
 There are a lot of 
chairs. 
 How much money is 
there in your pocket? 
 Not much, just a little. 
 
c. Keberadaan Binatang  
 How many monkeys 
are there left in the 
zoo? 
 There are still some. 
Unsur kebahasaan 
Ucapan, tekanan kata, 
benda dan binatang dalam jumlah 
yang tidak tertentu , yang dicontohkan 
dan dibacakan Guru sesuai dengan 
konteks penggunaannya 
 Siswa mengidentifikasi berbagai 
makna yang terdapat dalam kalimat 
yang menyatakan dan menanyakan 
keberadaan orang, benda dan binatang 
dalam jumlah yang tidak tertentu, 
dengan cara menjawab pertanyaan 
pemahaman  
 Dengan bimbingan dan arahan guru, 
siswa mengidentifikasi ciri-ciri 
kalimat yang menyatakan dan 
menanyakan keberadaan orang, benda 
dan binatang dalam jumlah yang tidak 
tertentu (fungsi sosial, struktur teks, 
dan unsur bahasa) 
Menanya  
Dengan bimbingan dan arahan guru, 
siswa mempertanyakan perbedaan 
antar berbagai kalimat yang 
menyatakan dan menanyakan 
keberadaan orang, benda dan binatang 
dalam jumlah yang tidak tertentu 
dalam berbagai konteks 
Mengeksplorasi 
 Siswa membaca contoh-contoh lain 
kalimat yang menyatakan dan 
menyatakan dan 
menanyakan 
keberadaan orang, 
benda dan binatang 
dalam jumlah yang 
tidak tertentu 
 Tingkat 
kelengkapan dan 
keruntutan struktur 
teks kalimat yang 
menyatakan dan 
menanyakan 
keberadaan orang, 
benda dan binatang 
dalam jumlah yang 
tidak tertentu  
 Tingkat ketepatan 
unsur kebahasaan: 
tata bahasa, kosa 
kata, ucapan, 
tekanan kata, 
intonasi yang 
digunakan dalam 
menyatakan dan 
menanyakan 
keberadaan orang, 
benda dan binatang 
dalam jumlah yang 
tidak tertentu 
CARA PENILAIAN: 
ucapan dan 
tindakan guru 
menggunakan 
setiap tindakan 
komunikasi 
interpersonal 
dengan benar 
dan akurat 
 Contoh 
peragaan 
dalam bentuk  
rekaman 
CD/VCD/ 
DVD/kaset 
 Contoh teks 
tertulis 
. 
 Sumber dari 
internet: 
 www.daily
english.co
m 
 http://amer
icanenglis
h.state.gov
/files/ae/re
source_file
s 
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intonasi, kosakata  (few, 
little, much, many ) dan tata 
bahasa ( there is/ there are) 
Topik 
Berbagai hal terkait 
dengan keberadaan orang, 
benda dan binatang , di 
dalam dan di luar kelas, 
dan lingkungan sekitar 
 
menanyakan keberadaan orang, benda 
dan binatang dalam jumlah yang tidak 
tertentu dari sumber lain . 
 Siswa  menyatakan dan menanyakan 
keberadaan orang, benda dan binatang 
dalam jumlah yang tidak tertentu 
menggunakan  Bahasa Inggris  dalam 
konteks simulasi, role-play, dan 
kegiatan lain yang terstruktur  
Mengasosiasi  
 Dalam kerja kelompok terbimbing 
siswa menganalisis fungsi sosial, 
makna dan fungsi ungkapan,  
struktur teks, dan  unsur kebahasaan,  
serta format penulisan kalimat yang 
menyatakan dan menanyakan 
keberadaan orang, benda dan 
binatang dalam jumlah yang tidak 
tertentu  
 Siswa menyimpulkan hasil 
analisisnya tentang fungsi sosial, 
struktur teks dan unsur kebahasaan 
kalimat yang menyatakan dan 
menanyakan keberadaan orang, 
benda dan binatang dalam jumlah 
yang tidak tertentu yang telah 
dipelajarinya. 
 Siswa meminta balikan (feedback) 
dari guru dan teman tentang setiap 
Kinerja (praktik)  
 Bermain simulasi 
menyatakan dan 
menanyakan 
keberadaan orang, 
benda dan binatang 
dalam jumlah yang 
tidak tertentu serta 
cara meresponsnya 
 Ketepatan dan 
kesesuaian 
menggunakan 
struktur teks dan 
unsur kebahasaan 
dalam menyatakan 
dan menanyakan 
keberadaan orang, 
benda dan binatang 
dalam jumlah yang 
tidak tertentu  
 
Observasi: 
  Penilaian untuk tujuan 
memberi balikan. 
Sasaran penilaian: 
 Upaya 
menggunakan 
bahasa Inggris untuk 
menyatakan dan 
 http://learn
english.brit
ishcouncil.
org/en/ 
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yang dia sampaikan dalam kerja 
kelompok. 
Mengomunikasikan 
 Siswa menyatakan dan menanyakan 
secara tulis dan lisan keberadaan 
orang, benda dan binatang dalam 
jumlah yang tidak tertentu), dengan 
bahasa Inggris, dalam berbagai 
kegiatan dan kesempatan di dalam 
dan di luar kelas.  
 Siswa menulis jurnal untuk  
mengungkapkan pengalaman  yang  
mereka peroleh selama 
pembelajaran, hal-hal yang sulit dan 
mudah dipelajari dan strategi yang 
sudah atau akan dilakukan untuk 
mengatasinya 
 
 
menanyakan 
keberadaan orang, 
benda dan binatang 
dalam jumlah yang 
tidak tertentu di 
setiap kesempatan 
yang ada di kelas 
dan di luar kelas 
 Kesungguhan siswa 
dalam proses 
pembelajaran di 
setiap tahapan. 
 Perilaku santun,  
peduli, jujur, 
disiplin, percaya 
diri, dan 
bertanggung jawab 
dalam melaksanakan 
komunikasi 
 
Penilaian Diri dan 
Penilaian Sejawat 
Bentuk: diary, jurnal, 
format khusus,  
komentar, atau bentuk 
penilaian lain 
3.6 Menerapkan struktur 
teks dan unsur 
kebahasaan untuk 
Teks lisan dan tulis untuk 
menyatakan dan 
menanyakan 
Mengamati 
 Siswa mendengarkan/membaca 
KRITERIA PENILAIAN: 
 Tingkat 
 
  8  JP  
 
 Buku Teks 
161 
 
 
KOMPETENSI 
DASAR 
MATERI POKOK PEMBELAJARAN PENILAIAN 
ALOKASI 
WAKTU 
SUMBER 
BELAJAR 
melaksanakan fungsi 
sosial menyatakan 
dan menanyakan 
tindakan/kejadian 
yang 
dilakukan/terjadi 
secara rutin atau 
merupakan 
kebenaran umum, 
sesuai dengan 
konteks 
penggunaannya  
4.7 Menyusun teks lisan 
dan tulis untuk 
menyatakan dan 
menanyakan tentang 
tindakan/kejadian 
yang dilakukan / 
terjadi secara rutin 
atau merupakan 
kebenaran umum, 
dengan 
memperhatikan 
fungsi sosial, 
struktur teks, dan 
unsur kebahasaan 
yang benar dan 
sesuai konteks. 
 
tindakan/kejadian yang 
dilakukan/terjadi secara 
rutin atau merupakan 
kebenaran umum  
Fungsi sosial 
Menyatakan 
tindakan/kejadian yang  
merupakan rutinitas dan 
kebenaran umum dalam 
menjaga hubungan 
interpersonal dengan guru 
dan teman 
Struktur teks  
a. Tindakan/kejadian yang 
dilakukan/ terjadi secara 
rutin 
 I wake up at five every 
morning. Do you? 
No, I don’t.  
I wake up at four 
 Do you have breakfast 
before school? 
Yes, I do. 
Mom doesn’t prepare 
breakfast for  us. 
We prepare it ourselves. 
 How often do you have 
English at school? 
berbagai contoh kalimat yang 
menyatakan dan menanyakan 
tindakan/kejadian yang 
dilakukan/terjadi secara rutin atau 
merupakan kebenaran umum sesuai 
dengan konteksnya serta responnya. 
 Dengan bimbingan dan arahan guru, 
siswa mengidentifikasi ciri-ciri 
kalimat/ungkapan yang menyatakan 
dan menanyakan tindakan/ kejadian 
yang dilakukan /terjadi secara rutin 
atau merupakan kebenaran umum. 
(fungsi sosial, struktur teks, dan unsur 
bahasa) 
Menanya  
 Dengan bimbingan dan arahan guru, 
siswa menanya perbedaan antar 
berbagai kalimat/ungkapan yang 
menyatakan dan menanyakan 
tindakan/ kejadian yang dilakukan 
/terjadi secara rutin atau merupakan 
kebenaran umum nya dalam berbagai 
konteks 
Mengeksplorasi 
 Siswa membaca kalimat-kalimat yang 
menyatakan dan menanyakan 
tindakan/ kejadian yang dilakukan 
/terjadi secara rutin atau merupakan 
kebenaran umum dari berbagai 
ketercapaian fungsi 
sosial menyatakan 
dan menanyakan 
tindakan/kejadian 
yang dilakukan/ 
terjadi secara rutin 
atau merupakan 
kebenaran umum. 
 Tingkat 
kelengkapan dan 
keruntutan struktur 
teks 
kalimat/ungkapan 
menyatakan dan 
menanyakan 
tindakan/kejadian 
yang dilakukan 
/terjadi secara rutin 
atau merupakan 
kebenaran umum 
pendapat  
 Tingkat ketepatan 
unsur kebahasaan: 
tata bahasa, kosa 
kata, ucapan, 
tekanan kata, 
intonasi 
CARA PENILAIAN: 
Tes Tulis  
wajib 
 Keteladanan 
ucapan dan 
tindakan guru 
menggunakan 
setiap tindakan 
komunikasi 
interpersonal 
dengan benar 
dan akurat 
 Contoh 
peragaan 
dalam bentuk  
rekaman 
CD/VCD/ 
DVD/kaset 
 Contoh 
interaksi 
tertulis 
 Contoh teks 
tertulis 
 Sumber dari 
internet: 
 www.daily
english.co
m 
 http://amer
icanenglis
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We have it twice a week. 
 Who teaches you 
English? 
Mrs Anna does. 
b. Tindakan/kejadian yang  
merupakan kebenaran 
umum 
 Where does the sun rise? 
It  rises in the east 
 How does salt taste? 
It tastes salty 
 Dogs bark, cats meaow. 
Unsur kebahasaan 
Ucapan, tekanan kata, 
intonasi, kosakata (action 
verbs: go, do, teach, 
prepare, adverb of time: 
every day, every morning, 
in the morning,  at night, 
adverb of frequency: 
always, usually, 
sometimes dsb) dan tata 
bahasa (Simple Present 
tense) 
Topik 
Berbagai hal terkait 
dengan kegiatan/ kejadian 
sehari-hari dan yang 
sumber  
 Siswa menyusun kata-kata acak 
menjadi kalimat yang menyatakan dan 
menanyakan tindakan/ kejadian yang 
dilakukan /terjadi secara rutin atau 
merupakan kebenaran umum 
 Siswa membuat kalimat yang 
menyatakan dan menanyakan 
tindakan/ kejadian yang dilakukan 
/terjadi secara rutin atau merupakan 
kebenaran umum 
 Siswa menyatakan dan menanyakan 
tindakan/ kejadian yang dilakukan 
/terjadi secara rutin atau merupakan 
kebenaran umum  menggunakan  
Bahasa Inggris  dalam konteks 
simulasi, role-play, dan kegiatan lain 
yang terstruktur  
Mengasosiasi  
 Dalam kerja kelompok terbimbing 
siswa menganalisis fungsi sosial, 
makna dan fungsi ungkapan 
menyatakan dan menanyakan 
tindakan/kejadian yang dilakukan 
/terjadi secara rutin atau merupakan 
kebenaran umum, struktur teks, dan  
unsur kebahasaan, serta format 
penulisannya. 
 Siswa menanyakan balikan (feedback) 
 Melengkapi kalimat 
dengan kata kerja 
yang tepat 
berdasarkan 
gambar/konteks 
 Menyusun kata acak 
menjadi kalimat yang 
padu 
Kinerja (praktik)  
 Bermain peran (role 
play) dalam bentuk 
interaksi menyatakan 
dan menanyakan 
tindakan/kejadian 
yang dilakukan/terjadi 
secara rutin atau 
merupakan kebenaran 
umum berdasarkan 
konteks yang 
disajikan 
 Ketepatan dan 
kesesuaian 
menggunakan 
struktur teks dan 
unsur kebahasaan 
dalam menyatakan 
dan menanyakan 
tindakan/kejadian 
yang dilakukan 
/terjadi secara rutin 
h.state.gov
/files/ae/re
source_file
s 
 http://learn
english.brit
ishcouncil.
org/en/ 
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merupakan kebenaran 
umum, di rumah, sekolah, 
lingkungan sekitar 
 
dari guru dan teman tentang setiap 
yang dia sampaikan dalam kerja 
kelompok.  
 Siswa menarik kesimpulan tentang 
Fungsi sosial, struktur teks dan unsur 
kebahasaan dari ungkapan 
menyatakan dan menanyakan 
tindakan/ kejadian yang dilakukan 
/terjadi secara rutin atau merupakan 
kebenaran umum 
Mengomunikasikan 
 Siswa menyatakan dan menanyakan 
tindakan /kejadian yang dilakukan 
/terjadi secara rutin atau merupakan 
kebenaran umum dengan bahasa 
Inggris, di dalam dan di luar kelas, di 
rumah dan di lingkungan sekitar 
 Siswa menulis jurnal untuk  
mengungkapkan pengalaman  yang  
mereka peroleh selama pembelajaran, 
hal-hal yang sulit dan mudah 
dipelajari dan strategi yang sudah atau 
akan dilakukan untuk mengatasinya 
atau merupakan 
kebenaran umum 
berdasarkan konteks 
yang disajikan 
Observasi:   
Penilaian untuk tujuan 
memberi balikan. 
Sasaran penilaian: 
 Upaya menggunakan 
bahasa Inggris untuk 
menyatakan dan 
menanyakan 
tindakan/kejadian 
yang dilakukan 
/terjadi secara rutin 
atau merupakan 
kebenaran umum 
ketika muncul 
kesempatan. 
 Kesungguhan siswa 
dalam proses 
pembelajaran di setiap 
tahapan. 
 Perilaku santun,  
peduli, jujur, disiplin, 
percaya diri, dan 
bertanggung jawab 
dalam melaksanakan 
komunikasi 
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Penilaian Diri dan 
Penilaian Sejawat 
Bentuk: jurnal, format 
khusus,  komentar, atau 
bentuk penilaian lain 
3.7 Menerapkan struktur 
teks dan unsur 
kebahasaan untuk 
melaksanakan fungsi 
sosial menyatakan 
dan menanyakan 
tindakan /kejadian 
yang sedang 
dilakukan/berlangsu
ng saat ini, sesuai 
dengan konteks 
penggunaannya 
4.8  Menyusun teks lisan 
dan tulis untuk 
menyatakan dan 
menanyakan tentang 
tindakan/kejadian 
yang sedang 
dilakukan/ 
berlangsung saat ini, 
dengan 
memperhatikan 
fungsi sosial, struktur 
teks, dan unsur 
kebahasaan yang 
Teks lisan dan tulis yang  
menyatakan dan 
menanyakan tentang 
tindakan/ kejadian yang 
sedang dilakukan/ 
berlangsung saat ini, 
 Fungsi sosial 
Menyatakan tindakan/ 
kejadian yang sedang 
dilakukan/ berlangsung saat 
ini dalam menjaga 
hubungan interpersonal 
dengan guru dan teman 
Struktur teks  
a. Present continuous tense; 
 What are you doing? 
I am doing the exercises. 
 Who is sitting under the 
tree there? 
My brother is. 
 Are the boys playing 
football?  
No, they aren’t. They are 
Mengamati 
 Siswa mendengarkan/menonton 
beberapa contoh kalimat/ungkapan 
menyatakan dan menanyakan 
tindakan/ kejadian yang sedang 
dilakukan/berlangsung saat ini   
 Siswa mengikuti kalimat/ungkapan  
menyatakan dan menanyakan 
tindakan/ kejadian yang sedang 
dilakukan/berlangsung saat ini 
 Siswa menirukan model pengucapan 
dan intonasi dari kalimat/ungkapan 
menyatakan dan menanyakan 
tindakan/ kejadian yang sedang 
dilakukan/berlangsung saat ini  
Menanya  
 Dengan bimbingan dan arahan guru, 
siswa menanya perbedaan antar 
berbagai ungkapan menyatakan dan 
menanyakan tindakan/ kejadian yang 
sedang dilakukan/berlangsung saat ini 
dalam berbagai konteks 
KRITERIA PENILAIAN: 
 Tingkat 
ketercapaian fungsi 
sosial menyatakan 
dan menanyakan 
tindakan/kejadian 
yang sedang 
dilakukan/berlangsu
ng saat ini 
 Tingkat 
kelengkapan dan 
keruntutan struktur 
teks menyatakan 
dan menanyakan 
tindakan/kejadian 
yang sedang 
dilakukan/berlangsu
ng saat ini  
 Tingkat ketepatan 
unsur kebahasaan: 
tata bahasa, kosa 
kata, ucapan, 
tekanan kata, 
intonasi 
 
    8 JP 
 
 
 Buku Teks 
wajib 
 Keteladanan 
ucapan dan 
tindakan guru 
menggunakan 
setiap tindakan 
komunikasi 
interpersonal 
dengan benar 
dan akurat 
 Contoh 
peragaan 
dalam bentuk  
rekaman 
CD/VCD/ 
DVD/kaset 
 Contoh 
interaksi 
tertulis 
 Contoh teks 
tertulis 
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benar dan sesuai 
konteks. 
 
playing baseball.  
b. Kata ganti obyek, me, 
you, him, her, us, ... 
 The teaher is teaching the 
students. She is teaching 
them. 
 Jono is talking to Tuty.                
Tuty is listening to him. 
Unsur kebahasaan 
(1) Kata kerja V-ing dan 
kata bantu 
(2) Ejaan dan tulisan tangan 
dan cetak yang jelas dan 
rapi. 
(3) Ucapan, tekanan kata, 
intonasi, ketika 
mempresentasikan 
secara lisan 
Topik 
 Berbagai hal terkait 
dengan tindakan/ 
kejadian yang sedang 
dilakukan/ berlangsung 
saat selama proses 
pembelajaran, di dalam 
dan di luar kelas, maupun 
di lingkungan sekitar 
Mengeksplorasi 
 Siswa membaca contoh-contoh 
kalimat  yang menyatakan dan 
menanyakan tindakan/ kejadian yang 
sedang dilakukan/berlangsung saat ini 
dari sumber lain. 
 Siswa melengkapi kalimat dengan 
kata  yang tepat. 
 Siswa menyatakan dan menanyakan 
tindakan/ kejadian yang sedang 
dilakukan/berlangsung saat ini 
menggunakan Bahasa Inggris  dalam 
konteks simulasi, tanya jawab dan 
kegiatan lain yang terstruktur  
Mengasosiasi  
 Dalam kerja kelompok terbimbing 
siswa menganalisis fungsi sosial, 
makna dan fungsi ungkapan 
menyatakan dan menanyakan 
tindakan/kejadian yang sedang 
dilakukan/ berlangsung saat ini, 
struktur teks, dan  unsur kebahasaan, 
serta format penulisannya. 
 Siswa menanyakan balikan (feedback) 
dari guru dan teman tentang setiap 
yang dia sampaikan dalam kerja 
kelompok.  
 Siswa menyimpulkan hasil analisisnya 
CARA PENILAIAN: 
Tes Tulis 
 Melengkapi kalimat 
dengan kata kerja 
yang tepat 
berdasarkan 
gambar/konteks 
 Menyusun kata acak 
menjadi kalimat yang 
padu 
Kinerja (praktik)  
 Bermain peran (role 
play) dalam bentuk 
interaksi menyatakan 
dan menanyakan 
tindakan /kejadian 
yang sedang 
dilakukan 
/berlangsung sesuai 
konteks yang 
diberikan 
 Ketepatan dan 
kesesuaian 
menggunakan 
struktur teks dan 
unsur kebahasaan 
dalam menyatakan 
dan menanyakan 
tindakan /kejadian 
 Sumber dari 
internet: 
 www.daily
english.co
m 
 http://amer
icanenglis
h.state.gov
/files/ae/re
source_file
s 
 http://learn
english.brit
ishcouncil.
org/en/ 
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 terkait Fungsi social, struktur teks dan 
unsur kebahasaan dari 
kalimat/ungkapan menyatakan dan 
menanyakan tindakan/ kejadian yang 
sedang dilakukan/berlangsung saat ini 
Mengomunikasikan 
 Siswa menyatakan dan menanyakan 
tindakan/kejadian yang sedang 
dilakukan/berlangsung saat ini dengan 
bahasa Inggris, di dalam dan di luar 
kelas serta lingkungan sekitar sesuai 
dengan konteksnya . 
 Siswa menulis jurnal untuk  
mengungkapkan pengalaman  yang  
mereka peroleh selama pembelajaran, 
hal-hal yang sulit dan mudah 
dipelajari dan strategi yang sudah atau 
akan dilakukan untuk mengatasinya 
yang sedang 
dilakukan 
/berlangsung  
Observasi:   
Penilaian untuk tujuan 
memberi balikan. 
Sasaran penilaian: 
 Upaya menggunakan 
bahasa Inggris untuk 
menyatakan dan 
menanyakan 
tindakan/kejadian 
yang sedang dilaku 
kan/berlangsung 
ketika muncul 
kesempatan. 
 Kesungguhan siswa 
dalam proses 
pembelajaran di setiap 
tahapan. 
 Perilaku santun,  
peduli, jujur, disiplin, 
percaya diri, dan 
bertanggung jawab 
dalam melaksanakan 
komunikasi 
Penilaian Diri dan 
Penilaian Sejawat 
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Bentuk: diary, jurnal, 
format khusus,  
komentar, atau bentuk 
penilaian lain 
3.8 Menerapkan struktur 
teks dan unsur 
kebahasaan untuk 
melaksanakan fungsi 
sosial menyatakan 
dan menanyakan 
hubungan sebab 
akibat dan hubungan 
kebalikan, sesuai 
dengan konteks 
penggunaannya.  
4.9 Menyusun teks lisan 
dan tulis untuk 
menyatakan dan 
menanyakan tentang 
hubungan sebab 
akibat dan hubungan 
kebalikan, dengan 
memperhatikan 
fungsi sosial, struktur 
teks, dan unsur 
kebahasaan yang 
benar dan sesuai 
konteks. 
 
Teks lisan dan tulis yang  
menyatakan dan 
menanyakan tentang 
hubungan sebab akibat 
dan hubungan kebalikan,  
Fungsi sosial 
 Memberitahukan alasan 
dan akibat dari suatu 
keadaan dalam menjaga 
hubungan interpersonal 
dengan guru dan teman 
Struktur teks  
a. Why didn’t you go to 
school yesterday? I 
couldn’t go to school 
yesterday because I was 
ill. 
 
b. Why are you late?  
I got up late, so I am 
late.  
   
c. I tried to do the test well 
although it was difficult 
for me. 
Mengamati 
 Siswa mendengarkan/ menonton 
beberapa contoh kalimat menyatakan 
dan menanyakan hubungan sebab 
akibat dan hubungan kebalikan sesuai 
konteksnya. 
 Siswa membaca kalimat menyatakan 
dan menanyakan hubungan sebab 
akibat dan hubungan kebalikan 
 Siswa menirukan model pengucapan 
dan intonasi dari kalimat menyatakan 
dan menanyakan hubungan sebab 
akibat dan hubungan kebalikan 
Menanya  
 Dengan bimbingan dan arahan guru, 
siswa menanya perbedaan antar 
berbagai ungkapan menyatakan dan 
menanyakan hubungan sebab akibat 
dan hubungan kebalikan dalam 
berbagai konteks 
Mengeksplorasi 
 Siswa membaca contoh-contoh 
kalimat menyatakan dan menanyakan 
KRITERIA PENILAIAN: 
 Tingkat 
ketercapaian fungsi 
sosial menyatakan 
dan menanyakan 
hubungan sebab 
akibat dan 
hubungan 
kebalikan. 
 Tingkat 
kelengkapan dan 
keruntutan struktur 
teks menyatakan 
dan menanyakan 
hubungan sebab 
akibat dan 
hubungan kebalikan 
 Tingkat ketepatan 
unsur kebahasaan: 
tata bahasa, kosa 
kata, ucapan, 
tekanan kata, 
intonasi 
CARA PENILAIAN: 
 
   8 JP  
 
 
 Buku Teks 
wajib 
 Keteladanan 
ucapan dan 
tindakan guru 
menggunakan 
setiap tindakan 
komunikasi 
interpersonal 
dengan benar 
dan akurat 
 Contoh 
peragaan 
dalam bentuk  
rekaman 
CD/VCD/ 
DVD/kaset 
 Contoh 
interaksi 
tertulis 
 Contoh teks 
tertulis 
 Sumber dari 
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d. I was overslept but I 
went to school 
Unsur kebahasaan 
Ucapan, tekanan kata, 
intonasi, kosakata dan tata 
bahasa. 
Topik 
Berbagai hal terkait dengan 
hubungan sebab/akibat 
tindakan/ kejadian yang 
terjadi selama proses 
pembelajaran, di dalam 
kelas,  di luar kelas, 
maupun di lingkungan 
sekitar 
 
hubungan sebab akibat dan hubungan 
kebalikan dari berbagai sumber lain. 
 Siswa menyusun kalimat acak 
menjadi kalimat sebab akibat. 
 Siswa menyatakan dan menanyakan 
hubungan sebab akibat dan hubungan 
kebalikan menggunakan  Bahasa 
Inggris  dalam konteks simulasi, role-
play, dan kegiatan lain yang 
terstruktur  
Mengasosiasi 
 Dalam kerja kelompok terbimbing 
siswa menganalisis fungsi sosial, 
makna dan fungsi ungkapan 
menyatakan dan menanyakan 
hubungan sebab akibat dan 
hubungan kebalikan, struktur teks, 
dan  unsur kebahasaan,  serta format 
penulisannya. 
 Siswa menanyakan balikan 
(feedback) dari guru dan teman 
tentang setiap yang dia sampaikan 
dalam kerja kelompok.  
 Siswa menyimpulkan hasil 
analisinya terkait Fungsi sosial, 
struktur teks dan unsur kebahasaan 
dari kalimat/ungkapan menyatakan 
dan menanyakan hubungan sebab 
Tes Tulis  
 Melengkapi kalimat 
dengan kata yang 
tepat berdasarkan 
konteks 
 Menyusun kata acak 
menjadi kalimat yang 
padu 
Kinerja (praktik)  
 Bermain peran (role 
play) dalam bentuk 
interaksi menyatakan 
dan menanyakan 
hubungan sebab 
akibat dan hubungan 
kebalikan sesuai 
konteks yang 
diberikan 
 Ketepatan dan 
kesesuaian 
menggunakan 
struktur teks dan 
unsur kebahasaan 
menyatakan dan 
menanyakan 
hubungan sebab 
akibat dan hubungan 
kebalikan 
internet: 
 www.daily
english.co
m 
 http://amer
icanenglis
h.state.gov
/files/ae/re
source_file
s 
 http://learn
english.brit
ishcouncil.
org/en/ 
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akibat dan hubungan kebalika 
Mengomunikasikan 
 Siswa menyatakan dan menanyakan 
hubungan sebab akibat dan 
hubungan kebalikan dengan bahasa 
Inggris, di dalam dan di luar kelas 
serta lingkungan sekitar sesuai 
dengan konteksnya 
 Siswa menulis jurnal untuk  
mengungkapkan pengalaman  yang  
mereka peroleh selama 
pembelajaran, hal-hal yang sulit dan 
mudah dipelajari dan strategi yang 
sudah atau akan dilakukan untuk 
mengatasinya 
Observasi:   
Penilaian untuk tujuan 
memberi balikan. 
Sasaran penilaian: 
 Upaya 
menggunakan 
bahasa Inggris untuk 
menyatakan dan 
menanyakan 
hubungan sebab 
akibat dan hubungan 
kebalikan ketika 
muncul kesempatan. 
 Kesungguhan siswa 
dalam proses 
pembelajaran di 
setiap tahapan. 
 Kesantunan dan 
kepedulian dalam 
melaksanakan 
komunikasi 
Penilaian Diri dan 
Penilaian Sejawat 
Bentuk: diary, jurnal, 
format khusus,  
komentar, atau bentuk 
penilaian lain 
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3.9 Menerapkan 
struktur teks dan 
unsur kebahasaan 
untuk melaksanakan 
fungsi sosial 
menyatakan dan 
menanyakan 
perbandingan 
jumlah dan sifat 
orang, binatang, 
benda, sesuai 
dengan konteks 
penggunaannya . 
4.10Menyusun teks lisan 
dan tulis untuk 
menyatakan dan 
menanyakan tentang 
perbandingan 
jumlah dan sifat 
orang, binatang, 
benda, dengan 
memperhatikan 
fungsi sosial, 
struktur teks, dan 
unsur kebahasaan 
yang benar dan 
sesuai konteks. 
. 
 
Teks lisan dan tulis yang  
menyatakan dan 
menanyakan 
perbandingan jumlah dan 
sifat orang, binatang, 
benda. 
Fungsi sosial 
Membandingkan jumlah, 
sifat orang, binatang dan 
benda untuk menjaga 
hubungan interpersonal 
dengan guru dan teman 
Struktur teks  
a. Who has more 
population, China or 
Indonesia? 
China does.  
 
b. Who is taller , your 
brother or your sister? 
My brother is taller than 
my sister. 
 
c. Bandung  is bigger than 
Bogor, but  
Jakarta is the biggest  
 
d. Tiger is the wildest 
animal in the world 
Mengamati 
 Siswa mendengarkan/ membaca 
beberapa contoh pernyataan dan 
pertanyaan perbandingan jumlah dan 
sifat orang, binatang, benda sesuai 
konteksnya. 
 Siswa mengikuti kalimat menyatakan 
dan menanyakan perbandingan jumlah 
dan sifat orang, binatang, benda,  
 Siswa menirukan model pengucapan 
dan intonasi dari kalimat menyatakan 
dan menanyakan perbadingan jumlah 
dan sifat orang, binatang, benda, 
Menanya  
 Dengan bimbingan dan arahan guru, 
siswa menanya perbedaan antar 
berbagai ungkapan menyatakan dan 
menanyakan perbandingan jumlah dan 
sifat orang, binatang, benda, dalam 
berbagai konteks 
 
Mengeksplorasi 
 Siswa membaca contoh-contoh 
kalimat/ungkapan  yang menyatakan 
dan menanyakan perbandingan jumlah 
dan sifat orang, binatang, benda dari 
berbagai sumber lain. 
KRITERIA PENILAIAN: 
 Tingkat 
ketercapaian fungsi 
sosial menyatakan 
dan menanyakan 
perbandingan 
jumlah dan sifat 
orang, binatang, 
benda. 
 Tingkat 
kelengkapan dan 
keruntutan struktur 
teks menyatakan 
dan menanyakan 
perbandingan 
jumlah dan sifat 
orang, binatang, 
benda. 
 Tingkat ketepatan 
unsur kebahasaan: 
tata bahasa, kosa 
kata, ucapan, 
tekanan kata, 
intonasi 
CARA PENILAIAN: 
Tes tulis 
 Melengkapi kalimat 
perbandingan dengan 
 
   8 JP  
 
 Buku Teks 
wajib 
 Keteladanan 
ucapan dan 
tindakan guru 
menggunakan 
setiap tindakan 
komunikasi 
interpersonal 
dengan benar 
dan akurat 
 Contoh 
peragaan 
dalam bentuk  
rekaman 
CD/VCD/ 
DVD/kaset 
 Contoh 
interaksi 
tertulis 
 Contoh teks 
tertulis 
 Sumber dari 
internet: 
 www.daily
english.co
m 
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Unsur kebahasaan 
Ucapan, tekanan kata, 
intonasi, kosakata (jumlah, 
dan sifat orang, binatang 
dan benda) dan tata bahasa 
(simple present tense) 
 
Topik 
Berbagai hal terkait dengan 
menyatakan dan 
menanyakan perbandingan 
jumlah dan sifat orang, 
binatang, benda, di 
lingkungan sekitar 
 
 Siswa menyatakan dan menanyakan 
perbandingan jumlah dan sifat orang, 
binatang, benda, menggunakan  
Bahasa Inggris  dalam konteks 
simulasi, role-play, dan kegiatan lain 
yang terstruktur  
Mengasosiasi 
 Dalam kerja kelompok terbimbing 
siswa menganalisis fungsi sosial, 
makna dan fungsi ungkapan 
menyatakan dan menanyakan 
perbandingan jumlah dan sifat 
orang, binatang, benda, struktur teks, 
dan  unsur kebahasaan,  serta format 
penulisannya. 
 Siswa menanyakan balikan 
(feedback) dari guru dan teman 
tentang setiap yang dia sampaikan 
dalam kerja kelompok.   
 Siswa menyimpulkan hasil 
analisisnya terkait Fungsi sosial, 
struktur teks dan unsur kebahasaan 
dari kalimat/ungkapan menyatakan 
dan menanyakan perbadingan 
jumlah dan sifat orang, binatang, 
benda. 
 
Mengomunikasikan 
ungkapan 
perbandingan yang 
tepat  
 Menyusun kata acak 
menjadi kalimat 
perbandingan yang 
padu 
  Menulis kalimat 
singkat dan 
sederhana 
menyatakan dan 
menanyakan 
perbandingan jumlah 
dan sifat orang, 
binatang, benda, 
sesuai konteks yang 
diberikan 
 Kinerja (praktik)  
 Bermain peran 
membandingkan 
jumlah dan sifat 
seseorang, benda dan 
binatang 
 Ketepatan dan 
kesesuaian 
menggunakan 
struktur teks dan 
unsur kebahasaan 
dalam 
 http://amer
icanenglis
h.state.gov
/files/ae/re
source_file
s 
 http://learn
english.brit
ishcouncil.
org/en/ 
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 Siswa menyatakan dan menanyakan 
perbandingan jumlah dan sifat 
orang, binatang, benda, dengan 
bahasa Inggris, di dalam dan di luar 
kelas serta lingkungan sekitar sesuai 
dengan konteksnya 
 Siswa menulis jurnal untuk  
mengungkapkan pengalaman  yang  
mereka peroleh selama 
pembelajaran, hal-hal yang sulit dan 
mudah dipelajari dan strategi yang 
sudah atau akan dilakukan untuk 
mengatasinya 
membandingkan 
jumlah dan sifat 
seseorang, benda dan 
binatang 
Observasi:   
Penilaian untuk tujuan 
memberi balikan. 
Sasaran penilaian: 
 Upaya 
menggunakan 
bahasa Inggris untuk 
menyatakan dan 
menanyakan 
hubungan sebab 
akibat dan 
hubungan kebalikan 
ketika muncul 
kesempatan. 
 Kesungguhan siswa 
dalam proses 
pembelajaran di 
setiap tahapan. 
Portofolio 
 Kumpulan catatan 
kemajuan belajar 
yang mendukung 
proses pembelajaran. 
 Kumpulan karya 
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siswa yang 
mencerminkan hasil 
atau capaian belajar 
menyusun teks 
menyatakan dan 
menanyakan 
perbandingan 
jumlah dan sifat 
orang, binatang, 
benda. 
 Kumpulan hasil tes 
dan latihan. 
Penilaian Diri dan 
Penilaian Sejawat 
Jurnal belajar 
3.10 Menerapkan 
struktur teks dan 
unsur kebahasaan 
untuk 
melaksanakan 
fungsi sosial teks 
deskriptif dengan 
menyatakan dan 
menanyakan 
tentang deskripsi 
orang, binatang, 
dan benda, pendek 
dan sederhana, 
sesuai dengan 
Teks deskriptif lisan dan 
tulis, pendek dan 
sederhana, tentang orang, 
binatang, dan benda 
 Fungsi sosial 
Mendeskripsikan orang, 
binatang dan benda untuk 
kepentingan menjual, 
membeli, mengenalkan, 
melaporkan kehilangan. 
Struktur teks  
a. Penyebutan nama orang, 
binatang, benda dan 
Mengamati 
 Siswa 
mendengarkan/membaca/menonton 
beberapa contoh teks deskriptif 
singkat dan sederhana tentang orang, 
benda dan binatang. 
 Siswa mengikuti mengucapkan teks 
deskriptif singkat dan sederhana 
tentang orang, benda dan binatang 
 Siswa membaca untuk memahami  
berbagai informasi dan makna  teks 
deskriptif singkat dan sederhana 
tentang orang, benda dan binatang 
KRITERIA PENILAIAN: 
 Tingkat ketercapaian 
fungsi sosial teks 
descriptive singkat 
dan sederhana tentang 
orang, benda dan 
binatang,. 
 Tingkat kelengkapan 
dan keruntutan 
struktur teks teks 
descriptive singkat 
dan sederhana tentang 
orang, benda dan 
 
  16 JP 
 
 
 Buku Teks 
wajib 
 Keteladanan 
ucapan dan 
tindakan guru 
menggunakan 
setiap tindakan 
komunikasi 
interpersonal 
dengan benar 
dan akurat 
 Contoh 
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konteks 
penggunaan nya . 
4.11 Menangkap makna 
dalam teks 
deskriptif lisan dan 
tulis, pendek dan 
sederhana. 
4.12 Menyusun teks 
deskriptif lisan dan 
tulis, pendek dan 
sederhana, tentang 
orang, binatang, dan 
benda, dengan 
memperhatikan 
fungsi sosial, 
struktur teks, dan 
unsur kebahasaan 
yang benar dan 
sesuai konteks. 
 
nama bagian-bagiannya 
yang dipilih untuk 
dideskripsikan 
b. Penyebutan sifat orang, 
binatang, benda dan 
bagiannya, dan  
c. Penyebutan tindakan dari 
atau terkait dengan 
orang, binatang, benda 
Panjang teks: kurang lebih 6 
(enam) kalimat. 
I have a niece. Her name is 
Fanny. She is five years old. 
She has chubby cheeks and 
flat nose. Her eyes are 
slanted. She looks funny 
when she smiles.  
Unsur kebahasaan 
(1) Pertanyaan dan 
pernyataan tentang 
deskripsi 
 How does your brother 
look like? 
 He’s short and wears 
glasses 
(2) Penyebutan kata benda 
singular dengan a dan 
dengan pengucapan dan intonasi yang 
baik   
 Siswa berlatih menentukan  informasi 
rinci  
 Menanya  
Dengan bimbingan dan arahan guru, 
siswa menanya perbedaan antar 
berbagai teks descriptive singkat dan 
sederhana tentang orang, benda dan 
binatang, dalam berbagai konteks 
Mengeksplorasi 
 Siswa membaca contoh-contoh teks 
descriptive singkat dan sederhana 
tentang orang, benda dan binatang dari 
berbagai sumber lain. 
 Siswa mendeskripsikan dengan 
singkat dan sederhana tentang orang, 
benda dan binatang untuk tujuan 
menjual, membeli, mengenalkan, 
melaporkan kehilangan menggunakan 
Bahasa Inggris  dalam konteks 
simulasi, role-play, dan kegiatan lain 
yang terstruktur  
Mengasosiasi  
 Dalam kerja kelompok terbimbing 
siswa menganalisis fungsi sosial, 
struktur teks dan unsur bahasa serta 
format penulisan yang digunakan 
binatang, 
 Tingkat ketepatan 
unsur kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan kata, 
intonasi 
CARA PENILAIAN: 
Tes Tulis  
 Pilihan Ganda 
 Jawaban singkat 
 Essay 
Kinerja (praktik) 
 Bermain peran 
mengenalkan sahabat 
pena 
 Bermain peran 
membeli/menjual 
suatu barang 
 Bermain peran 
melaporkan orang 
hilang 
 Ketepatan dan 
kesesuaian 
menggunakan struktur 
teks dan unsur 
kebahasaan dalam 
menyusun teks 
peragaan 
dalam bentuk  
rekaman 
CD/VCD/ 
DVD/kaset 
 Contoh 
interaksi 
tertulis 
 Contoh teks 
tertulis 
 Sumber dari 
internet: 
 www.daily
english.co
m 
 http://amer
icanenglis
h.state.gov
/files/ae/re
source_file
s 
 http://learn
english.brit
ishcouncil.
org/en/ 
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the, dan plural (-s). 
(3) Kata ganti it, they, she, 
we, dst; our, my, your, 
their, dst. 
(4) Kata sifat, tanpa atau 
dengan penambahan kata 
quite, very, atau 
kombinasi seperti dark 
brown, nice little cat, 
dan semacamnya. 
(5) Ejaan dan tulisan tangan 
dan cetak yang jelas dan 
rapi 
(6) Ucapan, tekanan kata, 
intonasi, ketika 
mempresentasikan 
secara lisan. 
 
 
Topik 
 Berbagai hal terkait 
dengan orang, binatang 
dan benda di sekitar 
rumah, sekolah dan 
lingkungan. 
untuk  mendeskripsikan orang, 
benda atau binatang dengan tujuan 
menjual, membeli, mengenalkan, 
atau melaporkan kehilangan,  . 
 Siswa menanyakan balikan 
(feedback) dari guru dan teman 
tentang setiap yang dia sampaikan 
dalam kerja kelompok.   
 Siswa menyimpulkan hasil 
analisisnya terkait Fungsi sosial, 
struktur teks dan unsur kebahasaan 
dari teks deskriptif tentang orang, 
benda dan binatang dengan tujuan  
menjual, membeli, mengenalkan, 
melaporkan kehilangan. 
 Mengomunikasikan 
 Siswa mendeskripsikan orang benda 
dan binatang untuk mengenalkan, 
menjual atau melaporkan kehilangan  
dengan bahasa Inggris, di dalam dan 
di luar kelas serta lingkungan sekitar 
sesuai dengan konteksnya 
 Siswa menulis jurnal untuk  
mengungkapkan pengalaman  yang  
mereka peroleh selama 
pembelajaran, hal-hal yang sulit dan 
mudah dipelajari dan strategi yang 
sudah atau akan dilakukan untuk 
mengatasinya 
deskripsi 
 
Observasi:   
Penilaian untuk tujuan 
memberi balikan. 
Sasaran penilaian: 
 Upaya 
menggunakan 
bahasa Inggris untuk 
mendeskripsikan 
dengan singkat dan 
sederhana tentang 
orang, benda dan 
binatang  ketika ada 
kesempatan. 
 Kesungguhan siswa 
dalam proses 
pembelajaran di 
setiap tahapan. 
 Menunjukkan 
perilaku tanggung 
jawab, peduli, 
kerjasama, dan cinta 
damai, dalam 
melaksanakan 
komunikasi  
 Ketepatan dan 
kesesuaian 
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menggunakan 
strategi dalam 
membaca 
 
Portofolio 
 Kumpulan catatan 
kemajuan belajar 
yang mendukung 
proses pembelajaran 
menyusun teks 
deskriptif . 
 Kumpulan karya 
siswa yang 
mencerminkan hasil 
atau capaian belajar 
menyusun teks 
deskriptif  tulis, 
pendek dan 
sederhana, berupa: 
draft, revisi, editing 
sampai hasil terbaik 
untuk dipublikasi 
tentang orang, 
binatang, dan benda 
 Kumpulan hasil tes 
dan latihan. 
Penilaian Diri dan 
Penilaian Sejawat 
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Jurnal belajar 
3.11 Menerapkan 
struktur teks dan 
unsur kebahasaan 
untuk 
melaksanakan 
fungsi sosial 
menyatakan dan 
menanyakan 
tindakan/kejadian 
yang dilakukan/ 
terjadi di waktu 
lampau, sesuai 
dengan konteks 
penggunaannya  
4.13 Menyusun teks 
lisan dan tulis untuk 
menyatakan dan 
menanyakan tentang 
tindakan/kejadian 
yang dilakukan/ 
terjadi di waktu 
lampau, dengan 
memperhatikan 
fungsi sosial, struktur 
teks, dan unsur 
Teks lisan dan tulis 
menyatakan dan 
menanyakan 
tindakan/kejadian yang 
dilakukan/ terjadi di 
waktu lampau  
Fungsi sosial 
 Menyatakan 
tindakan/kejadian yang 
dilakukan/ terjadi di 
waktu lampau  
 Untuk menjaga hubungan 
interpersonal dengan guru 
dan teman 
Struktur teks  
 
a. Where were your 
brothers a few minutes 
ago?   
They were at home. 
 
b. What did you do after 
school yesterday? 
Mengamati 
 Siswa mendengarkan/ menonton 
beberapa contoh kalimat /ungkapan 
yang menyatakan dan menanyakan 
tindakan/ kejadian yang dilakukan/ 
terjadi di waktu lampau,berdasarkan 
konteks yang sesuai 
 Siswa mengikuti mengucapkan 
kalimat /ungkapan yang menyatakan 
dan menanyakan tindakan/ kejadian 
yang dilakukan/ terjadi di waktu 
lampau  
 Siswa membaca untuk memahami  
makna dan bentuk  kalimat /ungkapan 
yang menyatakan dan menanyakan 
tindakan/ kejadian yang dilakukan/ 
terjadi di waktu lampau dengan 
pengucapan dan intonasi yang baik   
 Menanya  
 Dengan bimbingan dan arahan guru, 
siswa mempertanyakan perbedaan 
antar berbagai kalimat /ungkapan yang 
menyatakan dan menanyakan 
KRITERIA PENILAIAN: 
 Tingkat ketercapaian 
fungsi sosial kalimat 
/ungkapan yang 
menyatakan dan 
menanyakan tindakan/ 
kejadian yang 
dilakukan/ terjadi di 
waktu lampau  
 Tingkat kelengkapan 
dan keruntutan 
struktur teks kalimat 
/ungkapan yang 
menyatakan dan 
menanyakan tindakan/ 
kejadian yang 
dilakukan/ terjadi di 
waktu lampau  
 Tingkat ketepatan 
unsur kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan kata, 
intonasi 
 
   8 JP  
 
 
 Buku Teks 
wajib 
 Keteladanan 
ucapan dan 
tindakan guru 
menggunakan 
setiap tindakan 
komunikasi 
interpersonal 
dengan benar 
dan akurat 
 Contoh 
peragaan 
dalam bentuk  
rekaman 
CD/VCD/ 
DVD/kaset 
 Contoh 
interaksi 
tertulis 
 Contoh teks 
tertulis 
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kebahasaan yang 
benar dan sesuai 
konteks 
I took a rest. 
 
c. Where did they spend 
their last holiday? 
They went to Bali 
 
d. Did you and Ali come to 
the meeting? 
No, I didn’t.  
But Ali did 
 
e. What was your mother 
doing when you came 
home? 
She was cooking in the 
kitchen 
Unsur kebahasaan 
Ucapan, tekanan kata, 
intonasi, kosakata (kata 
tanya: when, where, while,  
kata penghubung before, 
after) dan tata bahasa 
(simple past tense dan past 
continuous tense) 
Topik 
 Berbagai hal terkait 
dengan kegiatan yang 
terjadi  di sekitar rumah, 
sekolah dan lingkungan 
tindakan/ kejadian yang dilakukan/ 
terjadi di waktu lampau, dalam 
berbagai konteks 
Mengeksplorasi 
 Siswa membaca contoh-contoh 
kalimat /ungkapan yang menyatakan 
dan menanyakan tindakan/ kejadian 
yang dilakukan/ terjadi di waktu 
lampau dari berbagai sumber lain. 
 Siswa  menyatakan dan menanyakan 
tindakan/ kejadian yang dilakukan/ 
terjadi di waktu lampau menggunakan 
Bahasa Inggris  dalam konteks 
simulasi, role-play, dan kegiatan lain 
yang terstruktur  
Mengasosiasi  
 Dalam kerja kelompok terbimbing 
siswa menganalisis fungsi sosial, 
struktur teks dan unsur bahasa serta 
format penulisan yang digunakan 
untuk kalimat /ungkapan yang 
menyatakan dan menanyakan 
tindakan/ kejadian yang dilakukan/ 
terjadi di waktu lampau. 
 Siswa menanyakan balikan 
(feedback) dari guru dan teman 
tentang setiap yang dia sampaikan 
dalam kerja kelompok.   
CARA PENILAIAN: 
Tes Tulis  
 Menyusun kata acak 
menjadi kalimat yang 
padu 
 Menulis kalimat  
singkat dan sederhana 
berdasarkan konteks 
Kinerja (praktik) 
 Bermain peran 
menanyakan kegiatan 
/kejadian yang terjadi 
di waktu lampau 
Observasi:   
Penilaian untuk tujuan 
memberi balikan. 
Sasaran penilaian: 
 Upaya 
menggunakan 
bahasa Inggris untuk 
kalimat /ungkapan 
yang menyatakan 
dan menanyakan 
tindakan/ kejadian 
yang dilakukan/ 
terjadi di waktu 
lampau . 
 Kesungguhan siswa 
 Sumber dari 
internet: 
 www.daily
english.co
m 
 http://amer
icanenglis
h.state.gov
/files/ae/re
source_file
s 
 http://learn
english.brit
ishcouncil.
org/en/ 
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waktu lampau  Siswa menyimpulkan hasil 
analisinya terkait Fungsi sosial, 
struktur teks dan unsur kebahasaan 
dari kalimat /ungkapan yang 
menyatakan dan menanyakan 
tindakan/ kejadian yang dilakukan/ 
terjadi di waktu lampau. 
 
 Mengomunikasikan 
 Siswa menyatakan dan menanyakan 
tindakan/ kejadian yang dilakukan/ 
terjadi di waktu lampau dengan 
bahasa Inggris, di dalam dan di luar 
kelas serta lingkungan sekitar sesuai 
dengan konteksnya 
 Siswa menulis jurnal untuk  
mengungkapkan pengalaman  yang  
mereka peroleh selama 
pembelajaran, hal-hal yang sulit dan 
mudah dipelajari dan strategi yang 
sudah atau akan dilakukan untuk 
mengatasinya 
dalam proses 
pembelajaran di 
setiap tahapan. 
Portofolio 
 Kumpulan karya 
siswa yang 
mencerminkan hasil 
atau capaian belajar 
menyusun teks tulis 
menyatakan dan 
menanyakan 
tindakan/kejadian 
yang dilakukan/ 
terjadi di waktu 
lampau  
 Kumpulan hasil tes 
dan latihan. 
Penilaian Diri dan 
Penilaian Sejawat 
Jurnal belajar 
 
3.12 Menerapkan 
struktur teks dan 
unsur kebahasaan 
untuk melaksanakan 
fungsi sosial teks 
recount dengan 
Teks lisan dan tulis 
berbentuk  recount 
dengan menyatakan dan 
menanyakan tentang 
kejadian, dan peristiwa, 
pendek dan sederhana 
Mengamati 
 Siswa mendengarkan/ menonton 
beberapa contoh teks recount dengan 
menyatakan dan menanyakan tentang 
kegiatan, kejadian, dan peristiwa, 
berdasarkan konteks yang sesuai 
KRITERIA PENILAIAN: 
 Tingkat ketercapaian 
fungsi sosial teks 
recount tentang 
kegiatan, kejadian, 
dan peristiwa  
 
   16 JP  
 
 
 Buku Teks 
wajib 
 Keteladanan 
ucapan dan 
tindakan guru 
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menyatakan dan 
menanyakan tentang 
kegiatan, kejadian, 
dan peristiwa, 
pendek dan 
sederhana, sesuai 
dengan konteks 
penggunaannya 
4.14 Menangkap makna 
teks recount lisan 
dan tulis, pendek 
dan sederhana, 
tentang kegiatan, 
kejadian, peristiwa. 
4.15 Menyusun teks 
recount lisan dan 
tulis, pendek dan 
sederhana, tentang 
kegiatan, kejadian, 
peristiwa, dengan 
memperhatikan 
fungsi sosial, 
struktur teks, dan 
unsur kebahasaan 
yang benar dan 
sesuai konteks. 
Fungsi sosial 
Menguraikan pengalaman, 
peristiwa, kejadian untuk 
melaporkan, meneladani, 
membanggakan, berbagi 
pengalaman, dsb. 
Struktur teks  
a. Orientasi: menyebutkan 
tujuan dan 
peristiwa/kejadian/ 
pengalaman secara 
umum 
b. Uraian tindakan/kejadian 
secara berurut dan runtut 
c. Penutup (seringkali ada): 
komentar atau penilaian 
umum. 
Unsur kebahasaan 
(1) Uraian tindakan dalam 
Past Tense: Simple and 
Continuous, woke, took, 
went, got, did, had, was 
waiting, were sleeping 
(2) Adverbia penghubung 
waktu: first, then, after 
that, before, at last, 
finally, dsb. 
(3) Adverbia dan frasa 
preposisional penujuk 
 Siswa mengikuti mengucapkan 
kalimat dalam teks recount tentang 
kegiatan, kejadian, dan peristiwa, 
 Siswa membaca untuk memahami  
makna dan bentuk kalimat terdapat 
dalam teks recount tentang kegiatan, 
kejadian, dan peristiwa,   
 Siswa berlatih menentukan informasi 
rinci  
 
 Menanya  
 Dengan bimbingan dan arahan guru, 
siswa mempertanyakan perbedaan 
antar berbagai teks recount tentang 
kegiatan, kejadian, dan peristiwa, 
dalam berbagai konteks 
Mengeksplorasi 
 Siswa membaca contoh-contoh teks 
recount tentang kegiatan, kejadian, 
dan peristiwa dari berbagai sumber 
lain. 
 Siswa  menceritakan  kegiatan, 
kejadian, dan peristiwa yang terjadi 
menggunakan Bahasa Inggris   
 Siswa menuliskan pengalam mereka 
yang menyenangkan. 
Mengasosiasi  
 Tingkat kelengkapan 
dan keruntutan 
struktur teks dari teks 
recount tentang 
kegiatan, kejadian, 
dan peristiwa  
 Tingkat ketepatan 
unsur kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan kata, 
intonasi 
CARA PENILAIAN: 
Tes Tulis  
 Menjawab berbagai 
pertanyaan tentang 
informasi yang 
terdapat dalam teks 
yang di didengar atau 
dibaca. 
 Menyusun kalimat 
acak menjadi kalimat 
yang padu 
 Melengkapi teks 
recount   singkat dan 
sederhana 
berdasarkan konteks 
 Menulis teks recount 
sederhana 
berdasarkan urutan 
menggunakan 
setiap tindakan 
komunikasi 
interpersonal 
dengan benar 
dan akurat 
 Contoh 
peragaan 
dalam bentuk  
rekaman 
CD/VCD/ 
DVD/kaset 
 Contoh 
interaksi 
tertulis 
 Contoh teks 
tertulis 
 Sumber dari 
internet: 
 www.daily
english.co
m 
 http://amer
icanenglis
h.state.gov
/files/ae/re
source_file
s 
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waktu: yesterday, last 
month, on Monday, an 
hour ago, immediately, 
dsb. 
(4) Ejaan dan tulisan tangan 
dan cetak yang jelas dan 
rapi 
(5) Ucapan, tekanan kata, 
intonasi, ketika 
mempresentasikan 
secara lisan. 
Topik 
Peristiwa, kejadian, 
pengalaman yang terjadi 
di sekolah, rumah, dan 
masyarakat sekitar siswa, 
dengan memberikan 
keteladanan tentang 
perilaku disiplin, jujur, 
peduli, pola hidup sehat, 
dan ramah lingkungan. 
Multimedia 
 Foto peristiwa, buku 
harian, dekorasi, yang 
membuat tampilan teks 
lebih menarik 
 Dalam kerja kelompok terbimbing 
siswa menganalisis fungsi sosial, 
struktur teks dan unsur bahasa serta 
format penulisan yang digunakan 
dalam berbagai teks recount tentang 
kegiatan, kejadian, dan peristiwa,  . 
 Siswa menanyakan balikan 
(feedback) dari guru dan teman 
tentang setiap yang dia sampaikan 
dalam kerja kelompok.   
 Siswa menyimpulkan hasil 
analisinya terkait Fungsi sosial, 
struktur teks dan unsur kebahasaan 
dari teks recount tentang kegiatan, 
kejadian, dan peristiwa yang terjadi. 
, Mengomunikasikan 
 Siswa mempresentasikan tulisan 
tentang pengalaman yang 
menyenangkan 
 Siswa menulis jurnal untuk  
mengungkapkan pengalaman  yang  
mereka peroleh selama 
pembelajaran, hal-hal yang sulit dan 
mudah dipelajari dan strategi yang 
sudah atau akan dilakukan untuk 
mengatasinya 
gambar kejadian 
Kinerja (praktik) 
 Melakukan monolog 
tentang pengalaman 
yang menyenangkan. 
 Ketepatan dan 
kesesuaian 
menggunakan struktur 
teks dan unsur 
kebahasaan dalam 
monolog tentang 
pengalaman yang 
menyenangkan. 
Observasi:   
Penilaian untuk tujuan 
memberi balikan. 
Sasaran penilaian: 
 Upaya 
menggunakan 
bahasa Inggris untuk 
menyatakan, 
menanyakan, dan 
menceritakan  
kejadian dan 
peristiwa yang 
terjadi di waktu 
lampau  
 Kesungguhan siswa 
 http://learn
english.brit
ishcouncil.
org/en/ 
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dalam proses 
pembelajaran di 
setiap tahapan. 
 Menunjukkan 
perilaku tanggung 
jawab, peduli, 
kerjasama, dan cinta 
damai, dalam 
melaksanakan 
komunikasi  
 Ketepatan dan 
kesesuaian 
menggunakan 
strategi dalam 
membaca 
 
Portofolio 
 Kumpulan catatan 
kemajuan belajar 
yang mendukung 
proses pembelajaran 
menyusun teks 
recount 
 Kumpulan karya 
siswa yang 
mencerminkan hasil 
atau capaian belajar 
menyusun teks 
recount dengan 
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menyatakan dan 
menanyakan tentang 
kejadian, dan 
peristiwa, pendek 
dan sederhana 
 
 Kumpulan hasil tes 
dan latihan. 
Penilaian Diri dan 
Penilaian Sejawat 
Jurnal belajar 
3.14  Menerapkan 
struktur teks dan 
unsur kebahasaan 
untuk melaksana 
kan fungsi sosial 
dari teks pesan 
singkat dan 
pengumuman 
/pemberitahuan 
(notice), sesuai 
dengan konteks 
penggunaannya  
4.16 Menangkap makna 
pesan singkat dan 
pengumuman/pem
beritahuan (notice), 
sangat pendek dan 
Teks lisan dan tulis teks 
pesan singkat dan 
pengumuman/pemberi 
tahuan 
Fungsi sosial 
Menyampaikan pesan dan 
memberi tahu untuk 
mencapai tujuan dengan 
sentuhan personal dalam 
komunikasi antar guru dan 
siswa. 
Struktur teks  
Ungkapan baku dari 
sumber-sumber otentik: 
a. Pesan singkat: I’m busy 
now. Please call me in a 
Mengamati 
 Siswa mendengarkan /membaca 
beberapa contoh  pesan singkat dan 
pengumuman/ pemberitahuan (notice), 
sangat pendek dan sederhana  
 Siswa mengikuti mengucapkan 
kalimat pesan singkat dan 
pengumuman/ pemberitahuan (notice), 
sangat pendek dan sederhana 
 Siswa membaca untuk memahami  
berbagai informasi , makna dari pesan 
singkat dan pengumuman/ 
pemberitahuan (notice), sangat pendek 
dan sederhana, dengan pengucapan 
dan intonasi yang baik   
KRITERIA PENILAIAN: 
 Tingkat ketercapaian 
fungsi sosial teks 
pesan singkat dan 
pengumuman/ 
pemberitahuan 
(notice),  
 Tingkat kelengkapan 
dan keruntutan 
struktur pesan singkat 
dan pengumuman/ 
pemberitahuan 
(notice),  
 Tingkat ketepatan 
unsur kebahasaan: tata 
bahasa, kosa kata, 
   8 JP  
 
 
 Buku Teks 
wajib 
 Keteladanan 
ucapan dan 
tindakan guru 
menggunakan 
setiap tindakan 
komunikasi 
interpersonal 
dengan benar 
dan akurat 
 Contoh 
peragaan 
dalam bentuk  
rekaman 
CD/VCD/ 
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sederhana. 
4.17 Menyusun teks 
tulis pesan singkat 
dan pengumuman/ 
pemberitahuan 
(notice), sangat 
pendek dan 
sederhana, dengan 
memperhatikan 
fungsi sosial, 
struktur teks, dan 
unsur kebahasaan 
yang benar dan 
sesuai konteks. 
 
 
few minutes. Make sure 
you lock the gate when 
you leave. Sure. Yes, I 
will. 
 
b. Pengumuman (notice): 
‘Flag ceremony will be 
held on Monday, 17 
August. Attendance is 
compulsory.’ ‘An exam 
is in progress. Please be 
quite.’ ‘No parking in 
front of gates’. 
Unsur kebahasaan 
(1) Kata dan tata bahasa 
yang lazim digunakan: 
Imperratives 
(2) Ejaan dan tulisan tangan 
dan cetak yang jelas dan 
rapi. 
(3) Ucapan, tekanan kata, 
intonasi, ketika 
mempresentasikan 
secara lisan 
Topik 
Keteladanan tentang 
perilaku santun, peduli, 
dan disiplin.  
Multimedia 
 Menanya  
 Dengan bimbingan dan arahan guru, 
siswa mempertanyakan perbedaan 
antar berbagai pesan singkat dan 
pengumuman/ pemberitahuan (notice), 
sangat pendek dan sederhana, dalam 
berbagai konteks 
Mengeksplorasi 
 Siswa membaca contoh-contoh pesan 
singkat dan pengumuman/ 
pemberitahuan (notice), sangat pendek 
dan sederhana l dari berbagai sumber 
lain. 
 Siswa  menyampaikan  pesan singkat 
dan pengumuman/ pemberitahuan 
(notice), sangat pendek dan sederhana 
menggunakan Bahasa Inggris  dalam 
kegiatan lain yang terstruktur  
Mengasosiasi  
 Dalam kerja kelompok terbimbing 
siswa menganalisis fungsi sosial, 
struktur teks dan unsur bahasa pesan 
singkat dan pengumuman/ 
pemberitahuan (notice), sangat 
pendek dan sederhana. 
 Siswa menanyakan balikan 
(feedback) dari guru dan teman 
tentang setiap yang dia sampaikan 
ucapan, tekanan kata, 
intonasi 
CARA PENILAIAN: 
Tes Tulis  
 Menjawab berbagai 
pertanyaan tentang 
informasi yang 
terdapat dalam teks 
yang di didengar atau 
dibaca. 
 
 
Kinerja (praktik) 
 Siswa menceritakan 
secara ringkas 
menggunakan bahasa 
Inggris, isi pesan 
singkat dan 
pengumuman/ 
pemberitahuan yang 
didengar atau dibaca 
 Ketepatan dan 
kesesuaian 
menggunakan struktur 
teks dan unsur 
kebahasaan dalam 
menyampaikan pesan 
singkat dan 
DVD/kaset 
 Contoh teks 
tertulis 
 Sumber dari 
internet: 
 www.daily
english.co
m 
 http://amer
icanenglis
h.state.gov
/files/ae/re
source_file
s 
 http://learn
english.brit
ishcouncil.
org/en/ 
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Layout dan dekorasi yang 
membuat tampilan teks 
lebih menarik. 
 
dalam kerja kelompok.   
 Siswa menyimpulkan hasil 
analisinya terkait Fungsi sosial, 
struktur teks dan unsur kebahasaan 
dari teks pesan singkat dan 
pengumuman/ pemberitahuan 
(notice), sangat pendek dan 
sederhana 
, Mengomunikasikan 
 Siswa menyampaikan pesan singkat 
dan pengumuman/ pemberitahuan 
(notice), sangat pendek dan 
sederhana dengan  ucapan, intonasi 
dan ekspresi dan performan yang 
baik dalam setiap ada kesempatan  
 Siswa menulis jurnal untuk  
mengungkapkan pengalaman  yang  
mereka peroleh selama 
pembelajaran, hal-hal yang sulit dan 
mudah dipelajari dan strategi yang 
sudah atau akan dilakukan untuk 
mengatasinya 
pengumuman/ 
pemberitahuan 
Observasi:   
Penilaian untuk tujuan 
memberi balikan. 
Sasaran penilaian: 
 Kesungguhan siswa 
dalam proses 
pembelajaran di 
setiap tahapan. 
 Menunjukkan 
perilaku tanggung 
jawab, peduli, 
kerjasama, dan cinta 
damai, dalam 
melaksanakan 
komunikasi  
Portofolio 
 Kumpulan catatan 
kemajuan belajar 
yang mendukung 
proses pembelajaran 
menyusun teks pesan 
singkat dan 
pengumuman/pember
itahuan 
 Kumpulan karya 
siswa yang 
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mencerminkan hasil 
atau capaian belajar 
menyusun teks 
pesan singkat dan 
pengumuman/pembe
ritahuan berdasarkan 
konteks yang 
diberikan 
 Kumpulan hasil tes 
dan latihan. 
Penilaian Diri dan 
Penilaian Sejawat 
Jurnal belajar 
 
3.14  Memahami fungsi 
sosial, struktur teks, 
dan unsur 
kebahasaan dari teks 
naratif  berbentuk 
fabel, sesuai dengan 
konteks 
penggunaannya  
4.18  Menangkap makna 
teks naratif lisan 
dan tulis, berbentuk 
fabel pendek dan 
sederhana 
penggunaannya  
 
Teks naratif lisan dan 
tulis, berbentuk fabel 
pendek dan sederhana  
Fungsi sosial 
Memperoleh hiburan, 
menghibur dan 
mengajarkan nilai-nilai 
luhur melalui cerita 
dengan tokoh binatang 
Struktur teks 
a. Orientasi: menyebutkan 
tempat dan waktu dan 
memperkenalkan tokoh-
tokohnya 
Mengamati 
 Siswa mendengarkan cerita/ 
menonton beberapa tayangan fabel 
berdasarkan konteks yang sesuai 
 Siswa membaca untuk memahami  
berbagai informasi , makna dan pesan 
moral dalam  fabel (dengan 
pengucapan dan intonasi yang baik  
 Siswa berlatih menentukan  informasi 
rinci  
  
 Menanyakan  
KRITERIA PENILAIAN: 
 Tingkat ketercapaian 
fungsi sosial teks 
naratif  berbentuk 
fabel 
 Tingkat kelengkapan 
dan keruntutan 
struktur teks naratif  
berbentuk fabel 
 Tingkat ketepatan 
unsur kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan kata, 
 
  16 JP 
 
 
 Buku Teks 
wajib 
 Keteladanan 
ucapan dan 
tindakan guru 
menggunakan 
setiap tindakan 
komunikasi 
interpersonal 
dengan benar 
dan akurat 
 Contoh 
peragaan 
187 
 
 
KOMPETENSI 
DASAR 
MATERI POKOK PEMBELAJARAN PENILAIAN 
ALOKASI 
WAKTU 
SUMBER 
BELAJAR 
b. Evaluasi: terhadap 
masalah yang dihadapi 
tokoh 
c. Komplikasi: muncul 
krisis 
d. Resolusi: krisis berakhir 
secara baik atau tidak 
baik bagi tokoh 
Unsur kebahasaan 
(1) Deskripsi orang, benda, 
dan uraian 
kejadian/peristiwa, dan 
ungkapan perasaan, 
dalam past tense atau 
present tense 
(2) Kalimat langsung dan 
tidak langsung 
(3) Adverbia penghubung 
waktu: first, then, after 
that, before, dsb. 
(4) Adverbia dan frasa 
preposisional penujuk 
waktu: a long time ago, 
one day, in the morning, 
the next day, 
immediately, dsb. 
(5) Ejaan dan tulisan tangan 
dan cetak yang jelas dan 
rapi 
(6) Ucapan, tekanan kata, 
intonasi, ketika 
 Dengan bimbingan dan arahan guru, 
siswa mempertanyakan perbedaan 
antar berbagai fabel, dalam berbagai 
konteks 
Mengeksplorasi 
 Siswa membaca contoh-contoh fabel 
dari berbagai sumber lain. 
 Siswa  menceritakan kembali teks 
naratif  berbentuk fabel yang 
dibacanya/didengarnya menggunakan 
Bahasa Inggris  dalam kegiatan lain 
yang terstruktur  
Mengasosiasi 
 Dalam kerja kelompok terbimbing 
siswa menganalisis fungsi sosial, 
struktur teks dan unsur bahasa serta 
pesan moral yang terdapat dalam 
berbagai teks naratif  berbentuk 
fabel. 
 Siswa menanyakan balikan 
(feedback) dari guru dan teman 
tentang setiap yang dia sampaikan 
dalam kerja kelompok.   
 Siswa menyimpulkan hasil 
analisinya terkait Fungsi sosial, 
struktur teks dan unsur kebahasaan 
dari teks naratif  berbentuk fabel 
intonasi 
CARA PENILAIAN: 
Tes lisan  
 Siswa menjawab 
pertanyaan secara 
lisan berdasarkan  
 Siswa menceritakan 
secara ringkas 
menggunakan bahasa 
Inggris cerita yang 
didengar atau dibaca 
 Ketepatan dan 
kesesuaian 
menggunakan struktur 
teks dan unsur 
kebahasaan dalam 
menyampaikan cerita  
Observasi:   
Penilaian untuk tujuan 
memberi balikan. 
Sasaran penilaian: 
 Upaya menggunakan 
bahasa Inggris untuk 
menyampaikan teks 
naratif  berbentuk 
fabel yang pernah 
dibacanya/diketahuiny
dalam bentuk  
rekaman 
CD/VCD/ 
DVD/kaset 
 Contoh teks 
tertulis 
 Sumber dari 
internet: 
 www.daily
english.co
m 
 http://amer
icanenglis
h.state.gov
/files/ae/re
source_file
s 
 http://learn
english.brit
ishcouncil.
org/en/ 
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mempresentasikan 
secara lisan. 
Topik 
Cerita yang memberikan 
keteladanan tentang 
perilaku disiplin, jujur, 
peduli, pola hidup sehat, 
dan ramah lingkungan. 
 
 Mengomunikasikan 
 Siswa membacakan  cerita fabel 
yang pernah dibacanya atau yang 
pernah didengarnya dengan ucapan, 
intonasi dan ekspresi dan performan 
yang baik 
 Siswa menulis jurnal untuk  
mengungkapkan pengalaman  yang  
mereka peroleh selama 
pembelajaran, hal-hal yang sulit dan 
mudah dipelajari dan strategi yang 
sudah atau akan dilakukan untuk 
mengatasinya 
a 
 Kesungguhan siswa 
dalam proses 
pembelajaran di 
setiap tahapan. 
 Menunjukkan 
perilaku tanggung 
jawab, peduli, 
kerjasama, dan cinta 
damai, dalam 
melaksanakan 
komunikasi  
 Ketepatan dan 
kesesuaian 
menggunakan 
strategi dalam 
membaca 
 
 
Portofolio 
 Kumpulan catatan 
kemajuan belajar 
yang mencerminkan 
hasil atau capaian 
belajar dalam 
menyampaikan cerita 
yang didengar atau 
dibaca  
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 Kumpulan hasil tes 
dan latihan. 
Penilaian Diri dan 
Penilaian Sejawat 
Jurnal belajar 
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3.15 Memahami fungsi 
social dan unsur 
kebahasaan dalam 
lagupesan dalam 
lagu. 
4.19Menangkap makna  
lagu. 
 
Lagu pendek dan 
sederhana 
Fungsi sosial 
Menghibur, 
mengungkapkan perasaan, 
mengajarkan pesan moral 
Unsur kebahasaan 
(1) Kata, ungkapan, dan 
tata bahasa dalam karya 
seni berbentuk lagu. 
(2) Ejaan dan tulisan 
tangan dan cetak yang 
jelas dan rapi. 
(3) Ucapan, tekanan kata, 
intonasi, ketika 
mempresentasikan 
secara lisa) 
 
Topik 
 Lagu-lagu tentang 
keteladanan yang 
menginspirasi 
Mengamati 
 Siswa mendengarkan lagu yang 
diperdengarkan lewat kaset, CD, 
video atau yang dinyanyikan oleh 
Guru atau teman dengan penuh 
perhatian 
 Siswa megikuti dan menyanyikan 
lagu bersama untuk lebih memahami 
dan menghayati makna dalam lagu 
tsb. 
Menanya  
Dengan bimbingan dan arahan guru, 
siswa mempertanyakan perbedaan lagu, 
dalam berbagai konteks 
Mengeksplorasi 
Siswa mendengarkan lagu lagu lainnya 
dengan memperhatikan fungsi sosial, 
ungkapan, dan unsur kebahasaan serta 
genre yang benar dan sesuai dengan 
konteks di dalam dan di luar kelas 
Mengasosiasi 
 Dalam kerja kelompok terbimbing 
siswa menganalisis beberapa lagu 
yang didengarnya dengan fokus pada 
fungsi sosial, ungkapan, dan unsur 
kebahasaan serta genre yang 
digunakan dalam lagu tersebut 
KRITERIA PENILAIAN: 
 Tingkat ketercapaian 
fungsi sosial lagu 
yang didengarnya 
 Tingkat ketepatan 
unsur kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan kata, 
intonasi 
CARA PENILAIAN: 
Tes lisan  
 Siswa menjawab 
pertanyaan secara 
lisan berdasarkan lagu 
yang didengar   
  Siswa menceritakan 
secara ringkas makna 
lagu yang didengar 
menggunakan bahasa 
Inggris 
Pengamatan 
(observations):   
 Upaya menggunakan 
menyanyikan lagu 
yang didengarnya 
 Kesungguhan siswa 
dalam proses 
 
   2 JP 
 
 
 Buku Teks 
wajib 
 Keteladanan 
ucapan dan 
tindakan guru 
menggunakan 
setiap tindakan 
komunikasi 
interpersonal 
dengan benar 
dan akurat 
 Contoh 
peragaan 
dalam bentuk  
rekaman 
CD/VCD/ 
DVD/kaset 
 Contoh teks 
tertulis 
 Sumber dari 
internet: 
 www.daily
english.co
m 
 http://amer
icanenglis
h.state.gov
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 Siswa memperoleh balikan 
(feedback) dari guru dan teman 
tentang setiap yang dia sampaikan 
dalam kerja kelompok.  
Mengomunikasikan 
 Siswa menyalin lagu sederhana 
dengan tulisan yang rapi dan 
menuliskan pesan yang terkandung 
dalam lagu. 
 Pada saat yang sama, antar siswa 
melakukan penilaian sejawat, 
tentang lagu yang dinyanyikan yang 
dilakukan siswa di dalam maupun di 
luar kelas. 
 Siswa menuliskan pengalaman 
belajarnya dalam buku learning 
journal terkait: perasaan, manfaat, 
hal-hal yang diperoleh serta 
kesulitan yang dialami selama 
pembelajaran 
pembelajaran di setiap 
tahapan. 
Portofolio 
 Kumpulan lagu-lagu 
sederhana beserta 
pesan yang 
terkandung dalam 
lagu yang 
mencerminkan hasil 
atau capaian belajar  
 Kumpulan hasil tes 
dan latihan. 
Penilaian Diri dan 
Penilaian Sejawat 
Jurnal belajar 
/files/ae/re
source_file
s 
 http://learn
english.brit
ishcouncil.
org/en/ 
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CORE COMPETENCE BASIC COMPETENCE 
1. Appreciate and comprehend fully the 
followed religion doctrine. 
1.1. Be grateful for the chance of 
studying English as international 
communication language which is 
proved by study seriously. 
2. Appreciate and comprehend the 
honesty, discipline, responsibility, 
care (tolerance, cooperative), and 
confidence behavior in effective 
interaction with the social and 
natural environment. 
2.1. Show the well-mannered in doing 
interpersonal communication with 
teacher and friends. 
2.2. Show the honesty, discipline, 
confidence, and responsibility 
behavior in doing transactional 
conversation with teacher and 
friends. 
2.3. Show the responsibility, care, 
cooperative, and peaceful 
behavior in doing functional 
communication.. 
3. Appreciate and Comprehend 
knowledge (factual, conceptual, and 
procedural) according to the 
learner‟s curiosity of science, 
technology, arts, and culture related 
to the visible phenomena. 
3.1. Apply text structure and language 
feature to implement the social 
function of gaining attention, 
checking understanding, giving 
compliment, and asking and 
giving opinion expressions and 
responses according to context. 
3.2. Apply text structure and language 
feature to implement the social 
function of stating and asking 
ability and willingness according 
to context. 
3.3. Apply text structure and language 
feature to implement the social 
function of giving instruction, 
giving invitation, giving 
prohibition, asking for permission 
expressions and responses 
according to context. 
3.4. Apply text structure and language 
feature to implement the social 
function of personal invitation 
letter and greeting card according 
to context. 
3.5. Apply text structure and language 
feature to implement the social 
function of stating and asking the 
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presence of people, things, and 
animal in uncountable amount 
according to context. 
3.6. Apply text structure and language 
feature to implement the social 
function of stating and asking 
routine activity or general truth 
according to context. 
3.7. Apply text structure and language 
feature to implement the social 
function of stating and asking 
event that happens right now 
according to context. 
3.8. Apply text structure and language 
feature to implement the social 
function of stating and asking 
cause and effect relation and 
contrary relation according to 
context. 
3.9. Apply text structure and language 
feature to implement the social 
function of stating and asking the 
amount and character comparison 
of people, animal, things, 
according to context. 
3.10. Apply the text structure and 
language feature to implement the 
social function of short descriptive 
text by stating and asking about 
the description of people, animal, 
and things according to context. 
3.11. Apply text structure and language 
feature to implement the social 
function of stating and asking past 
events according to context. 
3.12. Apply text structure and language 
feature to implement the social 
function of short recount text by 
stating and asking about activity, 
event, and phenomena according 
to context. 
3.13. Apply text structure and language 
feature to implement the social 
function of short message and 
notice according to context.  
3.14. Understand the social function, 
text structure, and language 
feature of narrative text in form of 
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fable according to context. 
3.15. Apply text structure and language 
feature to implement the social 
function of song. 
4. Process, present, and reason in 
concrete domain (use, break, 
arrange, modify, and make) and 
abstract domain (write, read, count, 
draw, and compose) according to the 
materials taken from the school or 
other sources which have similar 
point of view/theory..  
4.1. Compose simple spoken text to 
express and respond gaining 
attention, checking understanding, 
and giving compliment expression 
by notice on the right social 
function, text structure, and 
language feature according to 
context.  
4.2. Compose spoken and written text 
to state and ask for ability and 
willingness to do something by 
notice on the right social function, 
text structure, and language 
feature according to context. 
4.3. Compose simple spoken and 
written text to state, ask, and 
respond giving instruction, giving 
invitation, giving prohibition, 
asking for permission expressions 
by notice on the right social 
function, text structure, and 
language feature according to 
context. 
4.4. Understand the meaning of 
personal invitation letter and 
greeting card. 
4.5. Compose written text in form of 
very short and simple personal 
invitation letter and greeting card 
by notice on the right social 
function, text structure, and 
language feature according to 
context. 
4.6. Compose spoken and written text 
to state and ask about the presence 
of people, things, and animal in 
uncountable amount by notice on 
the right social function, text 
structure, and language feature 
according to context. 
4.7. Compose spoken and written text 
to state and ask for routine events 
or general truth by notice on the 
right social function, text 
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structure, and language feature 
according to context. 
4.8. Compose spoken and written text 
to state and ask about events that 
happen right now by notice on the 
right social function, text 
structure, and language feature 
according to context. 
4.9. Compose spoken and written text 
to state and ask about cause and 
effect relation and contrary 
relation by notice on the right 
social function, text structure, and 
language feature according to 
context. 
4.10. Compose spoken and written text 
to state and ask for amount and 
character comparison of people, 
animal, and things by notice on 
the right social function, text 
structure, and language feature 
according to context. 
4.11. Understood the meaning of short 
and simple spoken and written 
descriptive text. 
4.12. Compose short and simple spoken 
and written descriptive text about 
people, animal, and things by 
notice on the right social function, 
text structure, and language 
feature according to context. 
4.13. Compose spoken and written text 
to state and ask past events by 
notice on the right social function, 
text structure, and language 
feature according to context. 
4.14. Catch the meaning of short and 
simple spoken and written recount 
text about activity, event, and 
phenomenon. 
4.15. Compose short and simple spoken 
and written recount text about 
activity, event, and phenomenon 
by notice on the right social 
function, text structure, and 
language feature according to 
context. 
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Table 4.5.1 Detailed of Feasibility of Chart 
Component Sub-Component Sub-Sub-Component 
Score 
Percentages 
1 2 3 4 
Size of the 
book 
Size The compatibility of book size with the ISO standard: 
A4 (210x297mm) or B5 (176x250mm) 
   √ 
100% 
The compatibility of book size with the content material of the book    √ 
Cover design Book Cover 
Arrangement 
Structuring elements of layout on the front cover, the back, and the back 
has a unity (unity) 
   √ 
100% 
Structuring the layout of elements on the face, back and back of the suit / 
harmony and gives the impression of a good beat 
   √ 
Featuring center view (point center) was good and clear    √ 
The elemental composition of the layout (title, author, illustrations, logos, 
etc.) balanced and in tune with the layout of the content. 
   √ 
The size of the layout element is proportional to the size of the book    √ 
Harmonious color layout elements and clarify the functions of (the material 
content of the book 
   √ 
Showing a good contrast    √ 
Appearance consistent layout elements (according to the pattern)    √ 
Placement consistent layout elements in a series of books    √ 
Book Cover 
Typography 
Font size more dominant than the book's title (name of the author, 
publisher and logos) 
   √ 
95.83% 
The color of the book's title contrasts with the background color    √ 
Font size proportionally compared to the size of the book    √ 
Not using  too many combinations typeface    √ 
Not using decorative letters / decor    √ 
Compatible with the typeface for the content / materials books   √  
Book Cover 
Illustration 
Illustrations can describe the content / materials books   √  
83.33% Illustration able to reveal the character of the object   √  
Shape, color, size, proportion of objects in reality    √ 
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Content 
Design 
Book Content 
Arrangement 
Placement consistent layout elements based on patterns    √ 
95.87% 
Separation between paragraphs clear    √ 
There is no widow or orphan    √ 
Placement crosshead equivalent (preface, table of contents, etc.) uniform / 
consistent 
   √ 
Margin area of print and proportional to the size of the book    √ 
The distance between the text and illustrations correspond    √ 
The margin between the two pages side by side proportional    √ 
Suitability of shape, color and size layout elements    √ 
Chapter title    √ 
Sub-title chapter    √ 
Page number   √  
Illustration   √  
Image caption   √  
White space   √  
Placement decoration / illustrations as unobtrusive background title, text, 
page numbers. 
   √ 
Placement title, subtitle, illustrations and captions do not interfere with 
comprehension. 
   √ 
Book Content 
Typography 
Not too much in the font    √ 
97.22% 
Not in the font ornamental / decorative   √  
The use of letter variations (bold, italic, capital, small capital) is not 
excessive. 
   √ 
Large letter corresponding to the educational level learners    √ 
Font type compatible with the material contents    √ 
Lines length of text up to 78 characters    √ 
The spacing between lines of text composition are normal    √ 
The spacing between letters are normal    √ 
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Study / hierarchy of headings are clear and consistent    √ 
Study / hierarchy of titles are proportional    √ 
There are no white groove in the composition of the text    √ 
Words cutting pins (hyphenation)    √ 
Book Content 
Illustration 
Be able to express sense/meaning from object    √ 
100% 
Proportional form    √ 
Form and scale compatible with reality    √ 
All of illustrations are harmonious    √ 
Scratch of line and raster are clear    √ 
Creative and dynamic    √ 
Percentage of feasibility of chart 96.04% 
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Table 4.6.1 
Detailed of Appropriateness between the Materials Written in the Textbook with the Core and Basic Competence of 2013 
Curriculum 
CORE 
COMPETENCE 
BASIC 
COMPETENCE 
MATERIALS 
(SUB- BASIC 
COMPETENCE) 
LEARNING MORE ENGLISH 2 
PAGE 
RELEVANCE WITH 2013 
CURRICULUM 
RELEVANT IRRELEVANT 
1. Appreciate and 
comprehend 
fully the 
followed 
religion 
doctrine. 
1.1. Be grateful for the 
chance of studying 
English as 
international 
communication 
language which is 
proved by study 
seriously. 
  √  
2. Appreciate and 
comprehend the 
honesty, 
discipline, 
responsibility, 
care (tolerance, 
cooperative), 
and confidence 
behavior in 
effective 
interaction with 
the social and 
natural 
environment. 
2.1. Show the well-
mannered in doing 
interpersonal 
communication 
with teacher and 
friends. 
 
 
 
√  
2.2. Show the honesty, 
discipline, 
confidence, and 
responsibility 
behavior in doing 
transactional 
conversation with 
teacher and 
  √  
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friends. 
2.3. Show the 
responsibility, 
care, cooperative, 
and peaceful 
behavior in doing 
functional 
communication.. 
  √  
3. Appreciate and 
Comprehend 
knowledge 
(factual, 
conceptual, and 
procedural) 
according to the 
learner‟s 
curiosity of 
science, 
technology, arts, 
and culture 
related to the 
visible 
phenomena. 
3.1. Apply text 
structure and 
language feature 
to implement the 
social function of 
gaining attention, 
checking 
understanding, 
giving 
compliment, and 
asking and giving 
opinion 
expressions and 
responses 
according to 
context. 
3.1.1 Spoken text for gaining 
attention in terms of 
expressions and responses. 
2, 3, 
4,  
√  
3.1.2 Spoken text for checking 
understanding in terms of 
expressions and responses. 
6 √  
3.1.3 Spoken text for giving 
compliment in terms of 
expressions and responses. 
28 √  
3.1.4 Spoken text for asking and 
giving opinion in terms of 
expressions and responses. 
25, 
26 
√  
3.2. Apply text 
structure and 
language feature 
to implement the 
social function of 
stating and asking 
3.2.1 Spoken and written text 
for stating and asking 
ability use modal can. 
4, 
45, 
48 
 
√  
3.2.2 Spoken and written text 48 √  
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ability and 
willingness 
according to 
context. 
for stating and asking for 
willingness use modal 
will. 
3.3. Apply text 
structure and 
language feature 
to implement the 
social function of 
giving instruction, 
giving invitation, 
giving prohibition, 
asking for 
permission 
expressions and 
responses 
according to 
context. 
3.3.1 Spoken and written text 
for giving instruction in 
terms of expressions and 
responses. 
66, 
67, 
68,, 
69, 
70 
√  
3.3.2 Spoken and written text 
for giving invitation in 
terms of expressions and 
responses. 
37 √  
3.3.3 Spoken and written text 
for giving prohibition in 
terms of expressions and 
responses. 
112, 
113, 
116, 
117 
√  
3.3.4 Spoken and written text of 
asking and giving 
permission expressions 
and responses. 
132, 
133 
√  
3.4. Apply text 
structure and 
language feature 
to implement the 
social function of 
personal invitation 
letter and greeting 
card according to 
context. 
3.4.1 Written text in terms of 
very short and simple 
personal invitation letter. 
105 √  
3.4.2 Written text in terms of 
very short and simple 
greeting card 
59 √  
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3.5. Apply text 
structure and 
language feature 
to implement the 
social function of 
stating and asking 
the presence of 
people, things, and 
animal in 
uncountable 
amount according 
to context. 
3.5.1 Spoken text for stating 
and asking the presence of 
people in uncountable 
amount. 
162 √  
3.5.2 Spoken text for stating 
and asking the presence of 
things in uncountable 
amount. 
163 √  
3.5.3 Spoken text for stating 
and asking the presence of 
animal in uncountable 
amount. 
163 √  
3.6. Apply text 
structure and 
language feature 
to implement the 
social function of 
stating and asking 
routine activity or 
general truth 
according to 
context. 
3.6.1  Spoken text for stating and 
asking routine activity or 
general truth events. 
  √ 
3.6.2 Written text for stating and 
asking routine activity or 
general truth events. 
  √ 
3.7. Apply text 
structure and 
language feature 
to implement the 
social function of 
stating and asking 
event that happens 
right now 
3.7.1 Spoken text to state and 
ask something that 
happens right now. 
136 √  
3.7.2 Written text to ask and 
state something that 
happens right now. 
137 √  
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according to 
context. 
3.8. Apply text 
structure and 
language feature 
to implement the 
social function of 
stating and asking 
cause and effect 
relation and 
contrary relation 
according to 
context. 
3.8.1 Spoken and written text 
for stating and asking 
cause and effect relation. 
145 √  
3.8.2 Spoken and written text 
for stating and asking 
contrary relation. 
98 √  
3.9. Apply text 
structure and 
language feature 
to implement the 
social function of 
stating and asking 
the amount and 
character 
comparison of 
people, animal, 
things, according 
to context. 
3.9.1 Spoken and written text 
for stating and asking the 
amount and character 
comparison of people. 
34, 
36, 
37 
√  
3.9.2 Spoken and written text 
for stating and asking the 
amount and character 
comparison of animal. 
  √ 
3.9.3 Spoken and written text 
for stating and asking the 
amount and character 
comparison of things 
37 √  
3.10. Apply the text 
structure and 
language feature 
to implement the 
social function of 
3.10.1 Short and simple written 
text to state and ask about 
people description. 
  √ 
3.10.2 Short and simple written 
text to state and ask about 
52, 
54, 
√  
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short descriptive 
text by stating and 
asking about the 
description of 
people, animal, 
and things 
according to 
context. 
animal description. 55 
3.10.3 Short and simple written 
text to state and ask about 
things description. 
  √ 
3.11. Apply text 
structure and 
language feature 
to implement the 
social function of 
stating and asking 
past events 
according to 
context. 
3.11.1 Spoken text to state and 
ask past events. 
77 √  
3.11.2 Written text to state and 
ask past events. 
79 √  
3.12. Apply text 
structure and 
language feature 
to implement the 
social function of 
short recount text 
by stating and 
asking about 
activity, event, and 
phenomena 
according to 
context. 
3.12.1 Short and simple spoken 
recount text. 
99 √  
3.12.2 Short and simple written 
recount text. 
72, 
73 
√  
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3.13. Apply text 
structure and 
language feature 
to implement the 
social function of 
short message and 
notice according 
to context.  
3.13.1 Written text in the form 
of short message. 
125 √  
3.13.2 Written text in the form 
of notice. 
143 √  
3.14. Understand the 
social function, 
text structure, and 
language feature 
of narrative text in 
form of fable 
according to 
context. 
3.14.1 Spoken Narrative text in 
the form of fable. 
139 √  
3.14.2 Written narrative text in 
the form of fable. 
141 √  
3.15. Apply text 
structure and 
language feature 
to implement the 
social function of 
song. 
3.15.1 English Song. 167 √  
4. Process, present, 
and reason in 
concrete domain 
(use, break, 
arrange, modify, 
and make) and 
abstract domain 
4.1. Compose simple 
spoken text to 
express and 
respond gaining 
attention, checking 
understanding, and 
giving compliment 
4.1.1 The instruction to 
Compose simple spoken 
text to express and 
respond gaining attention 
expression. 
4 
5 
√  
4.1.2 The instruction to 
compose simple spoken 
7 √  
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(write, read, 
count, draw, and 
compose) 
according to the 
materials taken 
from the school 
or other sources 
which have 
similar point of 
view/theory..  
expression by 
notice on the right 
social function, 
text structure, and 
language feature 
according to 
context.  
text to express and 
respond checking 
understanding expression. 
4.1.3 The instruction to 
compose simple spoken 
text to express and 
respond giving 
compliment expression. 
29 √  
4.2. Compose spoken 
and written text to 
state and ask for 
ability and 
willingness to do 
something by 
notice on the right 
social function, 
text structure, and 
language feature 
according to 
context. 
4.2.1 The Instruction to 
Compose written and 
spoken text for stating and 
asking someone’s ability. 
46 √  
4.2.2 The Instruction to 
Compose written and 
spoken text to stating and 
asking someone’s 
willingness to do 
something. 
50 √  
4.3. Compose simple 
spoken and written 
text to state, ask, 
and respond 
giving instruction, 
giving invitation, 
giving prohibition, 
asking for 
4.3.1 The instruction to 
compose simple written 
and spoken text for 
stating, asking, and 
responding giving 
instruction expression. 
67 √  
4.3.2 The instruction to 
compose simple written 
37 √  
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permission 
expressions by 
notice on the right 
social function, 
text structure, and 
language feature 
according to 
context. 
and spoken text for 
stating, asking, and 
responding giving 
invitation expression. 
4.3.3 The instruction to 
compose simple written 
and spoken text for 
stating, asking, and 
responding giving 
prohibition expression. 
114 √  
4.3.4 The instruction to 
compose simple written 
and spoken text for 
stating, asking, and 
responding asking for 
permission expression. 
133 √  
4.4. Understand the 
meaning of 
personal invitation 
letter and greeting 
card. 
4.4.1 The exercise about 
personal invitation letter 
and greeting card. 
59 
105 
√  
4.5. Compose written 
text in form of 
very short and 
simple personal 
invitation letter 
and greeting card 
by notice on the 
4.5.1 The instruction to 
compose written text in 
forms of very short and 
simple personal 
invitation letter. 
105 √  
4.5.2 The instruction to 59 √  
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right social 
function, text 
structure, and 
language feature 
according to 
context. 
compose written text in 
form of very short and 
simple greeting card. 
4.6. Compose spoken 
and written text to 
state and ask about 
the presence of 
people, things, and 
animal in 
uncountable 
amount by notice 
on the right social 
function, text 
structure, and 
language feature 
according to 
context. 
4.6.1 The instruction to 
compose spoken and 
written text to state and 
ask about the presence of 
people in uncountable 
amount. 
164 √  
4.6.2 The instruction to 
compose spoken and 
written text to state about 
the presence of things in 
uncountable amount. 
164 √  
4.6.3 The instruction to 
compose spoken and 
written text to state and 
ask about the presence of 
animal in uncountable 
amount 
  √ 
4.7. Compose spoken 
and written text to 
state and ask for 
routine events or 
4.7.1 The instruction to 
compose spoken text to 
state and ask for routine 
activity or general truth. 
  √ 
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general truth by 
notice on the right 
social function, 
text structure, and 
language feature 
according to 
context. 
4.7.2 The instruction to 
compose written text to 
state and ask for routine 
activity and general truth. 
  √ 
4.8. Compose spoken 
and written text to 
state and ask about 
events that happen 
right now by 
notice on the right 
social function, 
text structure, and 
language feature 
according to 
context. 
4.8.1 The instruction to 
compose spoken and 
written text to state and 
ask for event that 
happens right now. 
  √ 
4.9. Compose spoken 
and written text to 
state and ask about 
cause and effect 
relation and 
contrary relation 
by notice on the 
right social 
function, text 
structure, and 
language feature 
according to 
4.9.1 The instruction to 
compose spoken and 
written text to state and 
ask about cause and 
effect relation. 
145 √  
4.9.2 The instruction to 
compose spoken and 
written text to state and 
ask about contrary 
relation. 
98 √  
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context. 
4.10. Compose spoken 
and written text to 
state and ask for 
amount and 
character 
comparison of 
people, animal, 
and things by 
notice on the right 
social function, 
text structure, and 
language feature 
according to 
context. 
4.10.1 The instruction to 
compose spoken and 
written text to state and 
ask for amount and 
character comparison of 
people. 
36 √  
4.10.2 The instruction to 
compose spoken and 
written text to state and 
ask for amount and 
character comparison of 
animal. 
  √ 
4.10.3 The instruction to 
compose spoken and 
written text to state and 
ask for amount and 
character comparison of 
things. 
37 √  
4.11. Understood the 
meaning of short 
and simple spoken 
and written 
descriptive text. 
4.11.1 The exercise about short 
and simple spoken and 
written descriptive text. 
39 √  
4.12. Compose short 
and simple spoken 
and written 
descriptive text 
4.12.1 The instruction to 
compose short and 
simple spoken and 
written descriptive text 
  √ 
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about people, 
animal, and things 
by notice on the 
right social 
function, text 
structure, and 
language feature 
according to 
context. 
about people. 
4.12.2 The instruction to 
compose short and 
simple spoken and 
written descriptive text 
about animal. 
52 √  
4.12.3 The instruction to 
compose short and 
simple spoken and 
written descriptive text 
about things. 
19 √  
4.13. Compose spoken 
and written text to 
state and ask past 
events by notice 
on the right social 
function, text 
structure, and 
language feature 
according to 
context. 
4.13.1 The instruction to 
compose spoken text to 
state and ask past events. 
79 √  
4.13.2 The instruction to 
compose written text to 
state and ask past events. 
80 √  
4.14. Catch the meaning 
of short and 
simple spoken and 
written recount 
text about activity, 
event, and 
 126 √  
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phenomenon. 
4.15. Compose short 
and simple spoken 
and written 
recount text about 
activity, event, and 
phenomenon by 
notice on the right 
social function, 
text structure, and 
language feature 
according to 
context. 
4.15.1 The instruction to 
compose short and 
simple spoken recount 
text about activity, event, 
and phenomenon. 
127 √  
4.15.2 The exercise about short 
and simple spoken and 
written recount text. 
127 √  
4.15.3  The instruction to 
compose short and 
simple written recount 
text about activity, event, 
and phenomenon. 
127 √  
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